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Abstract 
An Interpretative Phenomenological Analysis Study on the Effects of Cyber-Bullying on 
Public School Children in Central Pennsylvania 
Carl Lance Krause 
John Gould, Ph.D. 
 
 
This research study was an interpretative phenomenological analysis of the impact 
bullying and cyber-bullying had on students, their caregivers, their families and how 
these incidents altered lives as evidenced from interviewing a small, rural school district 
in Central Pennsylvania. Interviews were conducted with students and their caregivers to 
examine how the bullying incidents changed the manner in which the volunteers 
conducted their routine in the school and at home. Applying a grounded theory approach 
to analyze the collected data to develop themes, the researcher came to understand the 
phenomena in terms of the stories told by these student volunteers and their caregivers. 
Purposeful sampling was used to identify potential candidates for the interview process 
by seeking out the assistance of the district guidance counselor. The primary research 
question sought to understand the events regarding how the student became a victim of 
bullying and cyber-bullying, with the researcher conducting personal interviews with the 
students and their caregivers to recall the events. The interviews also explored the manner 
in which the students’ friends treated them as the process unfolded, both in face to face 
meetings and by means of contact using different social media sites, how their days in 
school were impacted, what support they received from the adults in their lives and the 
ix 
 
types of strategies the students used in an attempt to control the situation. The research 
illuminated a range of outcomes for the victims of the attacks, from an annoying 
distraction to depression and consideration of suicide. The research exposed the limits 
school officials find themselves when confronting a bullying situation which takes place 
outside the school day and the negative impression left on the victims of these attacks and 
their families. The manner in which digital natives and digital immigrants use the 
information and communication technologies became readily apparent. 
 
Keywords: Olweus, Bullying, Cyber-bullying, Social Media, Information and 
Communication Technologies (ICT), Digital Natives, Digital Immigrants 
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CHAPTER 1: Introduction 
Introduction 
Many remember childhood as idyllically akin to a Norman Rockwell painting 
with a great amount of fun with friends mixed with occasional harmless pranks and 
mischief. For some, this imagery is inconsistent with the reality of their experience. This 
nostalgic idea of the family structure is a product of several forces, according to Betty G. 
Farrell (1999). Farrell indicates that whenever there is social change or transition in the 
social order, social anxiety is created among those who are vested in the system and have 
little desire to see the changes occurring. Television portrayal of the ideal American 
family of the 1950’s provided fodder for conservative political parties when compared to 
contemporary families. Their rallying cry was a return to this ideal as “the American 
family is broken and in need of repair” (Farrell, p. 3, 1999). Vice-President Dan Quayle 
brought this to national attention with comments he made about the television character 
Murphy Brown in 1992 when he stated that family values were under attack by liberal 
media, even though television media was trying to appeal to segments of the population 
which varied from the traditional family grouping (Crotty, 1995). Kathleen M. Blee and 
Kimberly A. Creasap (2010) indicate that the kernels of our present mind set of what a 
traditional family means can be traced to the rise of the New Right in the 1980’s with 
their emphasis on family values and a return to the traditional role of the nuclear family. 
As the New Right grew in power and numbers in the United States, there has been an 
increased belief that many of the problems facing the nation can be solved by returning to 
a more simple time, despite the sense that the perspective is one of a predominantly 
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white, middle class and not inclusive of any groups that differ from the traditional 
mainstream idea of family (Blee & Creasap, 2010). 
In spite of the nostalgia about the manner in which families interacted in the past, 
there has always been bullying behavior among adolescents. Dan Olweus (2003) has 
documented the impact bulling behavior has on children throughout the world for 
approximately thirty years. This traditional form of controlling others relied on the face to 
face meeting between the bully and victim and often included the bully’s henchmen; 
those children aligned with the bully. In past bullying interactions, the victim escaped to 
the safety of their home and found respite from the taunts and exclusion. Plans were 
made to deal with the situation the next day which often included avoiding the bully and 
being with friends or responsible adults. The advances made by technology in terms of 
communication and the ubiquitous ownership and use of the cell phone changed many of 
these interactions. In the last ten years, the way social connectivity occurs by means of 
information and communication technologies created sweeping changes in the way 
individuals interact and communicate (Bauman, 2010; Beran & Wade, 2011; Bryce & 
Klang, 2009; Li, 2008). It is unusual for teenagers to be without a cell phone in today’s 
society. These technologies have enabled a bully to extend their reach to their victims 
both in terms of availability and in terms of henchmen to assist in the bullying activity. 
Social media such as Facebook, Twitter, Snapchat and generic chat rooms allow for 
contact at any hour of the day or night and invite others to comment. At times the 
contributors to these social media sites do not know the victim at all, but see a post 
(comment on a social media site) and decide it is amusing and add something else to the 
conversation. Some children resort to suicide to stop the endless cycle of bullying (Singer 
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& Slovak, 2011). The incidents of reported cyberbullying continue to increase, as more 
children have the technology at their disposal (Kowalski & Limber, 2007). It is important 
to understand what children experience when bullying behaviors disturb the typical 
routine of their life. 
Emerging research is finding that cyberbullying behavior is a relatively new 
method of bullying others and document that the behavior can be found throughout the 
world. Smith, Mahdavi, Carvalho, Fisher, Russell & Tippett (2008) found in two studies 
in the United Kingdom that students reported cyberbullying to an increasing degree on 
the questionnaire but did not report incidents to responsible adults. In a descriptive study 
of the incidents of cyberbullying in a southwest community in the United States, Sheri 
Bauman (2010) also indicated that the issue was on the rise, and reached the conclusion 
that there is need for further study. Similar studies conducted in Canada by Li (2005), 
Kite, Gable & Filippelli (2010) and Wade & Beran (2011) and in the United States by 
Patchin & Hinduja (2006) reached similar conclusions that incidents of cyberbullying are 
found among eleven to seventeen year old children and provide evidence that caregivers 
are routinely ignorant of the matter. None of these studies indicate what the children are 
experiencing as the events unfold. The phenomenological study proposed in this paper is 
designed to fill this gap in the literature base and record the experiences and feelings that 
rural students in central Pennsylvania report and will be described in detail. 
Information and communication technologies grew at an astounding rate over the 
past thirty years resulting in the world becoming a smaller place (Attewell, 2001; Kellner, 
2001). People who are thirty or older represent the group who at some time embraced the 
new electronic media and adapted as the computers and cell phones evolved into what we 
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recognize today, immigrating to the technology. Those who are younger than thirty 
represent the group who has not experienced a time in their lives without some sort of 
electronic media present and are known as digital natives (Prensky, 2001). This split 
between the two groups is particularly relevant when understanding the different reasons 
for using the technologies. The older group has immigrated into the world of electronic 
media and largely views the different applications and devices of the digital age to be 
tools used to accomplish a specific task. The younger group, by contrast, uses the devices 
for completely different subset of tasks and is becoming the primary means of connecting 
with their peer group. As a native to this environment, this group assumes the devices are 
a part of who they are and what they do (Prensky, 2001). Consequently, their cell phones 
are being used for a variety of reasons and there is a real need to remain in contact with 
their friends by means of an electronic media. Also, there is nothing “sacred” about 
personal information and there is really no escaping the connectedness with their peer 
group. It has become the expectation the members of the group will report out on any and 
every activity they are engaged in, and will also report out on what their friends are doing 
as well, as evidenced in the various social networking sites (Kellner, 1995). 
Problem Statement 
There is a lack of experience from the perspective of caregivers regarding 
cyberbullying and the impact it creates on students through social media. 
The significance and problem for this lack of understanding creates a situation in 
which caregivers are often unaware how the devices and programs are truly used. 
Children can often be cruel toward each other, particularly when they sense there are no 
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authority figures present to set limits on their actions in any milieu (Bryce & Klang, 
2009; Cassidy, Jackson & Brown, 2009; Chisholm, 2006). In this sense, children will 
rationalize their actions when using information and communication technologies by 
making statements such as “I’m only telling my friend what is being said about them”, or 
“they deserved to hear that because of what they said earlier”. Using the technology, 
children will sometimes communicate inappropriately with their peers. Perhaps this 
communication is directed at others as payback for earlier comments. Perhaps it is meant 
as a joke, but is misinterpreted on a social networking site and is perpetuated by any 
number of other individuals. There is a point at which the communication is no longer 
simply inappropriate, but becomes bullying behavior. The technology allows for a type of 
insidiousness about this type of bullying behavior as well. It is often not direct and maybe 
misunderstood among teachers, parents and other adults in authority. It can also be 
difficult to trace as those who offer their thoughts about an individual may not even be 
local or be known by those in authority (Geren, 2001). 
Purpose and Significance of the Problem 
The purpose of this study is to develop an understanding of the effects of 
cyberbullying on its victims, as reported by the victims themselves. The review of the 
literature reports the events of cyber-bullying in many areas of the world, but does not 
indicate what the impact these events have on the individual themselves. The researcher 
will show how students who are cyber-bullied are marginalized by their peers, parents 
and teachers and feel they are not be believed that the event happened in the manner they 
stated. In fact, students who are cyberbullied illustrate a serious problem is taking place 
through the changed interactions with others, but they do not know how to effectively 
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seek help (Backus, 2009, p. 157). The victims are often not willing to share their 
experiences with adults as they fear either they will not be taken seriously or will be 
embarrassed by seeking help for a situation they believe they should be able to control. 
The study will explore how high school students recounted the bullying incident to the 
researcher to illuminate the information in a supporting atmosphere. Further the study 
will indicate ways that these victims can be included in future events with other students 
to limit the isolation they may feel from their peers. 
A review of the literature indicates that there is well documented evidence of 
bullying and cyberbullying behavior among students in middle school and high school 
settings throughout the world (Bauman, 2010; Li, 2005; Kite, Gable & Filippelli, 2010; 
Patchin & Hinduja, 2006; Smith, Mahdavi, Carvalho, Fisher, Russell & Tippett, 2008; 
Wade & Beran, 2011). These studies all describe events taking place in school settings, 
but do not articulate what the victim experiences from their perspective. In addition, there 
is no evidence what these victims think following an event of this type or what changes in 
their lives as a result from this type of attack. Also, there is consistent evidence that these 
same students who are bullied go to great lengths to maintain a certain level of secrecy 
about the events, particularly in regard to their caregivers (Smith, Mahdavi, Carvalho, 
Fisher, Russell & Tippett, 2008). There is a lack of information about the way students 
internalize these events and how they proceed from the event with their lives following 
the event. The insight gathered from the interviews will be used to identify potential 
courses of action with students in the school setting as well as offering a connection to 
the caregivers to assist in the normalization of their child’s life following the event. This 
research will expose the true nature of the event faced by the students and illustrate that 
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the way bullies actually cause rippling events in the community outside the actual event 
and individual. In some sense, the students being interviewed will represent an untold 
voice in the community from which they come. Providing a forum for this marginalized 
group to describe the trials and tribulations they undergo silently will be the first step in 
organizing a response to this issue (Creswell, 2007). This study then holds the potential to 
identify those students who are most secretive about the cyberbullying event and expose 
the extent of the problem facing students in schools. 
The perspective gained from this study can have implications to other schools, 
students and caregivers. It is the hope of the researcher that the impact of the study will 
shed light on the actual manner and methods in which students communicate with each 
other via information and communications technologies. By this means, the general 
public can come to understand what it means to have this type of communication being 
transmitted with little in the way of supervision or expectations about the communiqué. 
To recognize the extent of a problem is the initial step in organizing a systematic method 
of changing what can be done with the issue. Additionally, this study will add to the 
literature regarding the base of knowledge about the manner in which students use 
information and communication technologies to communicate in both appropriate and 
inappropriate methods. It is likely this research project will initiate additional research in 
this area. 
Research Questions 
The primary focus for this study is contained within the research question: How 
did you find yourself a victim of a cyberbullying event? The researcher will employ the 
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use of interpretative phenomenological analysis study and individually interview students 
who have had experiences in the area of cyber-bullying to record their memories of the 
event as well as the memory of how they felt during the event. The intent of the interview 
process is to provide insight into the following three areas: 
1. How does it make you feel if your friends use social media (like Facebook) to 
spread rumors about you? 
2. How do you think a cyberbullying incident impacts your caregivers when they try 
to help you?1 
3. What has changed with your friends after a cyberbullying incident? 
Through the answers to these questions, it is hoped to understand how the students felt 
when they were confronted by the incident. Also, as the information unfolds from the 
students it is the hope of the researcher to develop a course of action for both the 
caregivers and school personnel to follow to aid the individual following the incident. 
Conceptual Framework 
As information and communication technologies rapidly evolve, middle and high 
school aged students are among the first to adopt the devices and the programs supported 
by the same. They constantly seek new methods of communicating and will promote 
certain devices to their caregivers to encourage them to make decisions about which 
device they crave for the status it embodies. This will allow the students to be able to 
                                                 
1 The researcher has struggled with the term “caregiver” vs. “parent” throughout this journey. While 
“parent” is probably clearer to most, “caregiver” encompasses parents, step-parents, foster parents, 
grandparents, or other close family members or friends of the family and is a better overall descriptor of the 
family structure of today. 
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communicate with their peers in ways their caregivers cannot imagine, particularly with 
new technologies and programs. Increasingly, sources from around the world influence 
each other and the development of new ways to communicate and become part of a 
specific group. For many years, each succeeding generation of young adults has taken a 
keen interest in developing and employing a way to communicate which excludes the 
adults (Bucholtz, 2000). The emergence of information and communication technologies 
creates a situation which evidences fluid and rapid changes. A qualitative research 
project, particularly a study which involves the perceptions of the subjects in the context 
of the events, is a particularly useful design to employ to come to an understanding of 
this type of event (Creswell, 2008, p.50). Further, Creswell states: 
Qualitative research is a type of educational research in which the researcher 
relies on the views of the participants; asks broad, general questions; collects data 
consisting largely of words (or text) from participants; describes and analyzes 
these words for themes; and conducts the inquiry in a subjective, biased manner 
(Creswell, 2008, p. 46). 
The foundations of qualitative research in the field of education may be traced to the 
work of researchers such as Egon G. Guba, Yvonna S. Lincoln, John K. Smith and 
Norman K. Denzin (Creswell, 2008). These researchers all advocate an approach to 
studying phenomena from a more naturalistic approach, which would provide an 
excellent framework to study students who have been cyber-bullied. 
John W. Creswell provides a synopsis of several philosophical stances to be 
applied to research projects. For the purpose of this study, an ontological perspective will 
be applied to allow the students to voice their insights and experiences while being 
cyberbullied. It will be through the reports of their varied experiences that this project 
will evidence an understanding of how individuals are impacted by the event and give 
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meaning to what the experience impacted the individual. This philosophical orientation 
nests well within the worldview of the researcher of social constructivism. By learning 
what experiences the subjects have undergone, the researcher will explore what impact 
the events have on the person. Additionally, this perspective will combine with an 
interpretative community to provide a basis for the dialogue between the researcher and 
the audience. Allowing the subjects to provide their point of view regarding the events 
they experienced will open a new chapter in understanding the phenomena of 
cyberbullying. These observations will become evident through the use of open ended 
interview questions which will allow the subjects to state their story in their own words 
(Creswell, 2007). Also, according to Linda D. Bloomberg and Marie Volpe (2008) this 
type of study “is to investigate the meaning of the lived experience [sic] of people to 
identify the core essence of human experience as described by the research participants” 
(Bloomberg & Volpe, 2008, p. 11). The description of the events in these students’ lives 
will cast some light on the impact cyber-bullying has on everyone. 
It is through an understanding of how individuals learn that one arrives at a 
foundation for the manner in which cyberbullying impacts people at a fundamental level. 
This study will use the work of Lev S. Vygotsky, Albert Bandura and Sherry Turkel to 
provide an insight as to how a cyber-bullying event can occur. Vygotsky studied how 
people went through stages to produce speech, Bandura studied how models are brought 
into an individual’s repertoire as a means of interacting with others and Turkel extended 
both researchers as she explored how individuals seek to interact virtually through the use 
of computers. Each researcher will be explored in greater depth in the following chapter 
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and it is through these lenses that this study will uncover how people interact the way 
they do using information and communication technologies (see Figure 1). 
Figure 1- Conceptual Framework to Research the Effects of Cyberbullying 
Behavior 
 
A Phenomenological Study of Cyberbullying Incidents in a Small, Rural School 
District in Central Pennsylvania  
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Definition of Terms 
The following terms are used throughout this narrative and will be listed here as a 
courtesy to concisely define them. 
Bullying - “a person is bullied when he or she is exposed, repeatedly and over time, to 
negative actions on the part of one or more other persons, and he or she has 
difficulty defending himself or herself.” (Olweus. n.d.). 
Caregiver – an adult who is responsible for providing care and support for a child; this 
may be the parent, but may also be any other responsible adult in the child’s life. 
Cyberbullying – “willful and repeated harm inflicted through the medium of electronic 
text” (Patchin & Hinduja, 2006, p. 152)  
Digital native refers to someone who has been born into the digital world, younger than 
roughly thirty and has grown up to experience the various digital media as part of 
the world (Prensky, 2001).  
Digital immigrant refers to someone who is older than thirty who has acculturated 
themselves to digital media and learned how to interact with the media as it has 
grown throughout their lives (Prensky, 2001). 
Information and communications technologies – all forms of cell phones, smart phones, 
computers, electronic tablets, etc. which are connected to the Internet and which 
send and receive electronic messages. 
Social media – “…a classification for a wide variety of popular technologies that are 
open, facilitate interactivity, and encourage connectivity” (Joosten, Pasquini & 
Harness, 2013, p. 125). 
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Assumptions, Limitations and Delimitations 
It was assumed that the researcher will be given access to the school district 
student base in order to conduct the interviews with the students. Similarly, it was 
assumed that there was assistance from school personnel to identify those students who 
have reported a cyberbullying incident. Additionally, it was assumed that interviews will 
be conducted with students who will provide truthful answers to the interview questions 
and who will willingly participate in the study. Likewise, it was assumed that the 
caregivers will grant permission for their children to participate in the study. As the 
district had participated in research studies in the past, the assumption was that the 
community will continue to embrace the need for research. 
A limitation in the study was the location of the research project itself. The 
research was conducted in a small, rural school district in central Pennsylvania. It is not 
known what information will be able to be used for other districts or if the way the 
students employ the information and communication technologies are used similarly in 
other areas. The information gathered in this study may not be able to be replicated in 
other districts with different demographic elements. The number of participants will be 
small to allow for the timely completion of the research project which will place 
limitations on the study. The final limitation of the study was the population from which 
the students were drawn. Care was taken to identify students who are older 
(approximately 15) and who do not have unresolved psychological issues as a result of 
the cyberbullying event. Only those students who are judged to be able to participate 
were considered for this research project. 
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The major delimitation of this study was the base of students from which the 
interviews were taken which was from a self-reported sample from a small, rural public 
school in central Pennsylvania. The study did not attempt to provide a random sample of 
individuals to interview; rather students were selected on the basis of self-reports. The 
perspective provided was based on what the students themselves reported as they 
experienced the events and explained them in their own words. While this perspective 
was important in its own right, replication of the information may not be possible. This 
study proposed to identify volunteers who have had experiences with cyberbullying and 
are willing to report out what they experienced at the time of the event. The very type of 
information and communication technology available to the students is another delimiter 
of this study. This research study has the potential to identify if there was a fundamental 
disparity in terms of economic resources regarding what the students can access through 
different versions of technology. Another delimiter was the rapid pace at which 
information and communications technologies change. Interviews may indicate that a 
particular method or software program was being applied in a negative manner but may 
quickly evaporate in favor of other, unknown hardware or software in the near future. 
Summary 
Bullying behaviors occur among all the world’s people and seemingly have been 
in existence for all time. Usually these behaviors have been evidenced as an exclusion 
from the group or taunting in a verbal sense or fighting in a physical one. Recent 
advances in information and communication technologies have created a new dimension 
in the arena of bullying. It is now possible that students can bully another without 
actually becoming personally involved in the situation. The advances in information and 
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communication technology now allow for people to connect virtually. This connection 
may go unnoticed aside from the victim. The perpetuators of this activity proclaim they 
are unaware of the extent to which these activities can harm a peer or friend and are 
largely unaware that there can be serious consequences for their actions. 
An interpretative phenomenological analysis was an appropriate method of 
research inquiry to form the basis of an understanding of the phenomena of the impact 
these events have on students both in the immediate sense as well as the future. Through 
the descriptions and retelling of the events the research may uncover methods by which 
schools and caregivers may identify and help the students reconnect to their peer group in 
a positive manner. Those students who volunteer to participate in the study from a small, 
rural school district in central Pennsylvania may give a voice to others across the state 
and nation who have experienced similar events. They may become instrumental in 
developing methods to reconnect students to the peer base and avoid the exclusion which 
is endemic to the situation of cyberbullying. 
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CHAPTER 2: The Literature Review 
Introduction of the Problem 
The purpose of this study is to explore what it means to undergo a cyberbullying 
experience from the perspective of a student in the public school system. Studies 
examining the impact of traditional bullying behaviors explain what happens to the 
individual under these circumstances, with Dan Olweus as a primary figure in these 
studies. There have been studies conducted which have indicated that there is a growing 
problem with the use of information and communication technology when applied to a 
bullying experience (Bauman, 2010; Li, 2005; Limber & Kowalski, 2007; and Smith, 
Mahdavi, Caralho, Fisher, Russell & Tippett, 2008). Other studies describe what kinds of 
cyberbullying events may take place and describe how different types of information and 
communication technologies combine to create a situation which descends on the victim 
of the attack (King, 2010; Kite, Gable & Filippelli, 2010; Patchin & Hinduja, 2006; and 
Wade & Beran, 2011). These studies describe the circumstances of bullying events and 
indicate there is a trend to use information and communication technologies as a means 
of approaching a victim from a distance (Bauman, 2010; King, 2010; Kite, Gable & 
Filippelli, 2010; Li, 2005; Limber & Kowalski, 2007; Patchin & Hinduja, 2006; Smith, 
Mahdavi, Caralho, Fisher, Russell & Tippett, 2008; Wade & Beran, 2011). A qualitative 
study utilizing an interpretative phenomenological analysis approach will be used to 
collect the information for this study. This is an accepted approach to gathering the 
information from individuals who have experienced the effects of a cyberbullying attack 
(Creswell, 2008). Using this approach will allow the researcher to delve into the 
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repercussions the victim experienced at the time of the cyberbully attack and report the 
impact to gain a better sense of what to do to prevent an attack from taking place. 
The review of the literature will focus on bullying and cyberbullying, the 
changing world of information and communications technologies, and explore the 
philosophical underpinnings of the research in the area of managing different aspects of 
the world with the information and communication technology tools at their disposal. 
Conceptual Framework 
Information and communication technologies are rapidly changing all manner of 
connecting individuals and groups in societies. As these technologies race ahead with 
improvements and innovations, people either adapt or lag behind. Early adapters of 
technologies are the digital natives, particularly teens who view the newest hardware and 
software as a necessity (Prensky, 2001). Newness brings with it a certain amount of status 
within their group (Bauman, 2010; Kellner, 2001). The inclusion in a group of friends in 
schools is one of the ways we begin to explore our world and begin the process of 
socializing (Gredler, 2009). These skills will serve us later in life as we find the need to 
interact in the work environment and with other people in other settings. Unfortunately, 
the adaptation of these technologies places individuals in the category of either being in 
possession of the new technology or without the technology. This division, which occurs 
along largely economic lines, may create a situation in which bullying behavior becomes 
more prevalent simply on the basis of the available technology (Prensky, 2001). How 
children learn new processes becomes another thread to follow in this progression. Albert 
Bandura found that children learn new tasks from each other (Gredler, 2009, p 351). 
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When someone with a new piece of information and communication technology learns a 
new method of doing something, they will likely share this new knowledge with friends 
possessing the same type of device. Those individuals who have no means of accessing 
the new device fall behind the learning curve. These same individuals may then become 
the target of the group. In an environment with limited adult supervision it becomes easy 
to visualize how one member may be ostracized for what appears to be simple things like 
an outdated cell phone or limited texting package. It becomes easy to understand how all 
three variables interact with each other and reinforce each other as the bullying process 
occurs, particularly when there is no oversight by an adult (see Figure 2). 
Figure 2 – Relationship of Assumptions of Conceptual Framework toward Bully 
Victim 
 
 
How information and communication technologies influence learned behaviors which 
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Literature Review 
Bullying behaviors have presented themselves in societies throughout the world 
and across a span of time. Dan Olweus has studied the impact of these behaviors and the 
impact they have on children across cultures and continents (Olweus, n.d.). It is only in 
the relatively recent past that bullying behaviors have been changed by various 
information and communication technologies. These technologies have altered the 
manner in which bullying now occurs, as the bullying behaviors may now take place at 
all times of the day or night and involve others which may not be known by the bully 
victim (Bauman, 2010; Chisholm, 2006). Compounding the issues regarding the impact 
of these various information and communication technologies is the speed at which they 
are evolving. Devices which were considered to be cutting edge are quickly relegated to 
nearly obsolete status within a relatively short period of time. Children, who are early 
adapters of these newer technologies, can easily use these changes as a way of 
segregating peers either into or out of a group (Limber & Kowalski, 2007; Patchin & 
Hinduja, 2006). 
Researchers have identified a division between the groups who have always lived 
in a world with various information and communication technologies (digital natives) and 
those who have adapted to the technologies as they have presented themselves (digital 
immigrants) (Prensky, 2005). They have noted that there are differences in the way each 
group employs the technology and how these two groups have a fundamental difference 
in how they feel about the use of the technology (Bryce & Klang, 2009; Cassidy, Jackson 
& Brown, 2009; Erdur-Baker, 2010). As the technologies evolve, a gap can be quickly 
created among those who can afford the newest technologies and those who cannot. In 
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effect, this situation creates a divide between the groups which can quickly become a 
point of contention (Kellner, 2001). 
As new information and communication technologies present themselves, there is 
an obvious need to learn how the new systems operate and what nuances the new 
technologies offer from the older version. To keep abreast of these developments, there is 
a learning curve to be mastered. Showing someone how to access the new technologies 
and how to master the intricacies of the devices also allows misguided youth to use the 
devices for purposes other than what was intended. The information and communication 
devices may be used for cyberbullying. Lev S. Vygotsky pioneered the study of how 
cultures impart their knowledge to their children (Gredler, 2009). A similar situation 
exists when children teach their peers how to access different aspects of new technology, 
enabling the later adapters to become fully integrated into their sub-culture. Likewise, 
Albert Bandura’s work on imitation to produce learning illustrates how children can 
adapt to the newest version of a technology by copying what others do, including the use 
of inappropriate uses of the media to bully others (Gredler, 2009). Sherry Turkel has 
found that the use of technologies creates a situation in which the world view becomes 
blurred between what happens in “real life” versus what happens in “virtual life”. When 
the distinction between what is happening is blurred, it is easy for the user to rationalize 
what is being done is not detrimental to another or it becomes a joke that someone 
doesn’t understand (Turkel, 1995). The deeper the user is engaged in the interaction 
between people over information and communication technologies, the less clear the 
distinction is between the virtual and the real world (Turkel, 1995). 
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The current situation has developed so quickly that there are few rules of etiquette 
(or perhaps netiquette) in place to monitor exchanges. Children are apt to push the 
envelope as far as possible to see what the outcome will be, and in light of few 
consequences for even the most egregious behavior, the envelope is pushed quite far. 
Cyberbullying behaviors exist because the technology has advanced more quickly than 
the understanding of the implications of the behavior. As we learn how the pieces of the 
puzzle come together, we can make inroads into managing the situation for the 
betterment of all (King, 2010). 
Bullying and Cyberbullying 
There is general agreement among the various authors and their works which have 
been reviewed which is bullying is a phenomenon which is found throughout the world. 
It appears all cultures experience some type of bullying behaviors with their children 
before they reach adulthood, with some small variation in ages, before there is evidence 
of a decrease in instances of bullying (Olweus, n.d.). As children begin to socialize with 
others, there seems to be a need for at least some children to show dominance over others 
and some of these children resort to bullying tactics to show this dominance (Li, 2008). 
Some of these methods employed by bullies are met with more acceptance than others by 
the peer group and some are even found to be acceptable by many adults in the 
community. The peer group often allows for some give and take among its members and 
while an outsider may find these behaviors rude or obnoxious, there is a certain amount 
of allowance given among the members of a particular group (Backus, 2009). Other 
evidence seems to indicate that bullying behaviors, particularly aggressive patterns, tend 
to be found more often with boys and girls tend to be more often identified as the victims 
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of the events (Erdur-Baker, 2010). Also, boys who are bullies are generally more likely to 
be arrested for criminal activity when they reach adulthood, with upwards of 60% of 
bullies being arrested at some point in their lives (Patchin & Hinduja, 2006). Bullies are 
also more likely to be abusive in relationships in their adult lives (Backus, 2009, p 158). 
In general, the definition of cyberbullying is in some ways an extension of the 
definition of bullying as espoused by Dan Olweus; that is an individual who repeatedly, 
over time, belittles or causes harm to an individual or casts them out of the group, but 
uses technology as an additional tool to reach a more harsh impact (Kite, Gable & 
Filippelli, 2010; Li, 2005; Limber & Kowalski, 2007). As this is a rather recent 
phenomenon, opinions vary regarding the complete definition of a cyberbully. Some 
definitions include cruelty or harsh comments purposefully directed toward an individual, 
some include death threats and making statements impersonally, and some speak of 
anonymity with an infinite audience (Patchin & Hinduja, 2006; Smith, Mahdavi, Caralho, 
Fisher, Russell & Tippett, 2008). Still other definitions include the length of time the 
messages remain in view and the number of people who can view them or make 
additional comments regarding them, and yet another variation discusses not only the 
reach beyond the immediate face-to-face interaction intruding into the home, but also 
includes the addition of others who participate either knowing or not knowing the bully 
victim (Bauman, 2010; King, 2010; Wade & Beran, 2011). One study indicated that girls 
who are bullies operate on par with boys who are bullies in the arena of cyberspace, and 
is perhaps explained by the nature of the way girls naturally communicate (Vandebosch 
& Van Cleemput, 2009). None of the definitions included all variables, although all 
authors identified cyberbullying as a serious issue which has a lasting impact on the 
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victim. Also, there seems to be agreement that the bullying actually may be initiated in a 
traditional manner, perhaps beginning at school, but then follows with the technology 
extending the reach, time, and place for the bullying event to take place to be brought into 
the home. Finally, there seems to be a lack of clear guidance from the court systems in 
the United States regarding how school officials should deal with the issue of bullying, 
particularly when the use of an information and communication technology device is 
employed outside of the school building or grounds and occurs after the schedule for the 
school day. The clarity is further lost when the principle of “substantial and material 
disruption” to the operation of the school is applied (King, 2010). Another emerging 
theme from the literature is the growing sense that the activities in which children are 
engaged may be taking a serious turn and may be leading toward legal ramifications if 
there is not a corrective action to be implemented with the students as a whole (Backus, 
2009). 
A wealth of studies from around the world indicates the problem of cyberbullying 
exists anywhere there are information and communication technologies. A sampling of 
these studies indicates the same phenomenon can be found in Canada, the United States, 
England, Belgium and Turkey. More females tend to be victims of traditional bullies, but 
the literature indicates the number of females are on par with males as cyber-victims. 
Also, females are as likely as their male peers to engage in cyberbullying activities 
(Chisholm, 2006; Erdur-Baker, 2010; Li, 2008; Smith, Mahdavi, Caralho, Fisher, Russell 
& Tippett, 2008; Vandebosch & Van Cleemput, 2009). 
Middle school and high school students are vicariously connected to each other by 
means of various information and communication technologies to an astonishingly high 
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degree. They are frequently unsupervised when using these devices and are tacitly 
allowed to communicate at virtually any time of the day or night by their caregivers 
through the caregiver’s lack of understanding what their children are doing. This lack of 
supervision leads predictably to a misuse of the devices at some times by the child, 
particularly among those students who feel the need to put others down to gain some 
sense of power or authority among members of their peer group. Unlike traditional 
bullies, cyber-bullies operate in a world which remains largely unseen by caregivers and 
they operate with a false sense of security, believing that they will be allowed to send 
messages with impunity from legal action. The various social media programs allow for 
contributions from others to such a degree that the victim may be overwhelmed by the 
responses they receive or may fear the reaction from their peer group to a posted 
comment or video clip. As experts in the area of using the information and 
communication technologies in the social media network, these cyberbullies operate for 
some time without detection by the adults in their lives. 
Qing Li’s (2008) study made a comparison of cyberbullying incidents between 
students from two middle schools from a large city in western Canada and two secondary 
schools from a large city in southern China. In Canada, one school represented a middle 
class Socio-Economic Status (SES) and the other a lower class SES. 157 seventh grade 
students (71 males and 86 females) completed the questionnaire. In China 197 seventh 
grade students completed the questionnaire (107 males, 90 females). At both sites 
students were chosen on the basis of random sampling. In Canada 25% of the students 
reported being cyberbullied and in China the number grew to 33%. Overall half of the 
students reported hearing incidents of cyberbullying in their schools. There were some 
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cultural differences noted with Canadian students reporting being bullies more often. 
Chinese students are more likely to believe adults will do something about bullying than 
are Canadian students. Li notes that there is a need for additional research in this area (Li, 
2008). This research is relevant to cyberbullying by students in that it demonstrates the 
phenomena exist across cultures where ever electronic media exist for the transmission of 
data.  
In a survey conducted by Susan P. Limber and Robin M. Kowalski (2007), 3,676 
middle school students (grades 6, 7 and 8) were questioned about bullying behaviors. 
Their sample came from predominantly urban areas in the southeastern and northwestern 
United States. This study indicates that there was a high degree of reported bullying in a 
six month period for female students (25%). It also indicates that there is a high degree of 
use of electronic devices with 50% of the students reporting their own cell phone and 
97% reporting the use of the internet, using the devices nearly every day. This study 
found that girls are more often bullies than are boys and their identities can be easily 
masked when using some type of electronic media. The authors note that random 
sampling was not used and also note that the sample was rather homogenous with little 
representation of minority students. Another outcome of the study was the recognition 
that additional study was needed as these phenomena was a relatively recent development 
(Limber & Kowalski, 2007). This study is relevant to my study as is demonstrates that 
students in the United States are reporting cyberbullying as a recent method of bullying. 
It also suggests that there should be ways for caregivers and schools to invest in 
education in this area. 
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Tanya Beran and Ann Wade (2011) identified 529 students from a Midwestern 
Canadian city who agreed to participate in a study of students in grades 6, 7, 10 and 11. 
This represented ages 10 through 13 and 15 through 17. Most of these students were 
Canadian born speaking primarily English. Nearly all the respondents (97.6%) had at 
least one computer in the home and 93.6% indicated they used the computer daily. Nearly 
25% of the students reported some type of cyberbullying behavior during the previous 
three months. There were more girls reporting this behavior than boys. The study 
proposed that bullying using technology was a way to fit in with the peer group. Girls 
were found to bully girls more often than males bullying males. This study found that 
seventh graders were more like to bully their peers than the other grades studied. The 
authors suggested that there may be coping mechanisms which are more developed in the 
older grade levels which account for fewer incidents reported (Beran & Wade, 2011). 
The findings in this study illustrate the degree to which computers are accessible and 
used by children and support incidents of reported bullying. 
Technology and Social Media 
Our world has become vastly smaller in real terms over the past three decades as 
the explosion of communication and other information technologies (computers and the 
Internet) has enveloped the globe. Cell phones are a ubiquitous accessory for nearly 
everyone in an industrialized country, and with the advent of solar generators, these 
devices are making in-roads to the less developed countries of the world providing 
connectivity as never before. Cost for the use of the hardware is a variable which keeps 
the use of these devices limited in some countries. With these new technologies comes 
the development of new skill sets to manage the technologies and the hardware which 
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comes with them. Those of us who are more “experienced” have been given the 
opportunity to learn these new skills as they have unfolded, sometimes with unexpected 
starts and stops as the technologies have evolved or even simply died off. Our children, 
on the other hand, have grown up in a world in which they have never experienced a time 
without the connectivity and technology of which we are in awe. Being children, they are 
likely to explore the world at their door, without fear. One of the places this has taken 
them is in the direction of communication with each other using this technology. Their 
need for connectivity has grown stronger with the passage of time, to the point that 
children in the United States find it necessary to have their devices at the ready, all 
day/every day (Prensky, 2005). 
Two thirds of children age 12 to 17 work with some sort of computer to complete 
homework on a daily basis (Patchin &Hinduja, 2011). Interestingly, 87% of children 12 
to 17 years old in the United States owned some type of communication device (Singer & 
Slovak, 2011). Another study found that children between the ages of 8 and 18 spend an 
average of eight hours per day using either computers or cell phones (Chisholm, 2006). 
Many times the children who are working with the technology are working without the 
benefit of supervision of their caregivers, either because of naiveté on the part of the 
caregivers (because they do not understand the hardware and software) or because they 
are “latch key children” and are home before their caregivers arrive from their work day 
(Patchin &Hinduja, 2011). Other caregivers view the home as a “safe haven” for their 
children and do not understand the computer opens a door to the outside world which 
could in fact allow undesirable elements to come into their home. Some of the 
undesirable piece is simply the manner in which the children are using the technology 
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with each other and the programs which are developed for this technology. The use of 
avatars (a representation of an individual for use in the virtual world) could easily allow 
children to create fantasy realms in which they are playing a role which would not be a 
part of their character traits under personally interactive circumstances. They may hide 
behind identities which they believe are anonymous, or decide it is a fun sport to put 
someone down harshly. Unfortunately, without the means of seeing the reaction some of 
these comments make on the individual, they are unable to react appropriately as they 
may in a face-to-face encounter (Bryce & Klang, 2009; Cassidy, Jackson & Brown, 2009; 
Chisholm, 2006). The “experts” of these technologies being the children, and the adults 
(at times) are largely uninformed of the nuances of the various devices and programs. 
Additionally, the children have a vast amount of free time to hone their skills, and as one 
might predict there are likely to be some negative outcomes. The research suggests that 
children have the opportunity to engage in activities which society views as 
cyberbullying, but which the same children deny to be anything more than playing a joke 
on a peer. Additionally, another poignant feature emerging from the literature review is 
the general lack of awareness by caregivers as their children explore a new world which 
may be entirely alien to the caregiver (Limber & Kowalski, 2007). 
As information and communication technologies evolve and become more 
complex, there is some evidence that the devices themselves may be creating a divide 
among the students who use them. To illustrate this point the evolution of the cell phone 
offers a reasonable insight into the phenomena. Smart phones are essentially tiny hand 
held computers which have the capacity to connect to the web and interact in the same 
manner a computer does. Children whose caregivers have sufficient wealth can be in 
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possession of these devices even as some of the peers have older model cell phones 
without web connectivity. There are the beginnings of a class structure evolving around 
the available technology as the wealthiest children are able to employ some of the 
applications wherever they are while others must defer a response until they reach their 
home computers (Attewell, 2001; Cho, 1994; Kellner, 2001). Cyberbullying may be a 
result of young people not understanding or even reading agreements which legally bind 
actions over the internet when they install new software programs on their information 
and communication technology device according to the authors. While caregivers 
understand the implications of the agreements and may read the agreements for 
understanding, they are often not responsible for installing the various software programs 
used by their children after they establish basic internet or cell phone services. Young 
people compound the issue by providing more information than needed to various queries 
without realizing this very information may be the impetus for future cyber bullying 
incidents. This article will be helpful to my research as it provides an insight into the 
methods by which young people become vulnerable to cyberbullying attacks (Bryce & 
Klang 2009). The article also indicates that caregivers can neglect their responsibilities to 
properly monitor their children by allowing their children the control to install programs 
without supervision. 
June F. Chisholm (2006) explores the manner in which young females use 
different software programs to communicate both positively and negatively with peers. 
The focus evolves into how girls use these programs to influence and bully others using 
the technology available to them via information and communication technologies. 
Chisholm explores how females employ the technologies to add on to other peers’ 
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messages, thereby beginning the bullying process. The author then explores the role 
caregivers have in this situation, concluding that many are completely unaware of 
dangers, and are often feeling their children are safe because they remain at home. In fact, 
their daughters have placed themselves in danger of bullies or being bullied by 
interacting with peers in an unsupervised situation. Chisholm provides resources for 
establishing guidelines for parents to use with their children as they enter into this new 
arena (Chisholm, 2006). This article will be useful in my research as a means of 
identifying programs and established solutions and resources for building guidelines for 
use with children, particularly adolescent females. 
As children explore their world through the use of information and 
communication technologies, they are often uncovering new ways to maintain social 
contacts through the use of the devices and programs at their disposal. The devices and 
software change so quickly either in terms of modifications in either hardware or 
software that there is a constant change in what is deemed best. Children often have a 
great deal of free time that is used to explore how the devices and programs work as well 
as how they integrate with other programs and devices. As they have worked with 
electronics and technology since they were very young, they have developed a natural 
sense to comprehend the use of the devices. Often the intent of the device or program is 
quite clear to the developer and may be marketed in this manner, but it may be subverted 
by children as they explore the nuances of the device or program. This need to make the 
world their own is really not different than in past generations, as each generation seeks 
to communicate and express themselves in ways different than their caregivers. The 
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technology adds a certain level of sophistication which has not been in evidence before 
(Bryce & Klang 2009; Chisholm, 2006). 
Caught in this vortex of technologies, devices and applications are the caregivers. 
They see the information and communication technologies in a certain scripted way, and 
frequently believe their children will subscribe to using these devices in ways similar to 
their own. Whether through naiveté or ignorance, caregivers are frequently absent in 
supervising their young children when they use these devices. A computer is a tool to 
allow their children the ability to complete homework, not a gateway to a negative world, 
according to the belief of some caregivers (Attewell, 2001). Often these parents are 
completely unaware of how the computer is being used. If they casually check on their 
children, the child is often savvy enough to switch screens before the adult perceives the 
real activity. In addition to the computer, children seek the approval of their peers 
through the use of status symbols. This is not an unusual thought. When children seek the 
status a smart phone provides often the caregiver does not recognize the power of the 
device, which is essentially a rather powerful, hand held computer with telephonic 
properties. The caregiver may in fact believe they are providing their child with the 
means to contact them in the event of an emergency or as a means of contacting them to 
check on their whereabouts. There seems to be a trend allowing younger children to be in 
possession of their own information and communication technologies device. The 
caregiver may in fact be manipulated by their child when the child suggests the newest 
technology will allow them to be safer than a basic cell phone. Some caregivers may also 
adopt the social media their children use in an attempt to connect with them at their level. 
Often this results in the caregivers becoming friends with their child rather than the 
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responsible adult who should review the use of the media with a more cautious approach 
and establish rules for its use (Cassidy, Jackson & Brown, 2009). 
Schools are caught in a different eddy, but one in which the child seems to hold 
some advantages as well. The school system and school officials are attempting to 
manage a circumstance for which they are not equipped to manage. The impact of 
information and communication technologies has altered the school’s landscape in ways 
school officials could not have imagined a few years in the past. While the schools have 
worked for years on managing traditional bullying behaviors, the cyberbully typically 
operates outside the policies and procedures which are in place. Often the schools find 
caregivers are either not knowledgeable about the way the devices their child possesses 
works or side with the child about how school officials are making biased decisions that 
are negatively impacting their child. Technology can also impact the way teachers 
operate their classroom and activities. Information is now at the fingertips of anyone with 
a computer, and children increasingly find the need to regurgitate facts to be boring and 
disconnect with the school. The challenge is the manner in which schools employ the 
devices at their disposal. Again, most schools are functioning with policies and 
procedures based on fearing the impact of the devices. There are few instructional 
programs run by schools which prescribe appropriate uses of the devices and establish 
rules for their use in the schools (Attewell, 2001). 
Aspects of Theory 
How we learn is a critical component of what makes humans unique. This idea 
was explored nearly a century ago when Lev S. Vygotsky began his studies of how 
people learn. When Vygotsky was beginning his work, psychologists were making 
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inferences about how people learn by studying animals. Vygotsky diverged from this 
approach by recognizing that children respond differently to the same stimuli than 
chimpanzees (animals) do. He felt that the child masters their behavior through the 
development of mental capabilities. According to Vygotsky, “psychological tools (signs 
and symbols) rather than the tools of work bring about the transformation of human 
consciousness” (Gredler, 2009, p 309). The psychological tools are different for cultures 
and at different times in their history, depending on what is important to the group at the 
time. He called this the cultural-historical theory of the psyche. Vygotsky believed that 
the signs and symbols were used to develop memory for specific events or ways of 
thinking. He referred to this process as signification. He continued with the idea that as 
the complexity of the signs and signals increased, so did the mental capacities of the 
individuals in that culture. Vygotsky believed that this process is what differentiates 
humans from other animals, and the process is in continual adaptation to the 
circumstances under which the people find themselves (Gredler, 2009). Since this is a 
process which is dynamic, it makes sense to study people using these tools in their natural 
environment. These ideas went against the prevailing practice at the time of studying 
animals in a laboratory setting and how they reacted to situations and then applying what 
was learned to people. 
Vygotsky believed that signs and symbols were developed in four distinct stages, 
beginning in early childhood and reaching their maturity when the individual reaches 
adolescence. The natural or primitive stage is where the child relies on memory to solve 
problems but is unsuccessful in using the appropriate signs. The second stage is called the 
naïve psychology stage, and is recognized by the child using additional stimuli 
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ineffectively, if at all. (They recognize the availability of other sources of information, 
but cannot effectively use them.) This also results in unsuccessfully using the signs of the 
culture. In the external sign use stage, school age children use external stimuli to solve 
problems and are able to manipulate the information to attain the goal. In the final stage, 
the internal sign use stage; adolescents rely on self-created stimuli to solve the problem. 
Each of these stages is a refinement of an earlier stage and as the child matures; their 
thinking process matures as well. They are better able to manage more abstract signs and 
symbols and incorporate them into their environment to solve problems faced within their 
cultural parameters (Gredler, 2009). These signs and symbols are tied to the culture from 
which the child is living. This may be evidenced in the way children use their cell phones 
to communicate. 
Vygotsky felt that the way culture imposed socialization skills on its members 
was responsible for the something he called The General Law of Genetic Development 
(Gredler, 2009). He felt that as people in a given culture interact, they have a need to 
express themselves using words or language. The language becomes the gateway for 
higher level thinking from a psychological perspective. So this need to socialize is what 
accounts for the development of higher level thinking skills as we become more abstract 
with the manner in which we express ourselves. He believes that without the social 
interactions between people, there would be a difficult time abstracting knowledge and 
higher level thinking would not develop. Children progress through these stages as they 
mature and generally reach the higher level thinking stage at adolescence.  
Communication and socialization are also tools of thinking according to 
Vygotsky, where there was a relationship between thoughts and spoken words. The 
35 
 
development of language followed the same pattern that using symbols and signs did as a 
child develops language skills. Speech proceeds from the pre-intellectual stage (an infant 
babbles, laughs, points, etc. to express their wants), to the autonomous stage (the child 
invents words referring to concrete objects), moves into naively psychological (things 
have names for the child), becomes more complicated as the child develops external 
speech (Communicative egocentric) [where the speech fulfills a social function for the 
child and communication takes place between members of the culture], and finally 
reaches the inner speech stage (speech becomes soundless as the adolescent uses speech 
to develop thinking). These stages vary to a small degree depending on the intellectual 
ability of the child and to what degree they are exposed to vocabulary (Gredler, 2009). 
Another explanation of how people learn can be considered through the social 
cognitive theory which had its origin from Albert Bandura’s study of how learning occurs 
through imitative behavior. Bandura observed that people actually learn by watching 
others model a behavior or task and then applying the same aspects of that behavior for 
themselves. Additionally, he observed that there is a great deal of information being 
passed along to others via the various media streams, particularly the television which is 
not formally recognized as being “learning”. What we learn, then, comes from a wide 
range of sources; some are formal as in the case of schools and parents, while other 
sources are informal as in the case of peers and through the media (Gredler, 2009). 
Bandura’s theory came about as he was working with people who had phobias. It 
made sense to observe what other people were doing in “real life situations” as opposed 
to what they might do in a controlled, laboratory setting. Applying a naturalistic setting to 
the observation process allowed Bandura to observe as individuals acquired skills 
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through a complex interconnectedness with their peers as they modeled behaviors and 
then monitored how consequences followed from these modeled behaviors. He observed 
that usually people “borrow” from several models and create a behavior which is not 
quite exactly the same as any one model, but rather includes aspects of several models. 
Observation, then, becomes a primary means by which individuals acquire new 
information about situations. By observing “what works”, individuals learn what they can 
apply to their lives. There is no distinction between pro-social and antisocial behaviors at 
this level; it is merely what an individual observes as being a successful method to 
employ within given parameters (Gredler, 2009). 
Bandura defined a model as “…an organized stimulus array such that an observer 
can extract and act on the main information. Two principal types are live and symbolic 
models” (Gredler, 2009, p354). Live models are the people with whom an individual 
interacts in daily activities and includes family members, teachers and peers. Symbolic 
models are found in the media and include television shows, characters from film, 
characters from advertisements, and now would include virtual reality characters. 
Together, these models illustrate how one is to function under certain conditions. 
Naturally, these models present information to an individual who is considered to be both 
positive and negative according to the culture in which they appear. 
The amount of attention an individual directs toward a model indicates the degree 
to which a learner is likely to attain what is being taught. Combining with the attention is 
whether the model is someone the individual likes or respects. If the learner holds the 
model in high esteem, there is a greater chance that the learning will take place. 
Conversely, if the model is not known to the learner, less attention and effort will likely 
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be made to further the learning process. Finally, reinforcing the activity helps to finalize 
the learning process, with positive reinforces encouraging the behaviors to continue and 
negative reinforces dampening the effects. These models change over the course of the 
individual’s life, with younger children being more dependent on their parents and older 
children and adults choosing models from either their peers or the media. At some point 
the individual begins making these decisions based on what is best for themselves rather 
than deciding based on popularity or peer pressure (Gredler, 2009). 
According to Bandura, social cognitive theory: 
…incorporates vicarious and self-administered consequences in addition 
to the direct consequences produces in the environment. Vicarious 
consequences are those immediate outcomes produced by modeled 
behavior that generate emotional reactions in the observer. Self-
administered consequences are produced by the individual for his or her 
behavior that meets or fails to meet the person’s self-prescribed standard 
(Gredler, 2009, p361).  
We all have our own set of experiences which are unique to us, and these experiences 
guide our learning. Physically where we are (the environment) is another component of 
the learning equation as this contributes to who we are based on our experiences. (What 
someone experiences if they live in a ghetto is vastly different than what one experiences 
in an upscale, suburban community, which is again vastly different than what one 
experiences in a rural setting.) Finally, what is currently a part of a learned activity 
impacts what someone does (their behavior) which then also impacts future learning. 
What Bandura refers to as the consequences of actions play a role in what people learn. If 
there is a positive consequence for the activity, the learned behavior is likely to continue. 
If there is a negative consequence for the behavior, then the individual is less likely to 
pursue a similar approach in the future. 
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Another factor necessary for the learning process to take place is the manner in 
which the learner processes the information cognitively. The individual must be able to 
perceive the event as being relevant and able to deal with the complexity of the situation. 
These two phenomena are critical to the retention process. What is learned in the past 
plays a role in what is currently learned, as learning builds on past experiences as it 
relates to current learning. The learner must then take the information about the model or 
experience and comprehend whether they have the ability to attain and use this new 
knowledge. Bandura refers to this as self-efficacy. This concept differs from a self-
concept as self-efficacy includes the idea is content related and the individual is able to 
perform the academic tasks successfully. Self-efficacy creates the conditions necessary 
for individuals to manage difficult situations. 
Not all of this learning is positively reinforced. There are situations in which 
models propose learning which is contrary to society’s norms, and punishment follows. 
When a punishment is swiftly administered, the individual learns that something 
unpleasant follows and often the individual chooses to ignore this particular model. 
However, when punishment is either slow to emerge or is ineffectively administered (the 
way certain teachers enforce rules, for example), the individual may learn that the 
behavior is less likely to be punished and the reward outweighs the punishment so a 
negative behavior is learned. Similarly, impressing peers may lead to negative models so 
that the individual “fits in” with their peer group. This may become a more accurate 
predictor if there are limited positive role models to follow or there are few others to 
belong as a member of a group (Gredler, 2009). 
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Bandura believes that individuals take all these factors into account when they 
learn complex tasks or behaviors. The task of learning becomes something of a balancing 
act resulting in a self-regulatory system for the individual. At some point the individual 
becomes the force for learning for themselves. At this point the learner recognizes that 
learning is a proactive process and engaging in learning activities is a process by which 
they may become better at something. Bandura believes that individuals achieve complex 
learning by setting goals for themselves and balancing the effects of behavior, 
environment, and personal factors. Different situations produce different results with each 
individual, as these three areas are all in flux. 
In an extension of Bandura’s ideas are found in the writings of Sherry Turkel. In 
her book, Life on the Screen: Identity in the Age of the Internet she explores how the 
evolution of the computer is creating an interface by which people are interacting with 
others in a virtual reality setting (Turkel, 1995). The introduction of the Macintosh 
computer with its seamless process by which people connect with their writings or others 
via the Internet has caused a new method of social interaction. The younger generation is 
more likely to interact via multi-user domains playing virtual reality games and 
conducting business in the same with no more than their imagination limiting what they 
can do in these realms. As these activities become more of a routine and the newness of 
this environment becomes less unusual, people are more likely to explore facets of their 
character they might not under other circumstances. When the computer blurs the lines 
between the real and virtual world, this may mean there will be a dissonance in the way 
people interact in the real world. 
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Turkel (1995) suggests that we are entering a post-modernist world. This is a 
place where the rules of logic in terms of physical objects to be viewed as progress are no 
longer representational of what has come to be symbols of the culture. The computer age 
has unleashed a potential from humans in which imagination is the limiting factor. We no 
longer point to artifacts which have a physical presence; rather we look to the computer 
for evidence of the symbols we create. As we move among the various artifacts created 
by the computer, it is no longer possible to ascertain if the articles are to be found in the 
real or virtual world without at least some research. What was easily discernible as a 
computer generated graphic now is not as clearly defined as an abstraction. There is a 
definite blurring of imagery as the techniques applied through the computer make the 
artifacts seem ever more real. In effect, this change in perception is what is channeling a 
new world, and this new world does not respond in the same way as artifacts have in the 
past (Turkel, 1995). 
Turkel continues her observations with the application of artificial intelligence 
and how this may also lead to dramatic changes in the way people interact with their 
computers and others. As computer technology becomes more organic, and processes 
within the computer framework become less linear and more fractal, the computer 
intelligence begins to come closer to mimicking the human brain. Connections are not 
linear as they have been in the past, but rather are representing more of a matrix or 
network of connections and are more closely aligning with the organic model of the brain 
(Turkel, 1995). At the time of Turkel’s book, the Deep Blue computer was being 
designed by IBM. In the following two years, Deep Blue won chess matches against 
Garry Kasparov, marking a milestone in computer intelligence (Weber, 1997). The next 
41 
 
generation of computer developed by IBM was the Watson which was designed to 
recognize human speech and answer questions from the game show Jeopardy! in 
fractions of a second. Today, recognizing Watson as the computer which was able to win 
at the game show leads to the question of what is intelligence. Computers are no longer 
deemed to be giant calculators as they were originally termed, although they still perform 
the functions in the same way. Refinements to this supercomputer are leading society into 
a new age as the machine is able to interact directly with humans, again distorting the line 
between the real and virtual world. Our culture has also become accustomed to losing the 
feel for what makes a computer operate and rather expects that the computer will perform 
to our expectations. 
A final argument may be made for the way the computer is changing our 
perceptions of it is in the form of the graphical interface which society has come to 
expect (Turkel, 1995). Movies such as Avatar clearly demonstrate the computer’s ability 
to generate graphics which are unambiguously fictitious yet are incredibly believable 
because there is such a great likeness to what we experience in real life. As these 
developments become more commonplace, the line between virtual and reality becomes 
even more blurred. Given these events, it is easy to understand how people have learned 
to interact in new ways which are often without the rules we come to expect in the real 
world. Our society has not yet caught up to the advances brought about with the ever 
increasing speed of the hardware (computer), software (social media) and the manner in 
which to use them. 
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Conclusion 
The review of the literature illustrates the changing environment brought about by 
the technological advances in both hardware and software. The speed at which these 
changes are taking place suggests that we have entered a new age; post-modernism. Rules 
which clearly proscribed behaviors and acceptable practices for past generations no 
longer seem to apply and the result is a creation of a Wild West themed reality. The 
younger generation, in particular, finds that their means of interacting places them 
squarely in this new realm, and finds that their actions are at times causing dissonance 
with the conventions of society. Some of this dissonance is caused by the perspective 
digital natives seem to hold that information is meant to be shared with seemingly no 
information which is out of bounds or off limits. As the definition between what is real 
and what is virtual becomes more blurred, there is a sense that computers are becoming 
more lifelike and allow for a different type of interaction between people. This interaction 
tends toward the sense that there should not be any judgment about the interaction 
between people, and whatever that interaction is should be acceptance. This perspective 
flies in the face of the conventions currently employed by most of society as well as the 
implications which the legal system is bringing to bear. This study will explore what it 
means to be the subject of cyberbullying and report the experience from the perspective 
of the victim of the event. While perhaps the actors are presenting the information as if 
the event were a virtual exercise, at least in terms of the explanation of the event, the 
reality is something different as the barbs are not jokes and the victims of the 
cyberbullying incident are hurt in the exchange. As the story of the victims emerge, it 
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may be possible to understand how to realign society’s norms to accommodate the 
changing symbolic metaphors which are being developed by the computers. 
  
44 
 
CHAPTER 3: Research Methodology 
Introduction 
The purpose of this study was provide a voice for those individuals who were 
bullied through the use of information and communication technologies so that their 
experiences may be opened and shown to have meaning for others. Specifically, how did 
the student find themselves caught in the web of being cyber-bullied? The research was 
conducted using the qualitative approach of interpretative phenomenological analysis to 
provide an avenue for these people to share what has been their experience from their 
perspective (Smith, Flowers & Larkin, 2009). This study recognized those students who 
reported being cyberbullied while maintaining their confidential and anonymous status, 
and who volunteer to be interviewed to record their thoughts and feelings about the 
events at the time of the incident and how they felt after the event. By allowing the 
students to tell their stories, this researcher will be able to develop essential themes about 
how victims of cyberbullying reacted to the world around them and how their perception 
changed as a result of the event (van Manen, 1990). This researcher interpreted these 
stories to assist future victims based on what is learned in the study. 
The subject of cyberbullying is a relatively new phenomenon, in which the bully 
extends their impact on their victim through the means of the various information and 
communication technologies which are available to them. This process may also include 
others who knowingly or unknowingly participated in the event through the use of 
various social media. As individuals contributed to social media sites, they may in fact 
become part of a cyber-bullying event, even as they justified their responses as being 
only a joke. As these technologies are changing rapidly, there are different variations to 
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the manner in which the bullying event takes place. Previous studies have documented 
that there are bullying events taking place using information and communication 
technologies as evidenced by the work of authors such as Kowalski and Limber (2007); 
Smith, Mahdavi, Carvalho, Fisher, Russell & Tippett (2008); Li (2008); and Li (2005). 
Documenting the evidence of the problem was one level to address the problem, but 
understanding what happened to an individual being bullied, from their perspective, was 
another. Studying this issue from a qualitative point of view by applying the lens of 
phenomenology was a way to address this problem. 
The information gathered through the interview process was coded and assessed 
to identify any common themes in regard to the manner in which the cyberbullying event 
took place or how the event was perceived and/or reacted to among the interviewees. 
This researcher determined if there is any inequity in the type of information and 
communication technology between the bully and the victim and what role this disparity 
played in the exchanges made between the various parties. A digital inequality may form 
the basis for a deeper understanding of the event, and may provide another avenue to 
explore how the event unfolded and provided a new sense of how the technologies are 
employed in a cyberbullying incident. Also, the researcher discovered any means the 
subject used to notify another person of the event as it happened. Through the 
identification of these essential themes, a more complete understanding of the 
cyberbullying event is to be gained (van Manen, 1990). 
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Site and Population 
Population Description 
This study intended to identify male and female students from a small, rural 
community who attend a public school located in central Pennsylvania who have reported 
being bullied through the use of information and communication technologies. Subjects 
were selected from a pool of students who volunteered to be interviewed. Students in the 
first school district and who were in the current ninth through twelfth grades had an 
electronic message sent to their homes explaining the research project. The invitation 
requested that any students interested in participating in the interview to reply to the 
message. Guidance counselors then screened all those who volunteered to participate in 
the study and selected those students who they felt were most likely to participate in the 
study without any negative effects from the process. Their participation was strictly 
voluntary and their identities remained anonymous. Student from the second school were 
also from the ninth to twelfth grade classes, but were approached initially by their 
guidance counselor on the basis of self-reporting a cyberbullying incident. Participation 
in the study was voluntary and their identities were anonymous as well. 
Three female students, who have reported being cyberbullied from the second 
school, were the subjects of this study. The students are between fourteen and eighteen 
years of age. The population of students in the district is rather homogeneous; and 
volunteers were accepted regardless of their ethnicity. Since the diversity is limited in this 
district, no attempt was made to identify any subgroups in the district. These students 
have reported being cyberbullied at least one time to a teacher or guidance counselor at 
the school they attend or to their parent or guardian. Reported events of a traditional 
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bullying nature were not included in this research study unless there is an additional 
component of continuation of the bullying incident by means of information and 
communication technologies. 
Site Description 
The sites for the research study are public schools in central Pennsylvania. One 
school district is relatively small in geographic size and is comprised of the borough and 
three townships which are found in a rural setting. According to the National Center for 
Education Statistics, the population in this school district is 19,166 with 1,905 students 
enrolled in the school. The district encompasses an area of 44.5 square miles. There are a 
few areas in the district which have a strong agricultural base. Many of the residents in 
the town are white collar workers, and the town itself is home to a private college and a 
hospital. There is a healthy business district catering to an upscale clientele. A federal 
prison system is found within the district’s boundaries which employs a number of local 
people. The school district has taken pride in performing well on the state wide 
assessments over the years and sends a rather high percentage of each graduating class to 
some form of additional training or schooling. There are approximately 1,900 K-12 
students in the district, of which most are bused to the schools they attend. The district 
also participates in a regional Career Technical Center with several other local schools 
and sends their students to the center which is about eight miles away from the high 
school. The Career Technical Center is designed to accommodate senior year students 
who will graduate following their successful experience at the Career and Technical 
Center. 
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The other school district is relatively large in geographical size and is comprised 
of one borough and nine townships all of which are found in a rural setting. According to 
the National Center for Education Statistics, the population in the school district is 9,200 
with 1,253 students enrolled in the school. The district encompasses an area of 154 
square miles. The district is divided between a large agricultural community comprised of 
family farms and a smaller area where the coal mining industry is the predominant 
occupation. Many of the residents are blue collar workers. There are several small 
villages in the district. These communities are generally found along the borders of the 
district. The few businesses located in the district cater to the agricultural needs of the 
community or are small service institutions such as gasoline stations or restaurants. The 
school district is the largest employer in this area. Some members of the community 
commute to one of the larger neighboring communities where they find employment in 
one of the white collar institutions. There are approximately 1,250 K-12 students in the 
district, of which almost all are bused to the schools they attend. The district also 
participates in a regional Career Technical Center with several other local schools and 
sends their students to the center which is about twenty miles away from the high school. 
The Career Technical Center is designed to accommodate senior year students who will 
graduate following their successful experience at the Career and Technical Center. 
The first district employs approximately 190 professional and support staff to 
work with the students at each instructional level. The various school buildings which 
comprise the district compliment of classrooms are located in several areas of the 
community rather than a campus constellation of buildings found in some districts. The 
district takes pride in sponsoring a wide range of activities for all its students, and has 
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done well in scholastic, artistic and athletic competitions over the years. There is a good 
deal of community support for all aspects of the various activities sponsored by the 
district and parents are generally pleased with the educational opportunities afforded by 
the district. Also, the district is known for its involvement in implementing best practices 
from the research base to build capacity for the education of the community within the 
district. It has a tradition which embraces the need for additional study as a means of 
understanding issues impacting the educational community as a whole. The second 
district employs approximately 170 professional and support staff to work with the 
students at each instructional level. The various school buildings which comprise the 
district compliment of classrooms are located in two distinct areas of the community 
rather than a campus constellation of buildings found in some districts. This model places 
the students at either end of the district. Students may spend nearly an hour riding the 
school bus one way to get to their school because of the large geographic area the school 
district encompasses. As the district is so large and comprised of many family operated 
farms, students from a relatively wide area come together for school where they develop 
new friendships and contacts. Also, there is no large business district as might be found 
in many school districts where the students may congregate after hours to meet and 
socialize. Many of these meetings take place in neighboring communities which have a 
centralized area with a theater, fast food restaurants and stores. Travel arrangements are 
sometimes cumbersome for students, particularly if the students do not have ready access 
to a car. The district takes pride in sponsoring a wide range of activities for all its 
students.  
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Site Access 
Both superintendents were very supportive of conducting research within the 
district and each envisioned using the findings to create a safer and better educated 
populace of students, teachers and administrators which could positively impact any 
bullying behaviors within the district. Before this proposed research project was 
implemented, a formal presentation to the first school district’s School Board took place 
which outlined not only the aim of the research project, the basic underpinnings of the 
manner in which the research will be conducted, but also ensures the anonymity and 
confidentiality of the students who participate. The support of the School Board was 
required before the proposed research project can be implemented, and was received 
without any difficulty. The second district was even more accepting of the proposed 
research project and the superintendent there approved the proposal with the assurance 
that student confidentiality was maintained. 
As the local college conducts research in the first district on occasion, the 
community is already aware of the process used in hosting a research project and has 
participated in research studies in the past. The second district does not have the same 
contact with an institution of higher learning, although the community members 
recognize the need for research to understand the issues surrounding cyberbullying events 
and have indicated their support for the project. Additional time was needed to allow for 
travel between the researcher’s job site and the first research site to establish this rapport 
as the researcher works outside the school district where the proposed project was 
conducted. As an outsider coming to the district, care was taken to ensure all those who 
are in contact with the research felt comfortable and safe with the researcher. It was 
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incumbent on the researcher to establish a good rapport with the administrative team, 
professional educators, students and their parents or caregivers so that the research 
conducted with the students from the district resulted in positive experience. Care was 
taken to ensure all those who are in contact with the research felt comfortable and safe 
with the researcher, and time was spent establishing that rapport. Developing a 
relationship with both the administrative team and other professionals in the district was 
an initial step before meeting any student. It was imperative to build a trusting 
relationship with all members of the district before engaging in any research project. A 
potentially positive effect of the researcher’s position, as project unfolded there was no 
likelihood of unduly influencing a volunteer to participate in the study since the 
researcher held no power or control in the district. Assuring the same level of comfort 
with the parents or caregivers of the students was another aspect of building rapport 
within all the components within the district. Dialogue with the superintendent regarding 
the research project was conducted often, and information was provided with limited 
detail to the other administrators in the district. The second district was the district in 
which the researcher is employed. Rapport was already established at the time the project 
was initiated, and the researcher was known and trusted by the members of the 
community. Currently employed as a teacher, the researcher holds no power or influence 
over the students in the second district. 
Research Design and Rationale 
The research design is qualitative and used an interpretative phenomenological 
analysis (IPA) to investigate the experiences of a small number of participants. This 
approach is a method used to understand how people make sense of experiences in their 
52 
 
lives (Smith, et al., 2009). According to Creswell (2007), a qualitative study offers an 
explanation of an event with multiple realities and is a reliable method of gathering 
information. It is an attempt to recognize there are a number of explanations for the issue 
at hand, and the individual or individuals who are a part of the experience bring their own 
experiences to bear on the issue. Each experience then is a rather unique event, 
personalized to the members involved. As a researcher, the onus becomes one of 
interpreting the meaning of the event through a reflective process. By this means, an 
overall understanding of the event comes into focus, at least from the perspective of the 
individual involved in the event. Application of an IPA design is an acceptable method of 
conducting research and has its roots in a philosophical argument originally posed by the 
Greek philosopher, Diogenes according to van Manen (1990). Philosophers Edmund 
Husserl, Martin Heidegger, Maurice Merleau-Ponty and Jean-Paul Satre have all 
produced work using a phenomenological perspective, and while each pursued a slightly 
different approach their efforts, each also laid the groundwork for phenomenology as an 
appropriate and acceptable method of research (Smith, et al., 2009). By reflecting about 
the experiences of the participant, a researcher can provide meaning to the event which 
can lead to a more complete understanding of the phenomena, thereby benefiting society 
as a whole as the researcher develops the themes which are developed as the research is 
completed (Smith, et al., 2009).  
Max van Manen (1990) asserts that a phenomenological study can appear to offer 
“seductive illusions of technique” (p 3) by virtue of the interview process rather than 
what is found in a more traditional quantitative technique. Additionally, he indicates that 
the study of an individual’s personal experience from a human science perspective is 
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known as hermeneutic phenomenology (van Manen, 1990). This approach relies on the 
information gathered from interviews from an individual to make sense of what is 
happening to the individual from their perspective. An IPA study is much more than the 
collection of information resulting from the interview of individuals. Smith, et al., (2009) 
states that Edmund Husserl believed that an experience “should be examined in the way it 
occurs, and in its own terms” (p 12). Husserl continues by asserting that “we need to 
‘bracket’, or put to one side, the taken-for-granted world in order to concentrate on our 
perception of the world” (Smith, et al., 2009, p 13). Husserl believed that the investigator 
needed to go back to the “essence of their experience of a given phenomenon” (Smith, et 
al., 2009, p14).  
According to van Manen (1990), we know too much about a phenomenon rather 
than not enough.  
…the problem is that our “common sense” pre-understandings, our 
suppositions, assumptions and the existing bodies of scientific knowledge, 
predispose us to interpret the nature of the phenomenon before we have 
even come to grips with the significance of the phenomenological question 
(van Manen, 1990, p 46). 
Smith, et al., (2009) assert that Edmund Husserl indicated that we need to bracket our 
assumptions and set them aside to completely understand what the individual is reporting 
to us and be open to the possibilities that are provided by this report. Smith, et al. (2009) 
further reported, that Martin Heidegger, Maurice Merleau-Ponty and Jean-Paul Satre 
“each contribute to a view of the person as embedded and immersed in a world of objects 
and relationships, language and culture, projects and concerns” (2009, p 21). It is the 
researcher’s responsibility to take the reported lived experience of another and interpret 
what is happening to the individual to generate an understanding of the phenomenon.  
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This is not necessarily the only explanation for what happened, as others may 
reach different conclusions from the same subset of information, particularly depending 
on the level of interpretation used by the researcher to understand what is happening as 
reported by the individual being interviewed or supplying the information for the 
research. The rather generalized finding from interview sources for a phenomenon is 
actually an understood side effect of a phenomenological study (van Manen, 1990).  
Research Methods 
John C. Creswell states: 
…to study these topics we ask open ended questions, wanting to listen to 
the participants we are studying and shaping the questions after we 
‘explore’ and we refrain from assuming the role of the expert researcher 
with the ‘best’ questions (2008, p 43). 
The researcher proposed to understand what it means to be cyber-bullied by asking 
identified students how they became involved in the cyberbullying event. 
List of Methods Used 
To gather data for this IPA study, the researcher met with each participant and 
engaged in open ended questions to explore their lived experience. These interviews were 
recorded with a digital recorder and analogue notes were made throughout the process. 
This process yielded a transcript of the individual interviews. John C. Creswell (2008) 
suggests that the transcripts of all the interviewees then be coded and studied reflectively 
to derive themes which each individual encountered as they underwent the cyberbullying 
experience. In turn, the themes which were developed were used to create a deeper 
understanding of the phenomena and provided insight into what school officials can use 
as a means of working with students who are in a similar experience. These steps are also 
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consistent with an interpretative phenomenological analysis as outlined by Smith, et al. 
(2009). 
To gain an insight into the perceptions of what an individual has experienced, an 
interview is an effective method of gathering this information. Smith, et al. (2009) states:  
In terms of devising a data collection method, interpretative 
phenomenological analysis is best suited to one which will invite 
participants to offer a rich, detailed, first-person account of their 
experiences. In-depth interviews and diaries may be the best means of 
accessing such accounts (p. 56). 
Instrument Description 
Following this advice, this study will use in-depth interviews using open ended 
questions with students who reported cyberbullying events. These interviews allowed the 
students to voice their experience in a confidential, safe setting; free of judgment. 
Interviews from students from the second school were conducted both during the school 
year and after the school year had taken place, at the convenience of the parents and 
students. They were held at the home of the students at the request of the parent, and with 
a parent present throughout the interview process. The parents felt that the distance and 
time needed to travel to a neutral setting outside the home was something of a burden on 
them and offered to host the meeting for the interview. As most students’ homes are 
located away from others in the countryside, this location offered as much in the way of 
privacy from other students as any other option. 
The researcher employed the use of an open ended interview protocol but was 
guided by a semi structured model to provide a guide to assure questions will be asked of 
each subject. According to Merriam (2009), a semi structured interview structure is a 
model for interviewing which is between the structured and unstructured models. In a 
56 
 
structured approach, the questions and order are set, and are followed for each subject. 
An unstructured interview is used when “the researcher does not know enough about a 
phenomenon to ask relevant questions” (Merriam, 2009, pp. 90 – 91). An unstructured 
interview is used to explore the phenomenon. Using a semi structured approach; the 
researcher will be “guided by a list of questions or issues to be explored, and neither the 
exact wording nor the order of the questions is determined ahead of time” (Merriam, 
2009, p. 90). This approach allowed the researcher the opportunity to explore more of the 
detail as the students related their story to the researcher yet provided a framework to 
ensure all the subjects are answering questions in a similar manner. The subjects for the 
study are likely to have experiences which are uniquely their own. Allowing the 
researcher the opportunity to probe into areas which may not immediately be evident will 
permit a more complete understanding of the experience each subject has undergone. 
Also, probing questions allow for the subject to more completely explain their thoughts 
about a particular matter in a fashion that helps others comprehend their experience. 
To help the less experienced researcher, John W. Creswell (2008) advocates the 
use of an interview protocol. Creswell states this is “a form designed by the researcher 
that contains instructions for the process of the interview, the questions to be asked, and 
space to take notes of responses from the interviewee” (Creswell, 2008, p. 233). He also 
suggests that the researcher memorize the information contained in the protocol to allow 
for a more natural flow of information between the parties (Creswell, 2008). Pairing the 
semi structured interview format with a protocol will provide enough structure and 
flexibility to allow an inexperienced researcher to conduct an interpretative 
phenomenological analysis in a reasonable manner. 
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Table 1 - Data Collection Matrix 
 
Questions Probes Data Method 
Primary    
1. What were 
the events 
that led to the 
cyberbullying 
incident? 
a. How did you feel as the incident 
began? 
Feelings 
Attitudes 
Reactions 
Open ended 
interview 
questions, guided 
by a semi 
structured protocol 
b. At what point did you know the 
incident was different? 
c. How did you feel as the incident went 
on? 
Secondary    
A. How did 
your friends 
treat you 
during the 
incident? 
a. How did this make you feel? 
Feelings 
Attitudes 
Reactions 
Open ended 
interview 
questions, guided 
by a semi 
structured protocol 
b. What would you have liked your 
friends to do instead? 
c. What did you wish you would have 
done instead? 
B. Please 
describe how 
your school 
day went 
while the 
incident was 
happening. 
a. Why do you think this was so? 
Feelings 
Attitudes 
Reactions 
Open ended 
interview 
questions, guided 
by a semi 
structured protocol 
b. Which places did you go to during 
school? 
c. How was school different after the 
incident? 
C. What did 
the adults in 
your life do 
while this 
incident was 
taking place? 
a. How did you let them know anything 
was happening? Feelings 
Attitudes 
Reactions 
Open ended 
interview 
questions, guided 
by a semi 
structured protocol 
b. What difference did they make? 
c. How do you think they treated you 
differently as the incident went on? 
D. How did 
you feel when 
you tried 
different 
things during 
the incident? 
a. What happened if you tried to ignore 
the information? Feelings 
Attitudes 
Reactions 
Open ended 
interview 
questions, guided 
by a semi 
structured protocol 
b. What happened if you tried to 
retaliate to the information? 
c. How did the incident end? 
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John W. Creswell (2008), Sharan B. Merriam (2009) and Smith, et al. (2009) all 
suggest the use of a recording device and note taking while the interview is in progress to 
ensure the story is recorded faithfully and to create an accurate record which can be 
accessed at a later date for analysis. To meet this end, the researcher had purchased a 
digital voice recorder which was used for recording the interview. Using this approach 
allowed the researcher to capture the essence of the event the subject was recounting with 
a limited chance of losing the context of the event as the story unfolds from the subject’s 
perspective. From the audio record and the analog notes, the researcher will seek 
common words or phrases the subjects bring to the interview format and use these to 
reflect on the commonalities between the subject’s interviews. The researcher will also 
note his impressions of the subjects as they relay the information to him in the interview 
from their experience. 
Identification and Invitation 
Following the approval of the Institutional Review Board (IRB) of Drexel 
University, a message composed by the superintendent from the first district was sent via 
an electronic messaging service to the families of those students who were currently 
enrolled in the ninth through the twelfth grade classes in the district. This message 
announced the proposed study to these families and informed them that the School Board 
and district personnel are endorsing the project and was sent in January 2014 (see 
Appendix A). A letter approved by IRB was included to provide written documentation 
for those students and parents who agreed to participate in the study and was reviewed by 
the researcher as the program was explained to the participants (see Appendix B). 
Responses were collected and those who responded favorably were forwarded to their 
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assigned guidance counselor for endorsement. This step was taken to provide an 
assurance that those students who are robust enough to participate in the study are given 
the opportunity to participate. Any student who wishes to participate but is deemed to be 
too emotionally fragile or who may risk relapse of symptoms from the original 
cyberbullying event was removed from the pool of potential participants. This step was 
taken to ensure only those students who are likely to participate without ill effects 
actually are interviewed and to protect those students who demonstrated some type of 
adverse reaction or impact from the event from the perspective of their guidance 
counselor. Once identified, the researcher was given the personal contact information for 
the prospective students and contact was made with the caregivers to provide more 
detailed information about the research project. Students from the second district were 
directly identified by their guidance counselors on the basis of what they reported to 
school officials about any cyberbullying incidents in which they were a part. (The 
guidance counselors had obtained permission from the superintendent to follow this 
procedure.) The guidance counselor then made an initial contact with students and 
caregivers in which they outlined the purpose of the research study and asked the 
caregivers for permission for the researcher to contact them. With that permission, the 
guidance counselor passed the contact information off to the researcher to discuss the 
research project more completely. The researcher then made contact with the caregivers 
of these students and explained the research project in more detail and arranged for an 
interview to take place. 
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Participant Selection 
From the pool of potential subjects, purposeful sampling identified three female 
students from the second school district who were selected to continue with the research 
project. These two students and their caregivers were contacted by the guidance 
counselor prior to the end of the school year and had the research project explained to 
them in general terms. They were also asked if the researcher could contact them with 
more complete information and possibly setting a time for an interview. In the first 
school district the researcher is likely to be unknown to the caregivers and students of the 
district as the researcher is not employed by the district. In the second district, the 
researcher is likely to be known by the caregivers and students alike as the researcher has 
been employed by the district as both a teacher and an administrator. The researcher 
reviewed the objective of the study and informed the caregivers and students that it was 
critical that the researcher obtain a first person account of the cyberbullying event. The 
researcher stressed the need for the student to have a voice in the event they experienced 
and that his role will be to provide a vehicle for their voice to be heard in a confidential 
and anonymous manner. The researcher desired to capture what the student experienced 
as the cyberbullying event occurred, and have the student relate how they felt at the time 
of the event. The intent was to use their report as a means of creating a better 
environment in the schools so that the students are less likely to face this type of situation 
alone in future events. In addition, the researcher collected information from the 
caregivers regarding the impact the cyberbullying event had on the family dynamic and 
what changes the incident created for the family members of the affected student. The 
researcher will inform both the student and their caregivers that the study has no 
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connection to their schooling and that the interviews are planned to take place after the 
school day is completed to limit contact with other students in the building. The 
researcher assured both the student and caregivers that the interview process may be 
stopped at any time without any repercussions for either of them. 
Following the meeting with the student and their caregivers, a formal, detailed 
invitation letter was reviewed by the caregivers and students. When caregivers and 
students expressed an interest to continue with the research project, the researcher 
reviewed the protocol and obtained the required assent and consent forms as required by 
IRB. This letter was approved by the IRB and outlined the same details which were 
discussed with the guidance counselor and the student and their caregivers. The student 
and caregivers were asked to confirm their participation by endorsing the letter giving 
consent to allow the interview to take place and to have the responses recorded digitally. 
Following the review of the documents, the caregivers and student scheduled a time for 
an interview to be conducted at a time and place at their convenience. 
Data Collection 
Upon receipt of the signed consent forms, semi structured in-depth interviews 
with the student and their caregivers were arranged to be conducted at a neutral location 
and at the convenience of the student and caregivers. At the beginning of the session, the 
student and caregivers were informed that the interview were to be recorded and that the 
researcher would be taking notes throughout the session. They were also informed that 
precautions would be undertaken to preserve their anonymity; their identity will not be 
divulged in the ensuing report and their name will not be used. These things were 
necessary to reconstitute the cyberbullying experience the student had in a form which 
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remained true to their experience but maintained a confidential status of their story. They 
were also informed that the interview would last approximately an hour. They were 
advised that they may stop the interview at any time without any repercussion and no 
reason would be needed to have the interview stopped. 
“A qualitative research interview is often described as ‘a conversation with a 
purpose’. The purpose is informed, implicitly at least, by a research question” (Smith, et 
al., 2009, p. 57). The semi structured, in-depth interview will ensue in a conversational 
manner. Smith, et al. (2009) continues by stating that, “interviewing allows the researcher 
and participant to engage in a dialogue whereby initial questions are modified in the light 
of the participant’s responses” (p. 57). The researcher encouraged the participant to open 
themselves to me regarding their experience and provide a richly detailed account of the 
events including their thoughts and feelings at the time that the event was taking place. 
Gently probing for more information as needed by the response provided a means to 
reach the expected level of detail. Even as the researcher seeks to understand what the 
individual has encountered with the experience the researcher will be cautious to only 
bring about the detail needed to enhance the description. As the interview continues, the 
researcher followed the interview protocol the researcher had developed (see Appendix 
C) so that the researcher maintained coverage of the critical areas. The open ended format 
supported by the semi structured interview also allowed the researcher the opportunity to 
expand into other areas as the participant recited and explained the unique events they 
experienced, and provided a richer account of what the participant was reporting. 
Throughout the interview session, the researcher took notes and indicated how the 
participant reacted to the questions and format, and the digital recorder provided an 
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accurate account of the events as they occurred in the interview session. At the 
conclusion of the interview, the participant received the researcher’s appreciation for 
their effort in the study. The researcher reminded both the student and caregivers that it 
may be necessary to meet again to follow up with additional questions, and if this need 
arose, the researcher would contact them again for a mutually convenient time and place 
for another interview. The researcher asked if the participants wanted to review the 
completed report to be sure the researcher has accurately portrayed the events as 
described. The researcher suggested meeting after the researcher generated the report and 
would contact them when this is complete. 
Data Analysis 
Upon completion of the interview, the researcher began the process of 
transcribing the contents of the interview and began to code the information contained 
within to understand the themes which emerged from the interview. The transcription 
was completed as quickly and accurately as possible providing a written record of the 
events as reported by the student. Once the transcription was completed, the researcher 
began to read the transcript to become aware of the ebb and flow of the interview from an 
objective perspective. The researcher also needed to set aside any preconceived ideas 
about the event, and listened to what was being reported in the interview. This step was 
necessary to begin to tease out the themes which were present in the report of events as 
described by the participant. Burke Johnson and Larry Christensen (2008) state that the 
intent of a phenomenological study is to have the participants describe their experience in 
rich detail. By analyzing the information in the interview the researcher can detect a 
common core or essence of significant terms. Matthew B. Miles and A. Michael 
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Huberman (1994) further describe that the amount of data retrieved from an interview 
can become overwhelmingly large in a relatively short period of time. Miles and 
Huberman (1994) also suggest that tackling the collection of data with analysis as soon as 
the interview is completed is a reasonable way to organize the information in a systematic 
fashion. Coding is one method which can be used to organize this wealth of information. 
Miles and Huberman (1994) state that, “…it is not the words themselves but their 
meaning that matters” (p. 56), and coding allows the researcher to more completely 
understand the events recorded in the interview. Codes are a type of shorthand used to 
organize chunks of information so that they can be reviewed and systematically analyzed 
at a later time. By completing the transcript with margins on either side of the actual 
conversation, notes may be made to help explain what is occurring and an organization 
will emerge to manage the data. 
As the information from one student interview was being organized, the 
remaining individuals in the research project followed in sequence with the same format 
applied to each in turn. Interviews were scheduled at the convenience of the subject and 
their caregivers and held in a neutral setting affording confidential space to conduct the 
interview. Both sets of subjects requested meeting in their homes as a quiet, private, 
nonthreatening place to hold the interviews. Since these students live away from any 
larger community, it was most convenient for the interviews to be conducted at their 
homes. The location also acted as a means to protect the privacy of the student as the 
homes are located in the country, away from other student’s homes. As the interviews 
were completed, the same process of transcribing, coding and organizing the information 
was applied to each subject. As the researcher became more familiar with each of the 
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stories voiced by the students, the researcher sought to understand the themes present in 
common in their experiences. 
To manage the flow of information and to maintain confidentiality of the subjects, 
a file was developed for each subject. The file features the transcription of each 
interview, the coding and notes developed for a thorough understanding of the 
phenomenon, and the consent forms for each individual. These artifacts were maintained 
with security in mind and were kept in a secure location for the duration of the time 
needed to analyze the information and complete the dissertation process. When the 
project is completed the documents will be destroyed so there is no record of the 
interviews nor the identity of the participants. Upon completion of the analysis of the 
experiences related by the subjects, the subjects will be asked to review the information 
to verify that the analysis accurately reflects their experiences. 
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Table 2 – Timeline 
 
Time Action 
August 2013 IRB Approval 
September 2013 
Letter of introduction from Dr. DiRocco to ninth and tenth grade 
students 
September 2013 
Interested parents contacted by researcher, students were not 
interested in participating 
October 2013 
Letter of introduction from Dr. DiRocco to eleventh and twelfth 
grade students 
November 2013 
Interested parents contacted by researcher, students were not 
interested in participating 
January 2014 
Second letter of introduction from Dr. DiRocco to high school 
students 
March 2014 
As no other interested parents or students emerged, approached 
second district for approval to conduct research regarding cyber 
bullying at the school 
April 2014 
Received approval from superintendent to conduct research, met 
with guidance counselor to provide names of potential research 
subjects 
May 2014 
Two potential candidates for research refused to participate in the 
study from the second district 
May 2014 
First student and parent who agreed to be interviewed; protocols 
reviewed, consent and assent forms signed and interviews 
conducted 
June 2014 
Second student and parent who agreed to be interviewed; 
protocols reviewed, consent and assent forms signed and 
interviews conducted 
August 2014 
Third student and parent who agreed to be interviewed; protocols 
reviewed, consent and assent forms signed and interviews 
conducted 
August 2014 
Transcribing and coding completed and analysis begun to identify 
themes based on interviews 
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Ethical Considerations 
To ensure the safety of all who participate in research projects several procedures 
must be followed which must be overseen by an Institutional Review Board. The function 
of an Institutional Review Board (IRB) is to provide a level of protection to members of 
the community (or general population) whenever a research project is to be completed. 
There is a certification process known as the Collaborative Institutional Training 
Initiative (CITI) which details the ethical considerations with which a researcher must 
comply when conducting their research project. This researcher satisfactorily completed 
the course and testing protocols to earn the certification to conduct research. The IRB has 
the responsibility to oversee the proposed project to ensure there are no harmful impacts 
as a result of the research. In particular, this step creates an opportunity for reflection how 
to gather information while maintaining the anonymity of the subjects. As the subjects 
were students, mostly under the age of 18, care was taken to protect them from any ill 
effects of the project. Written permission letters giving consent to participate in this study 
with both the subjects’ and their caregivers’ signatures was required and was filed prior 
to any interviewing taking place. All participants were notified that they always have the 
opportunity to leave the study at any time and were similarly notified that there was no 
repercussion for making that choice. Also, care was taken to ensure the identities of the 
participants was not be divulged in the interview process, either through the transcripts or 
in the development of the themes from the interviews. As interviews were completed and 
transcripts were developed from these interviews, all documentation was securely kept 
locked in file cabinets or within password protected computers. 
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Students from a small, rural, public school in central Pennsylvania were used as 
candidates for the interviews in this interpretative phenomenological analysis. Subjects 
and parents or caregivers initially learned about the study through a telephone 
conversation with the students’ guidance counselor who described the study as a 
descriptive report of the potential impact cyber-bullying incidents may have on the 
students in the district. For those who agreed to further discuss the proposed research 
project, contact was made by the researcher to give a more complete explanation of the 
study. A letter of explanation for the study was generated, more specifically addressed to 
the caregivers and students. This letter explained the purpose of the study and solicited 
members to participate in the study who have reported incidents of cyberbullying. 
Additionally, the letter informed the caregivers and students that care will be taken to 
insure their identity will be protected throughout the process. 
Potential candidates were then identified by the first school district personnel 
from those students who responded positively to cyberbullying events in which they were 
the victims of the attack. This step is designed to identify those students who are more 
likely to have a positive experience from the demands of the interview process and to 
eliminate those students who may have been more severely traumatized by the 
cyberbullying event. These students were selected to participate in the research project 
with the understanding that an interview would not likely cause them undue stress or a 
traumatic relapse of any kind. No one was mandated to participate in the interview 
process, and only volunteers were solicited by the researcher. Professionals within the 
school setting were also informed about the need to maintain confidentiality and followed 
the guidelines for maintaining confidentiality of individuals per school and 
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Commonwealth guidelines. Students from the second school district were selected by the 
guidance counselors from those subset of students who identified being a victim of a 
cyberbullying event and who were robust enough to provide information in an interview 
setting. The guidance counselor initiated a contact with the caregivers of the student and 
explained the general purpose of the study. They also acquired the acceptance of the 
caregivers to provide contact information to the researcher so that the researcher would 
communicate directly with the caregivers about the research project. Contact was made 
by the researcher and times for review of the documentation of the project were 
established. 
Once selected to be interviewed, if there are any concerns or reconsiderations 
regarding the participation in the interview process, the subject may choose to opt out of 
the research study at any time with no repercussions from either the school or the 
researcher. Following the receipt of permission forms from the caregivers, and assent 
forms from the students, the volunteers were interviewed regarding their experiences as a 
victim of a cyberbullying event and report on their thoughts and feelings as the 
experience unfolded. These volunteers provided an insight regarding their thought 
processes and mental state particularly as it related to their interactions with others. A 
special note was made regarding what actions the victims took following this event with a 
focus on any type of reporting to an adult either in their home or at the school. The 
analysis of these interviews focused on any themes or commonalities among the 
volunteers which became evident as transcripts of the interviews were coded. Care was 
taken to assure the anonymity of the subjects at all times. Also, the subjects were 
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afforded multiple opportunities to stop the interview process both before the interview 
began and while it was occurring. 
Students were interviewed regarding their experiences concerning a self-reported 
cyberbullying incident and what impact this event had on them. The interview process 
maintained the student’s anonymity and allowed the student to stop the interview at any 
time. Gaining access to students who are under the age of 18 and obtaining assent from 
them, and consent from their caregivers and the school district was another consideration 
which needed to be addressed by the IRB. Interviews were conducted at a neutral 
location which was in their home, as this was the most convenient location and provided 
the least disruption to the student and caregiver. Interviews took place over several 
meeting times to gather sufficient information to explain the cyberbullying event. As the 
researcher was not known in the first district, additional time was necessary to develop a 
rapport with all concerned parties. In the second district, rapport was already established 
as there was an existing working relationship between the researcher, the students and 
their caregivers. As the researcher was currently employed as a teacher and had no 
influence over the outcome of the student’s and placement or grade, there was no undue 
influence. 
Arriving at the first school district as a researcher to conduct interviews was both 
beneficial and problematic. The use of coercion was nonexistent as there was no 
connection to the student body to influence policy or program. However, this required a 
period of time to develop a rapport with the students and professionals in the building. 
Remaining objective when learning about information which could be potentially 
damaging to the student required additional effort on the part of the researcher. Sharing 
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the information gleaned from the interview process with the district administrators was 
necessary to remain transparent regarding the progress of the research. Ensuring there 
were trained professionals available to work with students if there were any disturbing 
information brought to light was essential. While additional effort was expended in the 
first district to work with their students, the potential for problems evaporated with the 
lack of student participants. Meeting with students and caregivers in the second district 
posed less of a problem for the researcher. The rapport was already established. Ensuring 
confidentiality and sharing potentially damaging information with administration officials 
was paramount in the second district as with the first district. 
The role of the researcher was to remain objective and unbiased throughout the 
research study. While this statement obviously indicates the expectation of researchers, 
the nature of a phenomenological study renders this something more of a challenge than a 
traditional study. To be successful, there was a great deal of personal interaction with the 
subjects in terms of the necessity of building rapport and trust before delving into what 
was a rather unsettling and emotionally raw experience. The researcher expected his 
professional life prepared him to be both more understanding and somewhat less tolerant 
of those who would bully others. His professional experience has been working in the 
area of at risk youth for nearly thirty years. The researcher has firsthand experience 
working with students who sought unorthodox methods in an attempt to solve their 
problems. The researcher has worked with students who have been abused, bullied and 
who have adapted to their personal situations by using inappropriate techniques. His 
experiences with youth who have been enrolled in alternative education programs, drug 
and alcohol treatment programs and correction education programs have given him a 
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rather different perspective than most with regard to bullies and cyberbullying. Also, the 
researcher seems to have a need to protect others who are weaker than their peers. 
Throughout the researcher’s life he has stood up to bullies as they try to exert influence 
over those weaker than themselves. The researcher finds it unacceptable to allow the 
perceived strong to have their way with weaker or unpopular individuals, and he finds no 
humor when these same individuals claim the victims misunderstood the intention of 
their interactions. The researcher also finds that he makes friends with those people who 
are searching for a friend and try to get them to be engaged with others. Finally, as a 
youngster, the researcher was in an accident which required him to recuperate for more 
than six months. As the accident happened during the summer months, shortly after the 
end of the school year, and his friends mostly abandoned him in favor of the usual 
summer activities in which boys of that generation participated. This self-imposed exile 
extended into activities later in the year as the researcher was not as able to immediately 
participate in the same activities as his peers. By the time he was able to fully participate 
his friends had become accustomed to his lack of participation, and somewhat isolated, 
he found other outlets for activities which did not include his peer group. The researcher 
believes this experience provided him with first hand insight into exclusion from 
activities and his outlook for those who would actively exclude others changed as a 
result. 
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CHAPTER 4: Findings and Results 
Introduction 
This chapter discusses the findings and results from the interviews of three high 
school students and their caregivers as each related their experiences with bullying and 
cyberbullying events in which they were involved. The application of an interpretative 
phenomenological analysis (IPA) approach was adopted to provide a means of accessing 
the phenomena from the subjects’ perspectives. The use of IPA to understand the 
phenomena provided a means of moving from statistically reported incidents found in the 
literature to making the voices of the participants heard, and provided a more personal 
understanding of how the phenomena impacted the participants and their families. These 
stories were used as the means to analyze and interpret their meaning. 
The purpose of this study to identify students who have experienced a bullying 
event and record the incident through the use of interviews to learn how the event unfolds 
and how the incident impacts both the individual and their family. Bullying and 
cyberbullying incidents have been identified and reported in the literature for several 
years (Bauman, 2010; King, 2010; Kite, Gable & Filippelli, 2010; and Li, 2005.) Even 
with the documentation found about this phenomenon, there is little in the literature 
documenting the voice of an individual endured cyber-bullying. For instance, Qing Li’s 
(2008) study comparing cyberbullying incidents between students in Canadian and 
Chinese middle schools indicate the presence of cyberbullying events, but does not give a 
voice to the students who were involved in the incidents. Likewise, June F. Chisholm’s 
(2006) study describes how ICT systems operate and how young people use these 
technologies. Her study focuses in on the impact these systems have on females, and 
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while she describes the manner in which students employ the devices to include or 
exclude others, the study does not detail how individuals felt as the event was happening. 
Peter K. Smith, et.al. (2008) studied the incidents of bullying and cyberbullying among 
students in secondary schools in London. Questionnaires were used to obtain the 
information regarding bullying and cyberbullying from these students. Again, there was 
no report on how these students reported their stories. This gap in the literature about the 
stories victims of cyberbullying is the focus of this research. 
To gain access to the participant’s stories, the primary research question was 
used: How did the individual find themselves in a cyberbullying event? To go deeper into 
their experiences the following questions were used: 
 How does it make you feel if your friends use social media (like Facebook) to 
spread rumors about you? 
 How do you think a cyberbullying incident impacts your caregivers when they 
try to help you? 
 What has changed with your friends after a cyberbullying incident? 
The researcher described in Chapter 3 the details of the methodology for 
collecting the information about each participant within the study. Collecting the stories 
from the participants allowed for their voices to tell of the phenomena of bullying by 
means of social media sources (cyberbullying) to be illustrated in a clear manner. This 
chapter is organized in three sections. First, is identifying the codes that developed from 
the individual quotes from each participant. As Salanda (2013) states, “In qualitative data 
analysis, a code is a researcher-generated construct that symbolizes and thus attributes 
interpreted meaning to each individual datum…” (p. 4). Using this process the researcher 
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identified seven codes: bully controls, staff supports, peer supports, caregiver supports, 
strategies, social media impact and lack of school support. Three high school students 
were the participants in this study who self-reported being cyberbullied to a guidance 
counselor at their school. Their caregivers were also interviewed. The information 
contained in these interviews enriched the stories of the students and provided an insight 
regarding how the cyberbullying events impacted the entire home (see Tables 3, 4, & 5). 
Taking the codes which were developed to understand the information contained 
in the interviews, the researched distilled this information into four themes: social media 
and the school system, adult supports, social status and impact on schooling. In this 
research project, social media and the school system refers to the dissonance found 
between the use of ICT and the policies and procedures found within the school system. 
The codes used for the development of this theme can be tied to Backus (2009) where she 
notes that “school administrators are blundering ahead, relying on traditional 
authoritarian approaches…” (p. 186). Additionally, Prensky (2001) indicates that digital 
natives (or those people who have grown up using ICT their whole lives) process 
information differently than the digital immigrants (people who did not have ICT their 
entire lives). Adult supports, in this research project, refers to those adults who attempted 
to provide support for the victims of the cyberbullying event. While the victims did not 
always seek out adult support, or expect the adults to know what was really happening, 
the contact resulted in positive feelings from the victim. The codes used to develop the 
theme of adult support are attached to Patchin and Hundjua’s (2006) work when they 
found that there was a lack of supervision for students who use ICT (p. 154). In addition, 
students are able to easily evade their caregiver’s knowledge base regarding what they do 
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with ICT. Social status, in this research project, refers to the position the bully and the 
victim find themselves relative to other peers in regard to the availability of different 
types of ICT. Codes which tied to the social status theme found their basis within the 
work of Attewell (2001) who described the digital divides which were emerging with the 
new ICTs. In effect, he found that families and schools with more money at their disposal 
were able to purchase newer ICTs with more features than those who were less affluent. 
The theme of impact on schooling in this research project refers to the way the school 
program was effected by the bullying incident. The supporting work in the literature can 
be found in Bauman’s (2008) work where she discussed the negative impacts on students 
who were bullied and cyberbullied. These findings were present among all three students’ 
experiences. These common threads illustrate the phenomena found in the research 
project, and aided in the overall understanding of the impact cyberbullying has on 
students at the high school level. 
Findings 
The following narratives have been organized into student responses and 
caregiver responses and represent the stories that both parties recalled as the bullying and 
cyberbullying event was taking place. The experience and emotional response that each 
subject brings to this recollection paints a vivid picture about the story of this chapter in 
their lives. The names listed in the research are pseudonyms and bear no connection to 
the actual research participants. Through these responses, the researcher is able to answer 
the primary question posed in this research project: How did the individual find 
themselves in a cyberbullying event? 
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Table 3 – Participant 1 – Erin Smith 
 
Codes Descriptors 
Bully Controls 
 Those girls were never nice to me 
 They’ve always hated me from the start 
 She talked to all of her friends to back her up 
 She would go out of her way to show me up 
Staff Supports 
 I was moved to another part of the room 
 We did things with the guidance counselor to get 
things stopped 
Peer Supports 
 They’re actually friends 
 They were willing to listen 
 I would be able to go to them and feel comfortable 
Caregiver Supports 
 I told her the day that I came home from 
[sic]everything happening 
Strategies 
 I just tried to avoid everybody 
 I would just ignore it 
 I don’t want to be in school 
 Now I don’t care what people say 
Social Media Impact 
 She could talk to five people at one time and describe 
it once 
 There were people I didn’t know on it 
Lack of School 
Supports 
 They did not tell me anything of what to deal with it 
 Sometimes I feel like they don’t really focus as much 
on the kids 
 It made me feel like I was doing the right thing, but 
I’m being punished for doing the right thing. 
 I don’t really think that those forms really helped 
 
Erin Smith 
At the time of the interview, Erin Smith was a tenth grade student at the high 
school, where she was enrolled in the general education curriculum. She participated in 
several extra-curricular activities where she had a set of friends who are different than the 
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group of friends she usually had contact with at the high school. She indicated she may 
want to go to college, but was uncertain of a program of study at this point in her career 
as a high school student. In the school, Erin had a set of friends who were mutually 
supportive of each other. Erin indicated that she tried to do the right when she interacted 
with peers. She stated that she was willing to be friendly toward others and while she 
hoped others will be friendly toward her, she was accepting that some may not want to be 
her friend. She indicated that she tried to avoid “drama” or those incidents where a lot of 
negative attention was directed to an individual or group. 
Erin presented herself as a confident young lady who generally knew what she 
wanted. She appeared to be self-possessed and was cordial throughout the interview 
process. Erin’s ability to answer questions rather directly and clearly was somewhat 
impressive. She expressed herself with an eye toward fair play and a desire to do what 
was right. Erin also indicated that she was willing to take responsibility for her actions 
and admitted that some of what happened between her and a small group of her peers was 
possibly some of her fault, stating, “I was taught to clean up your own messes”. She was 
confident in the support structure from her family and knows that her caregivers were 
willing to help her with any difficulty she may face. Erin had also been rather open with 
her caregivers and told them what was happening in her life with regularity. She reported 
that her caregivers were aware of the cyber-bullying events as they were occurring, 
recalling, “I kept her [mom] very involved with everything that happened. Honesty is a 
big part in my family and I try my best to keep myself honest and tell what I need to say. 
I'm very open with my family.” She also had the confidence to understand that problems 
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can be fixed when people are aware of the circumstance. There was open communication 
between Erin and her parents as evidenced through the interview process. 
Erin Smith was able to very clearly recount the incident which took place several 
years before. She stated that the incident actually began when she took it upon herself to 
help another student who she knew from outside activities and was new to the school. 
Erin stated,  
I showed her around school and stuff like that, helped her get comfortable 
with people, because of she was cyber-schooled because of her mental 
disability for a very long time, and it was the first time she was actually 
going back and interacting with people every day with different people 
and not being around her parents and having that comfort zone. 
Erin thought that if she could help her become acclimated to the school itself, the process 
of integrating into the school culture there would be easier. She noted that this girl, who 
will be called Sara for this report, had been home schooled for many years and was only 
beginning her experience at a public school when Erin met with her. Additionally, Sara 
was identified as a special education student who requires additional time to process 
information. Knowing the time needed to process simple tasks would be lengthened, Erin 
took it upon herself to be both a “tour guide” to the school as well as someone to whom 
Sara could contact if she had questions throughout the day. Also, Erin offered to help 
Sara with opening her locker and in general act as someone who would be available to 
help her out to deal with the typical questions new students have regarding the way the 
school operates and where different teachers’ rooms were located. As the school year 
began, Erin stated that other students in the school began to notice her helping Sara and 
found that one student in particular, who will be identified as Brooke, thought this was an 
act on Erin’s part to get attention and did not like the attention Erin received from others. 
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Erin stated that Brooke was the primary bully who created the circumstances and 
encouraged her henchmen to actively bully Erin throughout this time. 
Erin then reported that some other students began to make fun of Sara because she 
had difficulty effectively navigating the hallways and organizing her materials. Erin 
recalled one incident in which the bullies interacted with Sara. 
…there was one time when me [sic] and my friend was walking to our 
lockers, and two girls were making fun of her because of her disability and 
some of the things that she does. Some people say like she does hand 
gestures that don't make any sense. They’re different every time. They’re 
telling her like, “Hey, go get your books. Give me your books.” She does 
her hand gesture and then she’s like, “We don't need our books today, 
we’re going outside,” because of gym classes at the end of the year, and 
stuff like that. 
This caused Erin to become agitated, possibly more than usual because Sara was unaware 
that the other students were making fun of her. 
When this happened, Erin indicated that she tried to help Sara organize her things 
and tried to help her through the hallways to get to her next class on time. The intensity 
and occurrence of these negative events facing Sara from these other girls grew over time 
and Erin found that Brooke was instigating others to pass judgment and commentary 
about both Sara and Erin. She recalled that there were comments the henchmen made 
such as, “Hey, these people don’t like you” and “Hey, they’re still talking about you”. As 
this activity was happening in the hallways, adults in the school were not aware of the 
issues that were happening. The situation remained in this state for a period of time where 
Sara would be chastised by her peers, but she would be largely unaware of what was 
happening and Erin would defend her demanding that the others needed to stop their 
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activities. As this activity happened in the hallways, the teachers were largely unaware it 
was happening. 
The situation changed a bit when Erin was in class on her own, but the bullying 
behavior continued there as well. When a teacher happened to hear or see someone 
bullying Erin (usually in a classroom) and made a comment about what was being said, 
the students in question quickly assured the teacher that they were only joking around and 
they would momentarily stop their barrage only to begin anew when the teacher was no 
longer in direct contact with the students. When the situation was more passive, the 
teacher had a more difficult time identifying the behavior as bullying behavior. Erin 
recalled a situation in one of her classes where the bully and/or henchmen targeted her 
without the teacher’s knowledge: 
She would sit just like this with the corner of her eye and look at me like 
this. This is how much she wanted to keep watching me. In my math class, 
I remember there was a test and there was one of her friends that sat here 
and then she sat next to her friend and I was behind them. They were 
handing out tests. When I looked away, she was turning up my test to see 
how I did on it, to see if she did better than me, or something like that. Its 
like, “Why do you need to know? It’s none of your business.” She is very 
snoopy in how I am. 
This type of event caused Erin to become somewhat angry with the teachers as she felt 
the teachers had seen the activity but only took limited action. When questioned if she 
had spoken with the teacher about the reason why this was happening, Erin explained that 
she didn’t because then she would be seen as a tattler and would be targeted even more. 
According to Erin’s account, Brooke then began to bring the situation between 
Sara and Erin to other students’ attention in the school in addition to the original 
henchmen and created an event in which Erin’s efforts with Sara were the subject of 
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gossip among the students in the school. Erin thought that the situation got worse for her 
when she tried to have the other students stop their taunting of Sara. As a consequence, 
this led Brooke to take a different action and she began organizing the group to target 
Erin as well as Sara. According to Erin, the situation became worse for her as the other 
students in Brooke’s group gradually became more vocal about her activities with Sara. 
This situation grew to the point where Erin actually went to the guidance office and main 
office searching for help in dealing with the student group who were making comments 
about Erin’s attempts at helping Sara. Erin remembered that she went: 
…to the guidance office and then we went to talk to the lady in the 
guidance office about everything that happened. We filled out the bullying 
form and everything, and we talked a couple of times in her room but that 
was about it. 
Erin felt that much of the action she took filling out forms to record the bullying event 
was basically wasted time. She reported: 
The forms are really for the guidance counselors and the superintendent, I 
think that’s what you would call him.  But, for me, I don’t really think that 
those forms really helped because it’s different when you’re explaining to 
someone what happened rather than putting it on a piece of paper.  It’s 
different when—it’s kind of like they are saying, “Hey, we don’t have 
enough time to talk to you right now, so here's a paper, just write down 
what you know.” They didn’t really care too much of your story because 
there are so people that get bullied all the time. They don’t really have 
enough time to talk to each student and there’s nothing we can really do 
about that, except talking to a therapist or something. 
In the end, Erin felt that going to the guidance office for support really did not help too 
much. 
Much of the reported activities done by the group was not active but was passive, 
according to Erin. For instance, the group would stare at her when they were passing in 
the hallway or in classes or lunch, trying to make her uncomfortable. They would make 
comments that only she could hear passing in the hallway or in the lunch room, as a type 
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of whisper campaign. These types of actions made Erin feel as if she were being watched 
all the time by this group of girls, and given her perception of events, at some level she 
was. Erin was looking for some way to stop being the target of the staring and whispered 
derogatory comments, but could not reach a reasonable way to do this with help from the 
school officials. (As there was no real action on the part of the girls in the group taken 
against her, Erin was advised to ignore the other students and go about her day as best as 
she could.) Erin summarized these thoughts by recalling: 
They [guidance and administrative offices] did not tell me anything of 
what to deal with it and stuff like that. They were pretty much just trying 
to get rid of the situation. They were trying to stop the whole entire issue 
with the fighting and the Facebook thing and everything like that. They 
were just trying to get it all to simmer down.  They weren’t really doing 
anything to say, “Hey, if this happens again...” They were pretty much 
saying, “Hey, let's just get this one done and over with.” 
The situation then took a different path according to Erin. Since the group of girls 
were not able to stop the interaction between Erin and Sara, they took up Brooke’s 
suggestion that they try to get Sara to not like Erin any more. In effect, the group targeted 
Sara to be manipulated by them so that Sara would break ties with Erin. According to 
Erin, it was at this point where she felt as if she might have done things differently with 
Sara. Erin reported that she began to feel as if she were not so close to Sara, Brooke and 
the group of girls would not have had a reason to do what they did. She began to feel that 
if the two of them were more like acquaintances or if she had not become so involved 
with Sara, everyone would be less likely to be a target by this group of bullying girls. 
Erin stated: 
Probably when I first met the girl with the mental disability, I shouldn’t 
have gotten so attached with her and such close of a friend with her. 
Because of it, we weren’t too close of a person to be with, then I would 
not have the issue of me and her separating, and then them trying to 
interfere and stuff like that. 
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When the researcher probed the issue regarding why Brooke was so intent on 
picking on Erin and Sara, Erin thought it was because Erin and Brooke were not good 
friends. Erin stated: 
…those girls were never nice to me and I've never been friends with them. 
They've always hated me from the start, like elementary school. The 
people that liked me were very small. The people that hated me I knew. 
It seems, several years before, Erin and Brooke were involved in some of the same type 
of athletic activities. Neither liked the other and mutually agreed that they would really 
have nothing to do with the other when they were not participating on the same activity. 
Erin stated that Brooke was one of the popular girls, and had a number of friends she 
could count on, indicating: 
She had a lot of friends. She was one of the popular girls so, of course, she 
told everybody about what happened and stuff like that is gossip. Then all 
of her friends knew about it and because of knowing her, she probably told 
her side of the story, and that all of the things that she did wrong, all the 
things that we did wrong, when it takes two people to fight. She looked 
like the innocent child. 
According to Erin, Brooke was a part of the popular crowd, and had many friends who 
were also part of this group. When the bullying events took place, Brooke could count on 
these friends to help her with maintaining contact with Erin and Sara. Erin maintained 
that Brooke “she doesn’t fight her own fights. She kind of brings her whole posse into it, 
so that I’ll have less people with me”. Things were different for Erin in regard to her 
social standing. Erin reported that she was not part of the popular group and because of 
this she had fewer friends to work with her as she was being bullied. She commented that 
her friends were 
…on board with me. The friends that I do have, I know that I can trust 
with issues and stuff like that, and they’re not going to go behind my back 
and go whisper and say things and go through drama with them. Because 
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the select people that I am close with, they aren't drama, drama, drama, 
drama, drama. They’re actually friends. 
Erin reported that these friends were supportive and steadfast of her as she worked her 
way through the bullying experience. 
Erin admitted that when the situation got to be rather heated, she reacted to the 
taunts as she was feeling frustrated. She said she yelled at the other students to stop their 
actions and tried to convince them that what they were doing was wrong. Erin said she 
had been taught that people should help others, not pick on them because they were 
different. She thought that by yelling at the girls who were taunting Sara, her reaction 
may have actually caused the others to continue their behavior instead of diminishing it. 
Erin added, that while she thought she was doing the right thing for Sara she (Erin) was 
almost being punished for trying to do what was right at the same time, stating: 
It made me feel like I was doing the right thing, but I’m being punished 
for doing the right thing. Taking care of it myself would have been easier 
than having everybody else take care of it for me. The process that you go 
through telling someone, and talking to a guidance counselor, and going 
through the steps of the bully report, and talking to the guidance 
counselor. Then the guidance counselor taking them out of their classes 
and talking to them, is a much longer process and you have your name 
stuck with them. Because they think, “Oh, she's just out to get us in 
trouble. She’s just wanting us to get in trouble because we were just 
calling her names. That’s it. We were just joking.” When they knew it was 
serious, they were being literal, but they would say, “Oh, it's just a joke, 
it's just a joke.” 
In this regard, Erin felt that the system worked against her and she had no one who really 
believed her. It seemed to the researcher that Erin was not being discounted in her report, 
but the circumstances of the events made any action difficult to prove and follow 
through. 
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In some ways, Erin felt that if the girls had gotten into a physical fight, the whole 
issue would have been resolved much sooner and everyone could have moved on. She 
assured the researcher that she would never get into a fight as she was taught that the 
fighting approach did not solve the problem and there was never a report of any physical 
violence from either of the two sides. The two groups continued to pass along comments 
to each other. 
Throughout the events in the school, the bully incorporated the use of Facebook to 
support the bullying after school hours. Erin had a Facebook account, but denied seeing 
the exchanges between people which incriminated her or had her as a subject for others to 
follow, at least initially. She recounted: 
When I was that age, Facebook wasn't really the most important thing in 
my life. I would go on a couple of times, maybe play the games and stuff 
like that. I really wouldn't talk to people and I wouldn't scroll through the 
mini feed and stuff like that. I didn't really care. I wasn't the one that found 
the stuff on Facebook. I think it was either my mom or my sister that had 
seen that. One of the girls I was friends with, the girl that I yelled at for 
making fun of the girl with the mental disability. She plays volleyball with 
the girl with the mental disability, and she was telling the girl with the 
mental disability, they'll send a bully report to her and get her in trouble. 
After she learned that the bully was using Facebook and technology in general to 
communicate plans with others, Erin became rather philosophical about the entire 
process. She understood that Brooke could communicate with others more effectively 
stating, “…she could talk to five people at one time and have to describe it once”, but 
also indicated that she tried not to let these missives interfere with her day. She recalled: 
I know there's going to be people out there that's going to go and is going 
to say things and stuff like that, but it doesn't exactly faze me as much as 
the next kid. I'm okay with how I am. I don't really feel like I should be 
afraid to go or do anything. I might be a little self-conscious because of I 
don't like the way people look at me, but the glares and stuff like that, but 
I'll get over it. 
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Erin admitted that when Brooke used this method of communicating, there would be 
people who she did not know who became a part of the event. She recalled: 
There were people that I didn't know that would look at me the way that 
they would look at me. I know that she talked to – because she's popular – 
there are a lot of people that I don't know that she knows that she probably 
talked to about the story and everything. It kind of felt like you had 
everything against you and it kind of sucks when you have people – as 
much people to back you up as she does – when you're the person doing 
the right thing. 
Erin reported earlier in the narrative that there was an increase in activity regarding how 
the henchmen treated Erin and Sara in the school. When questioned about how the 
technology was used to focus the attention, Erin maintained: 
I don't know if they would talk in school or outside of school, or when 
they did, but I know they knew about it. I’m not exactly afraid of people 
like that. Yeah you can say anything you want [on Facebook], but the 
probability of you actually doing anything like that with how old you are 
and not having a job or anything like that. Not having any money to do 
things like that. Not knowing people for those kind of things. It is common 
sense that you’re just being a big talker. I don’t really see you doing 
anything like that. 
Erin recalled that the bullying events, in all their permutations, came to something of an 
abrupt end. She stated, “Just after a while, people stopped talking about it and it just kind 
of boiled over.” Erin added, “…a couple of months, like two or three months” and the 
incident came to an end. She maintained that while she had only superficial contact with 
the bully and her henchmen, and Sara had not been involved in any further bullying 
incidents after this had transpired. Erin also stated that after the incident had passed, it 
never resurfaced. 
Mary Smith 
Mary Smith was a working mother at the time of this interview who opted to 
work a third shift position because it offered a better wage and she could coordinate with 
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her husband’s job so that there was always a caregiver available throughout the day for 
their children. The position called for some overtime, which she readily accepted from 
her employer and which was coordinated at the home between the caregivers. Mary was 
receptive to discussing the matter with this researcher and recalled many of the same 
details as did her daughter in some of the events. Other events were more focused for 
Mary and seemingly were not held in the same importance for Erin. 
With regard to the daily interactions between the different people in the school, 
Mary obtained the basics from her daughter. There was a sense that some of the detail 
was lost, however it was apparent that there had been a discussion between Erin and 
Mary regarding the events, which seemed to be ongoing according to Mary’s 
recollection. Mary recalled there had been: 
…bullying since probably age eight. And it hasn’t gotten any better, it has 
gotten severely worse. It’s so much worse that my daughter wanted to be 
home schooled. She wanted to do school on the computer, because she 
didn’t want to deal with the drama and all of this at school, and how nasty 
people were being because she tried to stand up and do the right thing. 
The researcher sensed there was a frustration level from Mary as there were incidents in 
which the same people were bulling Erin over several years for different reasons. 
While Erin’s focus was on dealing with the students on the daily matters that 
cropped up in school, Mary was focused on the details which took place on the electronic 
media. Mary found information about the bullying on line. The information she collected 
came about as a result of her contact with Facebook, checking to see what was happening 
between Erin and the bully. She was well aware of the events that took place as 
evidenced in the following remembrance of events: 
I kind of felt bad about it because Erin was trying to do a good thing. She 
was trying to protect a friend. The girls that were involved with this don’t 
protect anybody. They’re just viscous, nasty girls and they do this to all 
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the people in that grade and other grades. For them, to get everyone to 
jump on the bandwagon against her, made me feel sad for her and for 
those girls. Because if we have nothing better to do with our time than to 
sit on a computer and bash someone and befriend someone that we don’t 
even like, but we want to make someone else’s life miserable, that’s just 
pathetic, I think. 
Mary indicated that she maintained contact with the situation by means of electronic 
media because the family had something of a history of dealing with these individuals 
and she feared that something bad would come from these interactions. Mary indicated 
that she had the sense that the bully was savvy enough to be passive in her dealings in 
school so as not to be implicated in any negative behavior. This behavior caused a 
problem for Erin during the school day, but Mary felt that the bully’s use of electronic 
media made matters worse for the family. She recalled feeling that she could not be sure 
where the message originated or if the person responsible was a real or an imagined 
threat. Mary indicated that the idea of not knowing where comments were being made 
created a certain amount of tension in the home as no one was sure how things might 
work out. 
Because there were comments that were being posted on electronic media were 
time stamped as being after the regular school day, Mary found that school officials were 
not able to handle the matter, even though there were threats made which were 
documented. Mary remembered the following incident: 
I actually copied off the verbal passages that were typed to the dean of 
students. He said that there wasn’t anything that he could do – even 
though there were threats in them – because they were [sic] happened after 
school. 
Mary explained in a bit more detail what was being posted on Facebook that she shared 
with the dean of students indicating that the person: 
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…had said that if my daughter did not leave her alone, that she would be 
beaten up in school. And I said that should have served bearing on what’s 
going on because that was a threat that could take place at school. But 
because these Facebook things were written outside of school, there 
wasn’t anything that could be done supposedly. He said if something 
would have happened at school then he could have some authority. He did 
talk to her and let her know that even though the events happened outside 
of school that she’s not allowed to threaten her in school. 
Mary continued her account recalling that she maintained vigilance on Facebook because 
it seemed as if Erin really was not paying attention to what was being posted. While 
Mary indicated that there were several people making comments on Facebook and 
directing the comments toward Erin, she did not always know who was making the 
comments. She recalled that there were quite a number of people who were making 
comments, and this caused some concern. Mary stated: 
It was multiple people, and people that we didn’t even know that were on 
her Facebook page. Some of them were real names and some of them were 
fake names, but I don’t know who was who. And I don’t know the ages of 
the people because I don’t know them. It was about nine people that were 
in the cycle, writing things down and saying to the subject that she should 
not be putting up with this behavior out of my daughter. But my daughter 
wasn't the one that started the behavior and she also didn't want the 
behavior to continue. 
As the Facebook posts continued, Mary had the sense that the messages contained 
increasingly threatening commentary. Following the comments about threatening to fight 
in the school, Mary uncovered some comments that she and her family found to be 
disturbing. Mary stated she read comments with the following content: 
There was a comment that the brakes would be cut on the car to make sure 
that there was issues taken care off, so to me that consists as a terroristic 
threat. But like I said, these were some people that I don’t even know. 
Because with Facebook, I could have been talking to someone from 
Hawaii or reading the comments from someone from Alaska. I don’t even 
know if those are feasible events or just someone just venting because 
they're upset. 
Mary recalled the impact this had on their family: 
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…of course you're more alert. I mean to say something to my husband to 
make sure to go check the car – I’m not going to know what’s going on 
with the car – to make sure that the car is checked and to make sure I 
didn’t let the kids go to too many events that I didn’t know what was 
going on, if there was a chaperone or things like that because you worry 
about their protection. Because of my husband’s odd work schedule, I 
can’t always be everywhere they are. I do try more often than not and I do 
a very good job at that. But I want to make sure that they’re safe always. 
Did I think it was going to happen? No, I really didn't think it was going to 
happen. But does it make you a little bit more aware that it could? Yes. 
Mary recalled her frustration at the time because of this incident. She took a copy of the 
Facebook comments to school officials and recalled the following outcome: 
I took the papers and he [a school administrator] wouldn’t read the papers 
because of the fact that he saw the timeline was after school and he didn’t 
read them. That kind of upset me a little bit because there was [sic] threats 
in there and I realized it happened after school but these are still school 
children, things could happen in school. 
…there was a lot of unnecessary turmoil that happened because of 
something that was out of our control. 
The event ended with no action taken as posited by any of the threats found on the 
Facebook posts. 
In spite of the content from the Facebook posts, Mary indicated that there was no 
further interaction between the parties. The bullying episode reached its crescendo with 
these postings. Mary indicated that this event was a concern for all of her family when it 
was occurring, but after reaching this point, it passed and the normal routine resumed in 
their home. She also indicated that after this point there were no other incidents. 
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Table 4 – Participant 2 – Jordan Jones 
 
Codes Descriptors 
Bully Controls 
 They’d make fun of me and stuff 
 …threats that they would beat me up and throw 
things at me in school 
 I was just worried about threats 
 …they had to one up 
 …threatened to fight me 
Staff Supports 
 She told us we’re a team and we should not be like 
this 
 She did help me with a lot of things 
Peer Supports 
 They said they wouldn’t let anything happen 
 There’s someone that can listen and relate 
 They had my back 
Caregiver Supports 
 I remember opening up on a car ride home [with her 
caregiver] 
 She could help me 
Strategies 
 I need to get out of here 
 I just ignored it [social media posts] 
Social Media Impact  Social media’s a terrible thing to have, really 
Lack of School 
Supports 
 They [teachers]just let it slide and the other person 
doesn’t get in trouble 
 They [administrators] brought me and the person in 
and said if this turned into a fight, we’d both be 
getting in trouble 
 I’d get in trouble if I did anything 
 
Jordan Jones 
Jordan Jones was a senior when the interview took place, and is self-described as 
being rather shy and self-conscious. This aspect of her personality was also noted when 
she was interviewed. Jordan answered the questions rather briefly and was soft-spoken 
throughout the process. She further described herself as being a serious student who 
93 
 
wanted to attend a college following graduation. Jordan also expressed she felt people 
should have the ability to be who they are and not fit into other peoples’ expectations. 
She recounted having several episodes of being bullied throughout her school career 
which caused her to have a series of high and low emotions, but came to see the incident 
in the high school as being the one that was most hurtful to her. Jordan indicated that the 
last bullying incident caused her to make some dramatic changes in her schooling. She 
recalled an early incident that set the tone for future events: 
Because when I had just got into high school in the eighth grade, I was 
bigger. Throughout the years, I got in shape and stuff so it was like a roller 
coaster – me getting my self-esteem back up and getting shot down again. 
It made my self-confidence really bad. I had never had good self-
confidence which just made it worse. When I was younger I used to get 
made fun of because of my skin, but it wasn’t all the time. But just getting 
older, it got worse. 
Jordan indicated that this type of bullying was attempted to be passed off as a joke; 
however, she did not recall the events in this manner. Jordan recounted the experience in 
this manner as: 
…just some sort of joke, but I thought it was serious and they didn’t. 
They’d be like, “Oh, you know I’m joking,” or stuff like that. Some would 
poke fun at it and try to make me laugh it off, but, in reality, it kind of like 
still hurt – those things they would say. 
Jordan indicated that this type of event took place from time to time, but would end rather 
quickly as a teacher or other adult reprimanded the bully for trying to engage Jordan. She 
reported there were a few of these incidents each year as she progressed through high 
school. 
As the interview progressed, Jordan mentioned that there was “the big event” that 
changed her high school experience, from her perspective. Jordan indicated that the 
incident was largely based on what some thought of her outfit or costume that she wore 
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as part of a student council activity to show school spirit by dressing for Halloween. She 
recounted the experience for this interview: 
Well, I’d say October-ish [sic] is when the real big one happened. It was 
Halloween. I dressed up as a firefighter and that just made everyone mad 
because I dressed, I guess, too provocative for them. That’s when I heard 
stuff in the hall and people would be yelling stuff at me. That was the 
worst time, when it got real bad. [This was] kind of like the turning point 
of; I really started getting depressed and had to be put on meds and stuff. 
Oh, just I was walking down the hall and someone said something rude, 
and it just broke me down. I started crying. I changed right away. 
Jordan related that this incident set the stage for a variety of comments that she felt were 
directed at her personally and resulted in bullying from her peers. The comments came 
about when she needed to take off the firefighter’s gear to attend to her classes. Because 
the suit was so warm, she dressed in summer clothes, including a sleeveless t-shirt. She 
responded with tears at the memory of the events, but chose to continue the interview 
with her caregiver’s support. The random comments made in the hallways that were 
directed at her according to Jordan’s account were as follows: 
I just had more people that were saying rude things. I had more guy 
friends, I was a slut – just like really rude, provocative things they’d say 
about me that wasn’t true. It just got worse. [One girl said] she said they 
would take care of me. Just I was worried about threats. 
I just wanted to be able to focus on my studying rather than focusing on 
people, what all people say to me, what funny thing will happen to me, so 
I just wanted to get out of there. 
According to Jordan, the bullying became somewhat more personal and intense 
when people posted comments on Facebook. She indicated that she felt angry because her 
peers would post things rather than say something directly to her. Jordan related these 
feelings in the following passage: 
Oh, just statuses and stuff about me, or something about making a threat to 
fight me or …And after I found all this stuff out, what they were planning 
on doing, social media’s just a terrible thing to have, really. It would just 
be like if something happened at school, like where we got – well, not in 
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each other’s face, but if someone would confront the other, and if that 
person didn’t like that, they would go back home and post on social 
media. [I felt] Mad. Feeling mad. If they’re saying all of this stuff on 
Facebook, why couldn’t they just say that to my face? It made me mad 
that they didn’t have enough courage to do that, and it makes them seem 
even ruder than they are. 
Jordan indicated that these comments and posts kept the issue alive for her far longer than 
what she thought it should have. Jordan thought that the situation would be calming in the 
school, and then she would notice there were comments in Facebook. Following the 
social media commentary, she would have the same type of commentary in the school 
start all over again. She commented that the remarks, especially those made on social 
media did not allow her a chance to recover. 
In an attempt to limit the impact the bullies had on her, Jordan recalled that at first 
she tried to ignore the comments and posts she saw. She thought this strategy would be 
easy to follow as she indicated that she really did not use Facebook regularly. When she 
did access the social media, she noticed that there were comments. Jordan’s initial feeling 
that her peers would tire when there were no comments being returned proved to be false. 
She stated, “I just ignored it. I wanted no part in it. I thought if they would do anything, 
they would. If not, I’m not going to start anything, so I’d get in trouble. I’d just let them 
get in trouble if they would do anything.” This strategy proved to be ineffective, and 
Jordan recalled that the comments and posts just kept arriving. She indicated that while 
she knew it was the wrong thing to do, she still responded in kind from time to time when 
she was really frustrated, recounting, “With social media, I would say something rude 
about that person because they did it to me, so I figured retaliate, which I know wasn’t 
right, but I was mad at the point in time.” Jordan found that when she brought these 
comments which were posted on Facebook to the administrative office at the high school, 
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the administrators decided that all parties were called in and were told that they would all 
be in trouble. Jordan stated: 
They brought me and the person in and said if this turned into a fight, of 
course, we’d both be getting in trouble and stuff. Regardless if I started 
anything or not, I would still be getting in trouble. I’m not like that so . . . 
[This made me feel] crappy, because they [the administration] were pretty 
much saying just sit and take whatever they were doing to me because I’d 
get in trouble if I did anything. 
When she learned that the school officials responded by warning that all parties would be 
in trouble, Jordan felt as if no one really heard her plight. Jordan indicated that she felt 
there was no one to support her at the school, which likely contributed to her feeling that 
there was no one to whom she could discuss the matter. 
When Jordan was questioned about who she was able to speak to about these 
issues, Jordan replied that there was no one she would go to. She passed this off as being 
someone who was so shy, she did not feel comfortable speaking with an adult. In fact, 
Jordan admitted that she even kept this information away from her caregivers. Jordan 
stated, “I didn’t really tell them [caregivers] what was going on”. She also denied seeking 
out any teacher or guidance counselor to talk with them about the issues either, again 
claiming she was shy and did not want to bother the guidance counselors or teachers. 
Perhaps, this was Jordan’s way of indicating that she was embarrassed by the comments 
her peers were making of her and the thought of opening up to an adult was more than 
she was willing to accept. The high school had established an anti-bullying program 
several years before this incident took place. When asked about filling out the paperwork 
to report a bullying incident, Jordan maintained that she did not know there was any form 
like that available to her. She admitted that she probably would have reported the incident 
via a form if she had known about its existence, stating, “I think it would’ve. I could have 
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wrote down what was going on instead of personally telling the person, which I have a 
hard time doing.” There came a time, according to Jordan’s account of the incident, when 
she needed to tell someone about the bullying events. Jordan admitted that she opened up 
to her mother on the way home from school one day. She recalled stating: 
It was like a big relief lifted off that she knew what I was going through. 
She could help me. I open up to her more now about more deeper [sic] 
things, and if something’s going on, I know I can talk to her right away 
and she’ll help. 
This interaction was the turning point for Jordan. While she had a sense of relief 
that someone had heard her and knew what was happening, and she gained the 
support of her family, the bully’s actions continued in the school. 
Jordan recounted that the only way she could continue with her education and not 
get caught up in the bullying behaviors was to find another school for her to continue. A 
solution of a private school presented itself to the family, and Jordan recalled the positive 
for her educational experience stating, “When I left high school and started private 
school, no one talked to me, nothing, so it was just a relief that I didn’t have to deal with 
all that drama and stuff all the time.” So, Jordan ended her high school career by 
attending a private school because the pressures applied by the bully were so great that 
she could not concentrate on her studies in the local public school setting. 
Meredith Jones 
At the time that this interview took place, Meredith Jones was employed in a third 
shift position, which she had taken so that one caregiver would be available to support 
Jordan when she returned from school. Meredith was also quite willing to speak to this 
researcher about the circumstances her daughter faced in the public school system. She 
was very clear about the events and how the bully and henchmen had created a situation 
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which her daughter needed to face and consequently was clearly illustrated as her 
daughter brought the fallout from the events into the home. Meredith was able to provide 
more clarity to these events as they impacted the home and was rather candid about the 
events and how she came to know about them. 
When Meredith was interviewed, she acknowledged that she was aware 
something was happening to Jordan, but neither she nor her husband were able to identify 
the problem. She recalled: 
Well, in the beginning, we started to take notice to herself being different 
– around the house and withdrawn more compared to what she was, and 
always saying negative things about herself. She’d never have anything 
positive to say. We tried talking to her and stuff and of course she’d 
always call herself fat and all this other stuff. She just, “Nothing, nothing. 
I’m fine.” And she got to the point where she withdrew, that she was in 
her bedroom most of the time when she’d come home, and not even down 
for family time. She wouldn’t eat supper down here with us or anything. 
We thought something was going on, but every time, if I would run into 
somebody from the school or talk to somebody, nothing was ever brought 
to my attention, so we didn’t know what was going on, for sure. 
She recalled that she and her husband had the sense that something was wrong based on 
her behaviors, but Jordan kept telling them that there was nothing happening. Meredith 
reinforced that Jordan was always shy and kept to herself, and would be particularly shy 
around adults. While the caregivers were suspicious, they had something of an idea that 
there was a bullying situation occurring in the school. Jordan compartmentalized that part 
of her life away and would not speak of it to any of her caregivers. 
Meredith then remembered that something must have happened during the school 
day to upset Jordan because on the way home from school, Jordan began to talk about 
what was happening. She started to discuss some of the issues that she was dealing with 
which were related to the bullying incidents in school. Meredith provided this account for 
the interview: 
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Then, like she said, when she did bring it to my attention then, the one 
night on the way home where she did let go, then we knew, for sure. By 
that point, she was so depressed, she talked suicide. Then, of course, as a 
parent, you blame yourself, that you’re not doing something right. Or was 
it something in her family she wasn’t happy with? She reassured us all that 
it wasn’t that. I felt so bad for her for what she was going through and kept 
bottled up inside of her. Then I felt blame like I thought it was something 
that we did wrong, but then she reassured, “No, it was nothing like that, it 
was all the school bullying.” 
Once Jordan began to tell her mother about the bullying that was taking place in school, 
Meredith recalled that the behaviors Jordan was showing started to make sense. Still, the 
family wondered if there was something that they were doing to cause the bullying to 
take place. Jordan assured them that it was not from the family, rather the situation grew 
out of the bullying in the school. As Jordan was able to open up more about the 
circumstances she faced with the bully, Meredith remembered learning about how deep 
some of the particulars went: 
…about her being bigger and stuff like that, she was always a bigger girl 
and, of course, when she matured, that’s when it really started. She had the 
issues where they accused her of having a boob job done. It went so far 
into that part of her personal life. Nothing like that ever happened. She 
was just born that way and that’s where it stemmed, like she said the 
provocative things – calling her a slut, calling her a whore, all the nasty 
things. And that’s when she just didn’t want to live anymore because of 
the nasty stuff they said about her. 
When Meredith understood the nature of the bullying and how it impacted Jordan’s daily 
life, the family planned to get her whatever help she needed to deal with the situation. 
They started by building her self-esteem in the home, where they reminded her how 
special, talented and beautiful she was. They also sought help from the medical 
community because she expressed being so depressed. 
Meredith also noticed that Jordan’s attitude improved whenever she was not in 
school. When the caregivers noticed this pattern emerge, they thought about how a 
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change in schools might be a positive experience for Jordan. One option that presented 
itself early on was a cyber-school option. Meredith expressed some concern for this 
approach stating, “I really didn’t want her to because I thought of the social aspect. 
You’re not with your friends and stuff like that. I didn’t want to take that away from her 
for her last couple years in high school.” On this basis, Jordan completed her school year 
working through the curriculum of a cyber-school. As she was not in contact with the 
bully, the year ended on a positive note. Over the summer break, Jordan also maintained 
her distance from the bully and their henchmen and was able to enjoy the time away from 
the constant bullying. 
Jordan then advocated returning to the school for her next year. As the incidents 
with the bully were not present and Jordan did not state she was depressed, the family 
decided to allow Jordan to return to the school at the start of the school year.  
Then she went back, and it just started all over again. And then she came 
to us and said, “I just can’t do this no more.” Even being on the meds, its 
still – she was still depressed. She didn’t want to live. Over the summer, 
she was fine when she was with family and stuff like that, but as far as the 
school years, her attitude didn’t change until she got out away from it - 
that she wasn’t dealing with it on an everyday basis. 
It seemed from the Jones’ perspective that the high school would no longer offer a viable 
alternative for Jordan to receive her education. As evidenced from Meredith’s remarks, 
Jordan encountered the same bullying as before, even after she was removed from the 
situation for a period of time. Jordan then continued her education from the cyber-school 
and did not return to the public school for classes. 
Meredith opined that she felt the school knew more about Jordan’s circumstances 
than what they told her. She remembered that there was a telephone call to the home 
indicating the school had received some information about the possibility of Jordan 
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getting into a fight with another student. The administrators warned Meredith that if there 
was such a fight, the school would refer the matter to the police. Meredith stated as she 
listened to the questions that Jordan answered she thought the teachers had a better 
understanding of the events than what they had relayed to anyone. She recalled: 
I got the phone calls saying, “Hey, the teachers heard this going on and 
that there’s supposed to going to be this fight. If Jordan fights this girl, the 
cops are going to be called on her.” So when I was getting the call, it was 
like the blame was being focused on her and I even used to say to them 
when I would get the call, “I don't teach my kids – I never did any of them 
– to go to fight.” But, why should she have to stand there and take this 
beating from this girl and not be able to defend herself? You’re calling me 
saying the teachers are saying she’s going to fight this girl. If it happens, 
she’s going to fight back. What about that girl that’s been threatening her 
for weeks? Why wasn’t something done to her to begin with? Why not 
call the cops in to her? 
Meredith seemed to have a growing sense of frustration with the manner in which the 
school officials handled the events that were taking place in the school. Some of this may 
be explained by the fact that Jordan was secretive about the bullying which was taking 
place in the school and her caregivers were really unaware that this was taking place. 
After Jordan shared what was happening, Meredith gained a new understanding why the 
phone call was being made, but was angry about the way the administration handled the 
issue between the students. She felt that the school should have been more sensitive to the 
whole situation and look a bit further into what was happening to the respective students, 
not immediately threaten police involvement. 
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Table 5 – Participant 3 – Laura Williams 
 
Codes Descriptors 
Bully Controls 
 The girl took it out on me 
 She turned a lot of people against me 
 We don’t talk any more 
 It went on every day. It just didn’t really stop. 
 Excluding me 
 …make fun of me or throw stuff at me 
Staff Supports 
 A lot of teachers stood up for me 
 When they heard a comment being made, they 
stopped it immediately 
 Let the friendship go 
Peer Supports 
 They said they understood 
 They said the truth would come out and people would 
understand what was going on 
Caregiver Supports 
 I told her as soon as it happened 
 My mom had to call the school and explain the 
situation 
 …talked to me about it 
Strategies 
 I didn’t send replies back 
 …just ignored it 
 I wouldn’t go on a lot 
Social Media Impact 
 She texted me; rude things 
 …nasty statuses 
 The Facebook and stuff never did [stop] 
Lack of School 
Supports 
 They told me to ignore it. That’s basically it 
 
Laura Williams 
Laura Williams was a recently graduated senior when she was interviewed for this 
research project. The events she discussed in the interview took place during her senior 
year and impacted what she did as a senior. Laura plans to attend college and is currently 
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working to earn enough money at a part time job to pay for a car and her college tuition. 
Laura described herself as being somewhat shy around adults she does not know. Her 
answers to questions were rather brief and she became somewhat embarrassed recalling 
the details. Among her peers, Laura described herself as wanting to be friends with 
everyone. Her activities and responsibilities during her senior year attested to this 
statement, where she was involved with several athletic teams, dramatic productions, 
yearbook and working part time. 
Laura described the bullying incident as taking place in the middle of the year, 
lasting until the spring season and involved what was at the time her best friend. Laura 
recounted that she was involved in a basketball activity, which had a booster club 
comprised of parents of the participants associated with it. The purpose of the booster 
club was to provide extra money for supplies the team either wanted or needed and was 
not being provided by the school. The booster club obtained this money through fund 
raising projects. Laura explained that a parent on the booster club was taking money from 
the club. As it happened, the parent who was alleged to be doing this was Laura’s best 
friend’s mother. When the news leaked out to the community, the bullying behavior 
began from what Laura thought was her best friend and was directed at her. Laura stated, 
“…the girl took it out on me. She wouldn’t talk to me. She kind of blamed it on me what 
her mom was doing.” However, Laura stated she did not know why this would happen. 
Laura remembered: “When I was in school, she turned a lot of people against me. 
I don't know, just little things like that. She told people not to talk to me.” This isolation 
caused a number of issues for Laura who described herself as trying to be everyone’s 
friend. Laura recalled the events quickly got worse when the friend incorporated social 
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media to bully her. According to Laura, the bully used Facebook to keep Laura out of any 
social gatherings and to pass along false information about her. Laura remembered: 
She text me, rude things. She put statuses about me. I had her mom on 
Facebook and her mom put nasty statuses. I think the one comment was 
something about how she knew I was never good enough to be friends 
with her, how she was better off without me. Just other stuff like that. 
Laura became emotional during this exchange remembering how she lost what she 
thought was a good friend because of something her friend’s mother had done. She also 
recalled that some of her friends turned against her during this time as a result of the 
information that the bully was either posting on Facebook, texting or verbally stating. 
Laura recalled the frequency of the messages which were sent was something that 
bothered her, both in terms of the frequency as well as the content. She reflected: 
…the girl was telling everyone how basically her mom didn’t do anything 
and it was just my mom trying to start trouble and stuff like that. They 
believed her. It went on every day. They didn’t really stop. None of them 
stopped. They just continued it. 
As Laura remembered this information, she became rather emotional again, as she 
recalled the loss of friendship and how she tried to cope with the events to the best of her 
ability. She stated that she did not want to lose her best friend. 
Laura stated that her mother had contacted the school on her behalf indicating that 
there was an issue between Laura and the bully. He mother wanted to alert Laura’s 
teachers to the fact that there were these issues and ensure they would know to look more 
carefully to the interaction between the two girls. When queried about any action she 
took alerting people at the school about the problem, Laura stated that at first she did 
nothing. When asked about why this was, she recalled, “I didn't want to open up to 
people. I just don't like sharing my personal life with other people at school. It was my 
problems, until it got to the point where I couldn't handle it by myself.” 
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Laura stated she sought out the assistance of the guidance counselor for support 
because the messages would not stop and she did not know what else to do. Laura 
remembered that counselor “…said they understand and time will take its course. Just 
stuff like that, I guess. They said that the truth would come out and people would 
understand what's going on”. Laura also admitted that the information her mother had 
passed along to the teachers had a positive impact, remembering that “…a lot of the 
teachers stood up for me.” She also related that if the teachers “…they heard a comment 
being made, they stopped it immediately, even if I wasn’t in the classroom.” 
During this time Laura denied that the events had any impact on her grades. She 
stated that she kept up with her class work. Laura also remembered that during the longer 
breaks in the school year, there was something of a break in the commentary. She stated 
that even though the Facebook and Twitter statuses were still being created, Laura 
indicated she did not look at these accounts very often. She also remembered that she did 
not respond to anyone, and felt that this was a way to keep herself out of the commentary. 
This incident reached a conclusion when Laura recalled, “I basically confronted 
her, face to face.” Laura indicated that she still wanted to be friends with the bully 
because they were so friendly for such a long period of time before this incident came 
about. When the truth behind the matter became public knowledge, the bullying stopped 
abruptly. According to Laura, the bully, stated that they could not be friends because of 
all that happened between them. The girls agreed that they would stop making comments 
and the friendship ended. 
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Mandy Williams 
Mandy Williams was employed in a third shift position at the time of this 
interview. She was involved in the different aspects of her children’s lives, where she 
volunteered in the different activities her children were in. She was interested in 
participating in the interview and offered insight into how the events were brought into 
the home. She also elaborated on how she felt the family was indirectly involved in the 
events. Mandy’s story was important to this research because it illustrated the impact the 
event had on the household. While the beginning of the interview rather brief replies 
were provided, Mandy quickly became more comfortable with the situation and was able 
to clearly recall the events which took place earlier that year that impacted the family and 
Laura. 
Mandy recalled that Laura told her what was happening to her shortly after the 
event occurred. She recalled that Laura both told her about the event and showed her text 
messages the other girl sent her. Mandy stated that when she learned that the girl was 
sending messages via social media she directed Laura not to respond. In addition, Mandy 
recalled she advised Laura: 
I told her if anything happened, whatever you do, don’t hit her. Just go and 
talk to Williams [a school administrator]. I guess that’s who she was 
supposed to go talk to if something went on, or just talk to somebody. Just 
don’t – have no [sic] physical stuff arise to it. 
I just always told her, “Don't answer it back.” I know she was in a class 
and I know lot of stuff started in that class. She’d be doing something and 
somebody would call her or text her at home and say, “They said this in 
class or that in class.” 
This advice came about because Mandy worried that there would be repercussions if 
Laura reacted in any way. Her feeling was that if Laura wrote back or made a physical 
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advance toward the bully, there could be legal ramifications. She stated, “Once you 
retaliate, then they can come back on you.” 
The impact these events had on the family took a different approach. Prior to the 
bullying event, it was Laura’s habit to return home from school and play with a young 
child in the home. Mandy reported that this was something that both Laura and the child 
looked forward to. When the bullying event took place, Laura’s demeanor changed 
dramatically. Mandy recalled that Laura became “less patient” with the young child. She 
also noted that, “You could always tell when she had a bad day at school, when she came 
in the door. You could always tell something happened or went wrong.” It was at these 
times that the family simply allowed Laura to be off by herself to allow time for her to 
collect herself. 
Breaks in the school year did not seem to bring about any real change in the 
situation either. Mandy recalled that the situation got better at one level, but increased on 
another level. She stated, “She [Laura] didn't have the daily school thing, but the texting, 
and the Internet, and stuff still went on.” It seemed that the Internet allowed for the 
bullying to continue with no physical interaction between the two parties, according to 
Mandy’s recollection. Also through Mandy’s remembrance of the event, the bully’s 
mother actually became involved with her daughter through the use of the social media as 
well. Mandy recalled, that while not indicating her daughter by name, the other parent 
would reference things that she blamed Laura of doing. Mandy recalled that Laura 
showed her some of the postings in which the bully’s mother stated some things. Mandy 
stated that she “…would post things that she [Laura] could see them. Once you saw them, 
you know who they're about by just certain things that were mentioned and stuff that was 
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said. You knew who it was about.” As these postings were public, anyone who accessed 
the account could read the information, and these additions to the social media acted as 
further fuel to keep the bullying event alive, according to Mandy. 
Mandy acknowledged the efforts by the school were in place and the teachers, 
administrators and other school officials monitored the situation to ensure the events did 
not escalate. She recalled: 
Some of her other teachers did know. Of course, the superintendent knew, 
the principal knew, and the athletic director – I guess he was at the time – 
they knew. And he said that they’d watch out for her and, if she had any 
problems at all, she was to come in. They would see that the situation 
didn’t escalate. 
With these safeguards in place, the situation was monitored, although the bullying did not 
stop. It actually came to an end when the woman accused of taking booster club funds 
was required to pay the money back. Mandy stated, “…and nobody really did know 
exactly the whole story until the actual meeting where she actually paid the restitution.” 
This action brought the bullying to an end, according to Mandy. She added that there is 
still some residual effects of the situation as when someone is not aware that money had 
been paid back to the booster club and they remain standoffish with either Laura or her, 
yet she remained positive. Mandy stated, “Like yesterday, if you talk to somebody and 
they just act like you’re not there, and you just cut the tension and – but it’ll work itself 
out.” 
Research Questions 
The primary research question probed the manner in which the victims of a 
cyberbullying event recalled the events that led up to the event. Their answers provided 
the voice to the issue of cyber-bullies as they provided their memory of the events to the 
following questions: 
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 How did your friends treat you during the incident? 
 Please describe how your school day went while the incident was happening. 
 What did the adults in your life do while this incident was taking place? 
 How did you feel when you tried different things during the incident? 
Emerging Themes 
In 1967, Barney G. Glaser and Anselm L. Strauss in their book, The Discovery of 
Grounded Theory: Strategies for Qualitative Research, established guidelines for 
researchers to employ when seeking a means of explaining phenomena as they emerge 
from the qualitative data they were gathering. Their idea is that there is a wealth of 
information to be gleaned from interviewing and observing subjects as they go about 
their lives and this information may be used to generate theories to explain or describe 
phenomena which are found in a society. Glaser and Strauss (1967) advocate the use of 
the data that is collected from the research project which is used in the development of 
theory as “a general method of comparative analysis” (Glaser & Strauss, 1967, p. 1). 
Interviewing subjects for this project provided the researcher with a window into the lives 
of these subjects as they recalled what they were undergoing during a bullying situation 
particular to them. When compiling notes for this project and reviewing the responses 
from all the subjects, the researcher combed through the responses provided by the 
research subjects to identify categories and properties contained within the data. He then 
used this refined data to further organize the information and to code these responses to 
further analyze the wealth of information contained in the interviews. Glaser and Strauss 
endorse the use of coding as a means of organizing the notes from the research to allow 
for a more manageable method of working with the data (Glaser & Strauss, 1967, pp. 102 
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– 103). Breaking the data into manageable units was essential to understanding all the 
information contained in the responses from the subjects. The four themes unveiled 
through the application of the grounded theory approach used in this research were: 
social media and the school system, adult supports, social status, and the impact on 
schooling. 
Social Media and the School System 
All of the participants expressed some disillusionment with the school system in 
general when interviewed. This was a particularly thorny issue as it had several facets 
which were somewhat contradictory. The students all stated that they were reluctant to 
share what was happening to them in the school with either their teachers or the 
administrators, particularly at first. Whether this was a dimension of their personality, a 
degree of assuming responsibility for their own actions, a learned aspect of what is right 
or a result of past experience, the information from the interviews did not offer an 
explanation. Erin Smith summarized her circumstance in this way: 
I feel like that was what I had to do on my own. I can’t have other people 
get too involved with it. I was taught, growing up, that you clean up your 
own messes. You don’t tag other people into it. 
Jordan Jones recounted a similar set of feelings, stating: 
I don't think I talked to anyone. I just felt like not opening up to them. 
Other than the fact I didn’t even open up to my own parents at that time, 
so why should I open up to them? It’s just my teachers. 
Laura Williams recalled telling both the administration and the guidance counselor, but 
expressed some disappointment in their responses. She recalled that they told her “to 
ignore it” and the issue would resolve itself. When the researcher probed this issue a bit 
deeper, Laura provided what may be the most succinct answer regarding how the students 
felt when they approached a school official. She stated, “It made me feel like I was doing 
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the right thing, but I’m being punished for doing the right thing.” The other students 
expressed the sentiment that they were tattling or made to feel as if this action would lead 
to even more attention from the bully. 
The caregivers had a very different perspective about the manner in which the 
school officials were involved. They all indicated their disappointment with the school 
officials by stating that they felt the teachers and administrators had a better sense of 
what was happening between the bully and their child than the administrators indicated in 
telephone contacts coming into the home. The caregivers also recalled that the 
administrators also cautioned the caregivers that nothing could be done at the school 
because the posted information from social media was completed after the school day. As 
the event took place outside the time when they had jurisdiction, the schools could not 
take action. Additionally, there was a sense from the caregivers that the only time they 
were notified was when there was an official warning about not getting into any type of 
physical altercation or the police would be contacted and charges would be pressed. 
Erin’s mother, Mary Smith, remembered, “…because these Facebook things were written 
outside of school, there wasn’t anything that could be done supposedly. He [Dean of 
Students] said if something would have happened at school then he could have some 
authority.” In addition to the sense that the administration was not able to take action, the 
caregivers also expressed a sense that the school had a better idea that there were issues 
between students but did not take action. Meredith Jones expressed the sense she had that 
the teachers were more knowledgeable than what the school informed her. She stated, 
“From my experience from phone calls from the school, the teachers were well aware of 
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it.” She further illustrated the frustrating nature of the issue most clearly when she 
declared: 
I mean, when a student reports something to a principal or a teacher that 
they’re going to pull that other student in and that student is the one that 
makes it worse, then it’s not the principal it’s the student itself. That goes 
back them bullying harder because though you're a little tattle tale you had 
to run to the principal or to a teacher. 
The caregivers had the sense that the teachers informed the administration that an event 
(such as a fight) might take place and then the students would be called to the office, 
which then resulted in a call to the home. Mandy Williams offered a more philosophical 
perspective indicating, “They do what they could do, but you can’t control the kids.” This 
sense of helplessness from the victims caregiver’s perspective summarizes the nature of 
cyber-bulling at the high school level and the reality that there is little in the toolbox the 
administrators can employ to limit the impact the bully has on their victim. 
Adult Supports 
This issue of adult support in the face of adversity is paramount to the success of 
the individuals, from the perspective of this researcher. In particular, the caregiver is the 
single most important adult in the students’ life as they faced the cyberbully and the 
relentlessness of the bully’s contacts made through the use of information and 
communication technologies. The caregivers became the safe harbor needed by the 
victims to weather the storm. Each of the subjects informed their caregivers about the 
events that they were enduring and each felt a sense of relief and support when the 
information became known. Erin Smith remembered:  
I told her the day that I came home from everything happening. I’m like, 
‘Hey, mom. Yeah, so this happened.’ I kept her very involved with 
everything that happened. Honesty is a big part in my family and I try my 
best to keep myself honest and tell what I need to say. I’m very open with 
my family. 
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This connection with her caregiver was enough of a support that Erin felt she could cope 
with whatever happened in the school. She indicated that the guidance counselors did not 
seem to hear her worries and were difficult to access throughout this event. The security 
provided by the caregiver became clear when Erin stated she, “…gave me comfort that I 
wasn’t all by this on my own, I had somebody to back me up, and she always stuck by 
my side”. With this type of support, Erin stated she was able to continue her education 
with limited impact from the bully. In addition, she indicated she was able to more easily 
ignore the exchanges on social media. 
Erin reported that the other adults in the school could be responsive to her plight 
or rather ambiguous in regard to assisting her with the issue of cyber-bullying. Erin 
remembered that teachers were fairly well attuned to the situation and offered support as 
they saw events unfolding. One teacher in particular “backed me up” when the situation 
became heated, as Erin recalled the event. Other teachers would limit the event by 
directing the students to stop their commentary, but only when they were aware the event 
was happening. Conversely, Erin believed the one area where she would have support, 
the guidance office, was a place where the counselors would be able to provide 
assistance. However, as Erin stated, “They don’t really have enough time to talk to each 
student and there’s nothing we can really do about that.” She continued: 
We filled out the bullying form and everything, and we talked a couple of 
times in her room but that was about it. The forms are really for the 
guidance counselors and the superintendent, I think that’s what you would 
call him. But, for me, I don’t really think that those forms really helped 
because it’s different when you’re explaining to someone what happened 
rather than putting it on a piece of paper.  It’s different when – it’s kind of 
like they are saying, “Hey, we don’t have enough time to talk to you right 
now, so here’s a paper, just write down what you know.” 
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Erin perceived that the reason for the written account was to allow the counselor to have 
more time to get to the matter, and essentially set aside the student for a period of time 
until it became convenient to actually hold a conversation. Due to this perception, Erin 
came to believe that the counselors did not have the time to help the students in need. 
Laura Williams, while a bit more reticent to reply to the questions, reported a 
similar account of events as Erin had. Laura indicated that she informed her caregiver “as 
soon as it happened” and kept her informed of the events as they progressed. This 
interaction was very helpful to Laura who recalled, “There was always support at home. 
It just made it harder in school to not have any support there, until I told someone else 
about it at school”. She also found home to be a safe haven from the impact the bully 
tried to make. Laura’s experience with her teachers was a bit more positive, likely 
because Laura “told most of my teachers my situation”. As the teachers were more aware 
of events, Laura indicated that they were quicker to stop any interaction between the 
bully, the henchmen and Laura. As she became aware that there were teachers supporting 
her, Laura mentioned this action helped to feel better about herself and the situation. 
Another similarity was found when Laura approached the administration of the school 
regarding the bullying behaviors. She reported that the administration “…told me to 
ignore it” in regard to any action taken by the bully. She reported she received the same 
advice from the guidance counselor. 
Mandy Williams, Laura’s caregiver, indicated that Laura kept her well appraised 
of the events as they were occurring, verbally recounting the events as well as showing 
her text messages and Facebook entries as they occurred. Mandy quickly advised her: 
I told her if anything happened, whatever you do, don’t hit her. Just go and 
talk to the dean of students. I guess that’s who she was supposed to go talk 
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to if something went on, or just talk to somebody. Just don’t – have no 
[sic] physical stuff arise to it. 
In addition, Mandy recalled she advised Laura to ignore the comments as best as she 
could. This combination of concern and caring helped to provide a place for Laura to 
regroup. Both Mandy and Laura indicated that through the passage of time, the events 
became less frequent and consequently more manageable. 
The reaction to the bullying event that Jordan Jones enacted was drastically 
different than the other students who were interviewed for this research project. Jordan’s 
misguided sense of fostering responsibility for herself coupled with her self-reported 
shyness with adults contributed to a more severe reaction to the episode than the others. 
The sense that Jordan was shy around adults was immediately evident as the interview 
process began as the researcher was unknown to her. The initial stages of the interview 
process was a bit difficult as Jordan’s responses were brief and quiet. As she warmed to 
the researcher, her answers to questions became lengthier and she voiced her answers 
with more authority. Jordan indicated that she did not feel comfortable sharing what was 
happening with anyone in the school and she just kept the event to herself, essentially 
hiding it from everyone for quite some time. She added that she felt that if she were to 
discuss this matter with one of the adults, “it would bother them”. Eventually, the 
circumstances of the bullying event became so intense that Jordan admitted to breaking 
down on the way home from school one day and telling her mother what was happening. 
Jordan remembered feeling that “It was like a big relief lifted off that she [her mother] 
knew what I was going through. She could help me.” Jordan waited so long to seek this 
support out that her caregivers sought out the expertise in the medical profession. 
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Meredith Jones, Jordan’s caregiver, offered an explanation about her daughter’s 
reticence to discuss the matter with school officials. She recounted: 
She always had the feeling that if she said something to somebody like 
that it would just make it worse because that teacher or principal, whoever 
would go to that student then and then, it would make the bullying worse 
because she went and tattled to the principal or whatever. That was one of 
her biggest reasons of not going to an adult in the school about it because, 
of course, they’d get called into the office and then right after it would 
start worse so that’s why she didn't like reporting it. 
Meredith added that she felt Jordan had no idea that her teachers were aware that 
anything was happening in regard to a bullying situation. Meredith believed that the 
teachers were aware of the events and based her opinion on the telephone calls she 
received from the school warning of potential calls to the police if there was a physical 
altercation between the two girls. 
Again, Meredith felt the school system was letting her family down. She recalled 
her feelings of frustration about the manner in which the school took action after one of 
the calls from the school. 
…why should she have to stand there and take this beating from this girl 
and not be able to defend herself? You’re calling [school officials] me 
saying the teachers are saying she’s going to fight this girl. If it happens, 
she’s going to fight back. What about that girl that’s been threatening her 
for weeks? Why wasn’t something done to her to begin with? Why not 
call the cops in to her? We just felt like the school knew a lot of this was 
going on, but kind of covered or shoved it to the side, whatever. Like she 
said, that it wasn’t their problem, or kids will be kids, whatever. I can’t say 
for sure what they thought, but that’s the impression we got. It was 
important enough to call us and tell us she was going to fight back and we 
would have the cops come in on her, but it wasn’t important enough to call 
us and say, ‘Hey, your daughter’s being really bullied and these girls are 
saying this and that to her.’ We never got calls like that and that was 
frustrating as a parent. 
Meredith and her husband provided Jordan with support throughout the bullying incident 
without question. 
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Meredith did express some feeling of frustration early in this experience as the 
family tried to understand what was happening to Jordan. Meredith corroborated that 
Jordan was close mouthed about the whole incident, indicating that she and her husband 
thought there was a problem, but since Jordan denied anything was amiss, they did not 
investigate further. Meredith recalled that Jordan maintained that nothing was wrong and 
she was “just fine”. When Jordan began to isolate herself is when they were more aware. 
She remembered, “she got to the point where she withdrew, that she was in her bedroom 
most of the time when she’d come home, and not even down for family time. She 
wouldn’t eat supper down here with us or anything.” It was shortly after noting her 
isolation from the family that Meredith recalled Jordan talked to her on the way home 
from school. This conversation began the healing process for their family and helped to 
create a new plan for educational services. 
Social Status 
The whole idea of social status is fraught with subjective meaning. Students’ 
perceptions about how they fit into the social structure of the school community was 
based on their opinion. This attribute was brought to bear as the interviews were being 
conducted. The subjects thought of themselves as being on the same level as the bullies 
they faced, yet often referred to the bullies as being more popular than they were. Erin 
Smith began the interview when she alluded to the popularity stating, “The people that 
liked me were very small [in number]". She added that in the public areas of the school, 
the bully brought a group of people along with her, while Erin “had less people” with her. 
The interview process revealed that Erin felt she was less popular when she mentioned 
several times that the bully was among the “popular” set. She recalled:  
118 
 
She had a lot of friends. She was one of the popular girls so, of course, she 
told everybody about what happened and stuff like that is gossip. Then all 
of her friends knew about it and because of knowing her, she probably told 
her side of the story, and that all of the things that she did wrong, all the 
things that we did wrong, when it takes two people to fight. She looked 
like the innocent child. 
Later, Erin reflected: 
It would have helped if I would have had more friends, so that, if she was 
in my position, where she wasn’t popular, and she didn’t have everybody 
on my side, and everything like that, she would realize kind of like what it 
all does to you, how everybody looks, and everybody knows, and 
everybody talks about it, all the gossip from it. 
At one point in the interview, Erin opined that she would like a fresh start at a new school 
where no one knew her stating, “I could have been popular at my last school”. There was 
a sense that the theme of the Greasers versus the Socs from The Outsiders was being 
played out in life (Hinton, 1967). 
Laura Williams noted that in her case, the bully enlisted others to continue the 
event in both a traditional and cyber sense. She believed that the bully had more friends, 
and while Laura did not use the word popular, she indicated that she had fewer friends to 
support her. Laura found the interview process to be somewhat difficult, breaking down 
several times as she recalled the incidents and facts. This seemed to be most poignant as 
she recalled the events which ended up splitting her friendship with the bully. In spite of 
these strong feelings and emotions, Laura expressed her desire to continue with the 
interview and her caregiver supported this decision. Laura stated, “When I was in school, 
she [the bully] turned a lot of people against me”. She also remembered that the bully 
used social media to spread “rude and nasty statuses” about her and made comments 
about how Laura was making things up about her mother. According to Laura, this had 
the desired effect of broadcasting the comments to the public where many people replied 
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or commented on the remarks. Laura stated, “It went on every day. They really didn’t 
stop. None of them stopped. They just continued it”. 
Mandy Williams, Laura’s caregiver, was rather objective in her recollection of 
events which were presented to her on an ongoing basis by her daughter. She vividly 
recalled that Laura recounted several incidents in the school where the bully engaged 
others to antagonize Laura in public spaces in the school. She remembered Laura telling 
her that several people were involved. 
Yeah, it would be this girl, and another girl, Judy, and I think there was 
another girl in there yet, too. Two of the basketball players were playing 
both sides, because they didn’t know what to believe, so they were just 
swaying to this side and, then, back to Laura. Then, back to the other ones. 
And, then, another girl would tell her how they were talking about her, and 
that would just set off a new Internet— 
Mandy reiterated that the cyberbullying took place with no break. She mentioned that 
when there were breaks in the school year, Laura had a break from the interactions which 
took place at the high school, but could not escape the impact from the social media. “She 
didn’t have the daily school thing, but the texting, and the Internet, and stuff still went 
on.” As there was no break in the commentary, the vitriol took its toll on Laura. 
Jordan Jones also recalled that she felt the people who were bullying her were just 
average students at the high school. She stated: 
“They were just normal kids like me. But either they had something going 
on in their life, where they had to take it out on other people, that they 
were unhappy or what. But I wouldn’t say they were popular – of course – 
they had friends and stuff.” 
The final phrase in her recall indicated some dissonance between what she stated and 
what she believed to be true of the bully. From one perspective the students who were 
responsible for the interaction were just peers, but from a different perspective the fact 
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that they had support from friends cast the situation in a different light. Jordan recalled 
her friends’ actions in this manner. 
Some were on my side at the time. They said they wouldn’t let anything 
happen. They’d always be there for me, but some would poke fun at it and 
try to make me laugh it off, but, in reality, it kind of like still hurt – those 
things they would say. 
This comment made me wonder if her friends were true to her or if she had a small group 
of friends which she could count on while others were not as protective. Jordan asserted 
that “there were some people – threats that they would beat me up and throw stuff at me 
in school”. These same people were responsible for creating the situation in which she 
was badgered to do things the bully insisted. This usually included ignoring male friends 
and being friends with the females. If Jordan did not comply, the bully would assert that 
she was “a slut” or “make really rude provocative things they’d say that wasn’t true”. As 
with the other subjects, it appeared that Jordan was a victim of a process in which she 
was not allowed to do what she would like but rather was subject to what the bully 
thought was best. The extension of social media made the situation worse. 
Jordan’s recollection of the use of social media was not positive. She noted that 
there were comments and statuses from a number of people, and while she tried to ignore 
them the comments just kept coming. When she confessed that she made comments back, 
she recognized that the interaction actually made things worse for her. The medium 
allowed for people (some who she knew and others who she did not recognize) to keep 
commenting about her without her input and posted for all to see. Jordan reflected on this 
process by stating, “…social media's just a terrible thing to have, really”. 
Another interesting phenomena from the interviews positioned the bully victim as 
conducting themselves in what was right as compared with the bully who took license 
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with their peers to do what they would like to maintain their status within the group and 
maintain their power. In a rather compelling manner, each of the student subjects felt they 
were following a correct course of action and taking a path which would be endorsed by 
the adult community. While the subjects had the strength to follow what they felt was 
their best course of action, they faced some rather disheartening phenomenological 
effects at the hands of the bully and their henchmen for these actions. Erin Smith opined, 
“It made me feel like I was doing the right thing, but I'm being punished for doing the 
right thing”. Laura Williams made peace with herself as the bully she faced was at one 
time her best friend. A disagreement ensued and while Laura felt as if what she did was 
the right thing to do, the fallout of the action was to have her friend turn others against 
her and make her life miserable for a period of time. She was able to overcome this 
disagreement when she faced her friend and discussed the matter between them openly. 
They reached a mutual agreement that they would not be able to be friends any longer 
and would also not bring the matter up any longer. Jordan Jones thought, “I feel like they 
think that's just normal kid stuff and that we'll settle it out and it's not their problem, so 
why should they have to deal with it”. She readily acknowledges that she is rather shy 
around new people, particularly adults. Jordan maintained that her actions were not 
unreasonable and her attitude toward others was reasonable. She could not believe there 
would be a problem for anyone with her actions. 
Impact on Schooling 
Two of the three students who participated in the interview process indicated they 
felt the bullying and cyber-bullying incidents they were involved in had little or no 
impact on their schooling. Erin Smith related: 
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I don’t really think I had that much of an issue with focusing on my 
schoolwork or stuff like that. I didn’t let it faze me too much because I 
over think things sometimes. If I over think it, then I just lose my mind. I 
try to just focus on getting my stuff done and trying to be positive about 
all of this, to make it so that I didn’t want it to faze me on how I was doing 
with my schoolwork. 
She also felt that her grades were about the same as they were before and after the 
incident. Mary Smith, Erin’s caregiver tacitly agreed with that Erin’s school work 
remained about the same. She opined that there were some safeguards in place which 
helped keep Erin focused and on task. Both described the bullying events as being well 
defined and ending rather abruptly, lending the belief that there may have been negligible 
impact on Erin’s grades. 
Laura Williams provided similar insight regarding the impact the bullying 
incident had on her school work, stating she did not think her grades suffered during this 
period. She maintained, “I still did what I was supposed to do”. Mandy Williams, Laura’s 
caregiver, had a slightly different memory of the events stating, “I don’t know if her 
grades really fell. I know she was late on some things, but she did get her work done”. 
Neither of these subjects provided an insight that the earned grades may have been 
reduced because there was a distraction caused by the bullying event. Given the insight 
that there were periods of intense activity from the bully and times when there were 
fewer incidents, perhaps the overall impact was not very noticeable. 
Jordan Jones’ experience was greatly different than what the other subjects 
described. Jordan indicated that the phenomena of the bullying event was more personal 
for her, lasted longer and went on for a longer duration. She expressed that there was so 
much pressure on her for such an extended period of time she contemplated suicide. 
Jordan also indicated that she was reluctant to tell anyone, including her caregiver, about 
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the events and kept all of what she was dealing with to herself. She stated, “I just wanted 
to be able to focus on my studying rather than focusing on people, what all people say to 
me, what funny thing will happen to me, so I just wanted to get out of there”. Another 
difference was that Jordan expressed the bully and her henchmen made the attacks 
personal, calling her a “slut” and “whore” while ascribing horrible negative attributes for 
her to peers both personally and via social media which were portraying Jordan as grossly 
unacceptable. The barrage continued with the bullies attempting to engage her in a fight 
(which did not come to pass) and tried to make her responsible for actions in which she 
had no part(such as attempting to involve her in the bullying of others) in an effort to 
have Jordan in trouble with the school officials. Jordan indicated that there was no real 
relief from these attacks. This caused her to reach a point at which she finally opened up 
to her caregiver. It was at this point at which she began to receive some professional help 
to provide perspective into the whole affair. One of the outcomes from this help was to 
attend a different school. 
Meredith Jones corroborated her daughter’s recounting of events, adding that 
Jordan did not tell them what was happening, but there were signs that something was 
amiss. 
She was throwing up all the time. If she had the summers off and we kept 
notice, or if she had vacations off for Christmas in between, she wasn’t 
throwing up and stuff like that. She was fine. But then, when she’d get 
back to school and then in the mornings she’d be throwing up or sick, and 
couldn’t go to school. It boiled down it was all with her nerves because 
she just didn’t want to go because she knew what she was going to be 
faced with when she did go. 
Meredith recalled that due to the pressures placed on Jordan by the bulling events, which 
she internalized, Jordan was not able to attend school regularly. This combination of 
events created a catalyst for change. Meredith agreed that a different location for school 
124 
 
for Jordan was likely the best course of action. This helped her avoid the bullies and 
allowed her to reach her potential as a student and achieve academic progress since she 
did not have to contend with bullying behaviors of any kind. She said, “We all knew it 
was going to be better for her because it [the bullying event] was affecting her grades at 
school. It affected her. She didn’t want to go to school. She was missing a lot of time 
because of being sick so we all work together to make it better for her”. 
This prolonged, personal attack pushed a student out of her home district and into 
another school setting where she found success and a reprieve from the relentless 
bullying attacks. Jordan was fortunate for the support from her family to reach a positive 
outcome before the bully pushed her too deeply into a depressed state. 
Results and Interpretations 
Social Media and the School System 
The quandary schools find themselves with regard to social media extending the 
reach of a bully lies within the manner in which the behavior is identified within the 
parameters of the law. The speed at which various technologies developed and continue 
to evolve poses an ever greater demand on institutions, particularly schools. As Alison 
King notes: 
In our efforts to make the Internet safer, we must be cautious not to erode 
the freedom of speech guaranteed by the First Amendment. While the 
problem of cyberbullying urgently requires a solution, policymakers 
should avoid the temptation to enact knee-jerk legislation that may be 
overly broad or create unintended consequences that restrict freedom of 
expression (2010, p. 848). 
Schools are forced to deal with a circumstance that remains unclear for the institution 
since the impact the technology has made. They are caught between allowing a student 
the chance to express themselves and monitoring behavior from the same student with 
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potentially harmful consequences for the victim of the event. If the complete action was 
committed during the school day, on school property, school officials would have a clear 
case to respond to the event and follow protocol to provide protection to the victim. 
Unfortunately, the schools find that much of this activity of exchanging information 
which results in cyber-bullying occurs after school hours, but the ripples of the exchange 
are brought into the school following the event by either or both parties, or more 
frustratingly from the followers of the posts. 
Mary Sue Backus (2009) contends that the rather than legislating consequences 
for using information and communication technologies to bully others, schools should 
use the incident as a means of discussing what is meant by First Amendment rights with 
the student body in general and with the participants in particular. This includes what it 
means to allow freedom expression of thoughts versus threatening or harmful messages 
which were meant to hurt another. She notes that there is documentation to illustrate just 
how much harm may befall a victim of a cyberbullying attack, but there is also 
documentation that both victim and bully are more likely to drop out of school and have 
difficulty with present and future relationships in general. Bullies are also more likely to 
become involved in criminal activity with the passage of time (Backus, 2009, p. 157). 
Backus also argues that the issue is further muddied by the lack of a consistent definition 
of cyberbullying. This inconsistency makes it difficult for organizations such as schools 
to effectively deal with a bullying situation. 
An unintended outcome of schools’ inability to effectively deal with this 
phenomenon occurs when the victim of a bullying event felt there is no real support for 
them and turns to the same type of activity as the bully. King states, “When online 
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harassment goes unaddressed and unpunished, it can generate a self-perpetuating culture 
of cyberbullying that provokes the victims to seek revenge and become cyberbullies 
themselves, thereby exacerbating the problem (2010, p. 852).” School officials recognize 
the impact they have when nothing is done to the bully when events which are identified 
as cyber-bullying occur. So, when they attempt to control the situation in terms of 
looking to both the bully and victim as perpetrators of potential violence, many of the 
victims voiced feeling being that they were a victim again. Mary Sue Backus (2009) 
indicates the problem inherent in the typical approach a school takes stating, “…school 
officials are blundering ahead, relying on traditional authoritarian approaches rather than 
employing more constructive and effective preventative solutions” (Backus, 2009, p. 
186). The methods which were effective in the past in dealing with students and the 
issues of traditional bullying behaviors are not effective when attempting to contain the 
issue of bullying using social media. 
The speed at which these technologies developed (and continue to develop) and 
the rapid acquisition of these technologies by certain users places bureaucracies such as 
school systems at a disadvantage. Marc Prensky (2001) cautions us that the landscape of 
education is changing rapidly as a result of the fast paced changes wrought by 
information and communication technologies. He states: 
Today’s students – K-12 through college – represent the first generations 
to grow up with this new technology. They have spent their entire lives 
surrounded by and using computers, videogames, digital music players, 
video coms, cell phones and the other toys and tools of the digital age 
(2001, p.1). 
Prensky indicates that the constant use of these devices has led to changes in the way in 
which the brain works. This causes the students to think and process information 
differently than all the people who have come before them (Prensky, 2001, p.1). He 
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continues by adding that there is such a discrepancy in the manner in which students and 
adults use the devices that there are effectively two groups of people in the population 
now. Prensky states that Digital Natives are, “students today are all ‘native speakers’ of 
the digital language of computers, video games and the Internet”, while Digital 
Immigrants are those of us who “were not born into the digital world but have, …adopted 
many or most of the aspects of the new technology” (Prensky, 2001, p.1). He further 
states that because of this learning process, there is a discrepancy in the way the 
technology is used. Digital natives expect information flow to be fast paced with random 
access to information. They also expect instant gratification and frequent rewards. This 
flies in the face of most school officials who rely on a logical, stepwise interaction 
between people (Prensky, 2001, p. 4) This undercurrent in the way the different 
generations use information and communication technologies may go some way to 
explain why there is often a disconnect between the administration and the students. 
The work of Albert Bandura supports this idea. He states that children, “…often 
imitate a variety of behaviors and abstract set of behaviors from the actions of several 
models” (Gredler, 2009, p. 351). Thus, it is not surprising that the behaviors seen by the 
school officials are those that may continue the bullying event in scope. However, if these 
same actions were taken outside the school day and building there is little recourse the 
schools can employ. The victim of the bully resorts to what they feel is the only avenue 
left to them, essentially placing them in the role of a cyber-bully themselves. The 
interviews brought to light that the victims felt that this action was not wise and led to 
additional negative responses from the bully and their henchmen. Their insight was 
proved to be correct when the bully renewed the intensity of the attacks following the 
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comments on social media. Again, Bandura supports this idea through his research 
finding, “Instead, the attractiveness of imitating an aggressor is that dominance through 
physical and verbal force leads to possession of material resources and control over 
others” (Gredler, 2009, p. 351). The victim felt that if at some level they could operate on 
the same level as the bully then the bullying would cease. The data retrieved from the 
interviews of the subjects of this research project indicated that the cyberbully attacks 
became even more intense with their input. 
Another obstacle that schools face in dealing with a bully is the impact that 
various laws respecting the privacy of individuals. The rationale for passage of laws such 
as the Family Educational Rights and Privacy Act was to protect the students’ 
information from outside sources. The realistic impact these laws have on schools is that 
school officials are not allowed to pass along information about students’ actions to 
anyone other than their caregivers. This is the primary cause of frustrations expressed by 
the victims’ caregivers when they voiced their belief that the school knew more than what 
was being told to them. The approach used by school officials to limit the information 
about those involved in a situation caused some level of distrust with the caregivers. The 
reiteration by the caregivers that the school knew more than what they were being told 
indicates a degree of this distrust. The caregivers also noted the unfairness that their child 
was being accused of potentially taking physical action against the bully when their child 
was thrust into the situation by the bully. 
Finally, the culture of the school itself lends some additional issues to an already 
complex problem. Those students who were interviewed reported that they were either 
reluctant to report any type of bullying event to school officials, or when they reported 
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the event they felt their problem was not really heard. There was a sense from those 
interviewed that reporting the event to school personnel was tantamount to tattling or 
ratting out another student, and by doing so would create an even greater retribution from 
the bully. This would obviously create a situation in which the victim was further bullied. 
Wanda Cassidy, Margaret Jackson and Karen Brown (2009) found in their study of 
middle school students in British Columbia indicated similar results. Student reported to 
them that they “are more worried about their peers finding out – getting their friends in 
trouble, being called a ‘rat’ or experiencing further retaliation by the bully.” (Cassidy, 
Jackson & Brown, 2009, p. 394). 
Adult Supports 
It was interesting to note that all of the caregivers who participated in this study 
were all women who were employed at positions in which they worked during the third 
shift. In each case, the positon allowed the caregiver the opportunity to make additional 
money as well as provide them the opportunity to have care provided for their children. 
The other caregiver worked a different shift which allowed for at least one of the 
caregivers to be in the home when the child was there. They made this decision believing 
that they were providing a safety net for their child which the child could use for support 
as needed. Justin W. Patchin and Sameer Hinduja identified that the nature of the internet 
allows children to manipulate data in such a way that their caregivers are often not able to 
understand what they are performing. They note that there “. . . is the increasingly 
common presence of computers in the private environments of adolescent bedrooms” 
(Patchin & Hindjua, 2006, p. 154). The sense that there is relative safety in the home 
coupled with the relative ignorance of the manner in which children are using 
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information and communication technologies contributes to the insidiousness cyber-
bullying (Patchin & Hindjua, 2006, pp. 154 – 155). Mary Sue Backus (2009) notes that 
young people employ the use of various information and communication technologies to 
keep connected to their friends, employing cells phones of their own to accomplish this 
task. Working independently, their caregivers are largely unaware of the information that 
passes between their child and their contacts (Backus, 2009, p. 158). 
Indeed, all the caregivers noted that they were not applying the information and 
communication technologies at their disposal in the same manner that their children were. 
Marc Prensky discussed this matter when he wrote about the digital natives and the 
digital immigrants (Prensky, 2001, pp. 2 – 3). When Prensky wrote of these concepts in 
2001, there was likely a greater difference between those who grew up with the 
technology and those who immigrated to use the same devices. In fact, Prensky identified 
the different manner in which natives applied the devices to meet their needs. Today, 
while there is still a difference in the manner in which native and immigrants use the 
technology, the gap persists. The caregivers were all aware that the technologies not only 
were in use by their children, but also were clear that they were not as fluent in the use of 
the application and devices as their child was. The caregivers were using the devices to 
accomplish a task or manage a job, not to connect casually with peers. This lack of 
knowledge by the caregivers regarding how to use or access the different aspects of the 
technology allowed for the child to either withhold the information from their caregiver 
or minimize the impact the exchanges were having as they were occurring. 
School personnel find that they are bound by contradictions in the legal system 
and school policy when trying to engage the students over matters of cyberbullying. 
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Schools in general have policies which limit both cell phone and internet use. This results 
in fewer cyberbullying incidents during the school day (Smith, Mahdavi, Caralho, Fisher, 
Russell & Tippett, 2008, p. 382). The direct results of these policies is that if there is an 
incident which occurs during the school day, the school personnel have clear procedures 
in place to manage the situation which have been directed by the Commonwealth to 
provide some protection for students (King, 2010). While these legal solutions are a 
beginning, they are also rather vague when there is a cyber-bullying incident which takes 
place outside the school’s jurisdiction. Unless there is a “substantial disruption” to the 
school day which can be directly traced back to cyber-bullying activities occurring 
outside the school day, the school is powerless to take action (King, 2010, p. 860). The 
reference to “substantial disruption” has its origins in the Viet Nam War protests when 
students expressed their opposition to the war by wearing black armbands to school 
(Backus, 2010, p. 166). Legislatures are attempting to create legislation which is able to 
limit the cyberbullies impact while still maintaining First Amendment rights. The result 
for the school is a rather vague area of focus. 
The caregivers all reported they felt their child’s teachers were aware that their 
child was suffering the effects of bullying. In support of these feelings, research by 
Jonathan B. Singer and Karen Slovak (2011) noted that school personnel have an 
awareness of cyberbullying activity among students they encounter. They also noted that 
an unintended consequence of protecting students’ rights is the inability of school 
personnel to share this type of information between departments. The result is a vague set 
of policies which, in effect, limit the overall effectiveness of the school itself (Singer & 
Slovak, 2011). So school personnel, who are charged with maintaining safety within the 
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school will report if they hear students discussing a potential physical altercation between 
students to the appropriate official. These staff members are charged with the same 
things, and in an effort to maintain order and protect all the students, will make a contact 
with the appropriate caregivers, alerting them to the potential of an altercation. Again, 
attempting to maintain order within the building, the officials alerted the caregivers 
noting that if there were to be an altercation, their next step would be to call the police. 
The caregivers then took this to mean that their child was singled out by the 
administration and would have legal action taken against them. Meanwhile, the school 
officials are bound to maintain the privacy of the students and are not allowed to indicate 
an individual or that all parties are treated equally. The result is essentially poor 
community relations among the constituents of the school. 
Social Status 
In 2001, Paul Attewell discussed a new social challenge facing the United States, 
identifying it as the digital divide. He couched this challenge in terms of those people 
who could afford to embrace the information and communication technologies and those 
who could not. Initially this social problem presented itself in terms of minorities who 
were less likely to afford the technology. The natural outcome of such a disparity would 
result in these minorities falling ever farther behind the majority group. This situation 
somewhat corrected itself in economic terms as the technologies became cheaper with 
successive newer generations following the laws of supply and demand, which allowed 
more people the opportunity to purchase various devices. However, the divide continued 
and expanded into two parts. Attewell states that the first digital divide is one of access. 
The poorest group still may not be able to afford the technology, and when they can, they 
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may find the infrastructure available to them relies on slower connection speeds or less 
reliable networks (Attewell, 2001, p. 253). The second of the digital divides is how the 
technology is being used by the individuals and is based on social differences in the 
groups. To wit, will the technology that is available be used to further an educational task 
or will it be used as diversion in terms of entertainment? More recently, Katie Brown, 
Scott W. Campbell and Rich Ling (2011) found that the digital divide was narrowing as 
the availability of cheap cell phones allowed lower income families to obtain phones with 
features linked to the Internet. These types of plans which allow texting over free Wi-Fi 
networks allow anyone with these features to access portions of the Internet. They also 
indicated that the poor pay more for this accessibility than those who can afford a 
standard computer connection at their home (Brown, Campbell & Ling, 2011, p. 150). 
While Attewell does not describe the devices in terms of attaining social status, 
anyone familiar with teenagers interacting in a social setting will be able to clearly 
ascertain the hierarchy of information and communication technologies available to these 
individuals as teenagers seem unable to part with the devices. Those who have no access 
are clearly outsiders, followed closely by Tracfones (a brand of cellular phones where 
individuals pay for what options they want and as they use their minutes), then older 
phones and ending with the most desirable cell phones. The disparities among the devices 
continue as these different devices connect at different speeds, allowing for the more 
affluent to attain a high quality experience and enabling them to have more access to 
networks which allows for greater connectivity. Additionally, service providers offer 
different packages for service which in rural areas mean certain providers have better 
access than others. Those students with the highest status have devices that are the most 
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desirable and have service providers which offer the best access. Letizia Caronia and 
André H. Caron (2004) found that among French speaking Canadian high school 
students, there was a sense that the mobile phone was an expression of who they were in 
a social sense. Caronia and Caron found that: 
Teenagers consider the mobile phone and its related forms of use as means 
for saying who they are and who those around them are. Using and 
interpreting both as identity-making devices, teenagers explore, construct 
and apply some main categories to culturally organize [sic] and make 
relevant distinctions in their social world (2004, p. 55). 
Young adults have the sense that the type of device they are able to obtain and use helps 
to define who they are, at least to some degree. 
When conducting the interviews with the student subjects, the researcher 
observed two of the students who had older model cell phones with them in the interview 
process. While the phones were still quite serviceable, they were also a few years old and 
as such, defined the students as not having the highest status among their peer group. The 
other phone was not in evidence during any of the interviews, which actually was 
something of a surprise for the researcher. She indicated that she does not use the phone 
to connect to people they way she once did and has not used the device in the same way 
as before the bullying incident took place. Simply viewing the phones does not allow 
anyone to know whether they are a part of a general cell phone carrier such as Verizon, 
AT&T, or other national chain or if the phone is a Tracfone. Either the plan one has with 
a carrier or the options purchased with the Tracfone would indicate the type of activity 
one could perform from the phone itself. These options then become part of the digital 
divide between the wealthy and the poor, with the poor paying proportionately more for 
the service they receive. 
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Impact on Schooling 
Student performance is a high priority for schools in this era of high stakes testing 
and should bring attention to school officials as they strive for increased learning and 
higher scores. Intuitively, it would seem that there would be a clear correlation between 
being a bully victim and performing more poorly in the school setting as a result of the 
inability to focus on academic concerns. Sheri Bauman conducted a study of high school 
students in Arizona where she found similar results. She states: 
Perhaps most alarming is the finding that students who are victimized miss 
school more often than nonvictimized [sic] peers because they fear for 
their safety, and some of them carry weapons to school, perhaps believing 
this will serve as protection from bullies. Poor attendance negatively 
affects academic performance (Bauman, 2008, p. 100). 
Whether two of the subjects interviewed were correct in their self-assessment that there 
was a negligible impact on their grades is not able to be known clearly. The fact that they 
reported a bullying event indicates a change in the regular school experience, where some 
of their attention which could have been allocated to academics was instead used to deal 
with a bully and their agenda. 
In a recent longitudinal study conducted in the southeastern United States, 
researchers sought to determine the impact bullies had on their victims over the transition 
from middle school to high school. They employed the use of the Olweus Bully/Victim 
Questionnaire to gather information about their subjects, which were both male and 
female (Feldman, et.al., 2014). Differences in the manner in which males and females 
fared as they progressed through high school became apparent. Their commentary 
provided some poignant insight into the situation with the subjects of this research 
project, as evidenced below: 
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…female students, in general, had higher GPAs than did male students 
during the transition from middle to high school, they experienced a more 
rapid decline in academic performance in ninth and 10th grade. This 
decline in performance may be related to girls’ perceived distress 
experienced during this critical developmental time. Thus, girls’ academic 
performance may be impacted by their psychosocial functioning and, with 
time, energy and cognitive resources may be focused on other challenges 
besides academics (Feldman, et.al., 2014, p. 1058). 
The evidence suggests that female students process the information from the bullying 
event and internalize it more so than what males students do. This would be the case for 
the one student who participated in the interview for this research project. She became so 
involved in the various aspects of the bullying event that she was not able to continue 
with her education at the public high school. 
Summary 
An interpretative phenomenological analysis is employed to plumb the depths of 
the experiences of individuals to learn what they experienced from their perspective and 
in their own words. Applying this analysis to the individuals who consented to be 
interviewed and who shared their experiences provides an avenue of understanding the 
phenomena not previously explored. This research project was undertaken to begin to 
understand what it means to be bullied from a traditional approach as well as bullied 
through the use of information and communication technologies and the social media 
available. Their frustration with school systems which are operating under an antiquated 
legal doctrine was noted. Adult supports emerged as an element that was necessary for 
the subjects to remain grounded and find solutions to problems which were beyond their 
control. While social status among students in the school setting and how the bulling 
events impact academics are not surprising, additional focus by the school staff could 
lead to improved conditions for the bully victim and a stronger school setting. 
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CHAPTER 5: Interpretation, Conclusions and Recommended Actionable Solutions 
Introduction 
The purpose of this IPA study was to allow the voices of those high school 
students who experienced cyberbullying incidents the opportunity to make their stories 
heard. The three students who participated in the study were identified through 
purposeful sampling. Only those students who had identified being cyberbullied were 
chosen to participate in the study. Providing a venue for these students to air their 
experiences allowed the researcher the opportunity to perceive their experiences through 
their perspective, and allowed the researcher to learn how devastating the cyberbullying 
experience can be. 
To attain a foundational understanding of the participants’ experiences being a 
victim of a cyber-bullying incident, the researcher used the central question: How did the 
individual find themselves in a cyberbullying event? To obtain a more complete answer 
to the central question, three sub-questions were posed: 
 How does it make you feel if your friends use social media (like Facebook) to 
spread rumors about you? 
 How do you think a cyberbullying incident impacts your caregivers when they try 
to help you? 
 What has changed with your friends after a cyberbullying incident? 
The intent of this study was to provide a platform to begin to understand what a 
very small group of students experienced as they were undergoing a cyberbullying 
incident, and how this incident impacted them within the milieu of the high school in 
which they were enrolled. Gathering the data from the participants allowed the researcher 
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to glimpse a shard of their experience and allowed the researcher to come to know this 
experience from their voices. One limitation from this sample is the small number of 
participants who volunteered to be interviewed for this research project. Upon reflection, 
this researcher believes that a great deal of courage was required of each participant to 
come forward and offer their unique experience for this project. Another limitation of this 
study was demographics of the school district itself. The district encompasses a rather 
large geographic area (154 square miles) with many small family farms. These 
homesteads provide a rather small number of children who attend the schools K – 12 
(1,253). Even with neighbors removed from each other, the small town atmosphere where 
there are few secretes is present in the district. This circumstance illustrates the courage it 
took for the participants to come forward, even with the assurances of anonymity and 
confidentiality. As the interviews progressed, the researcher felt confident that the stories 
being told were accurate portrayals of the events of the participants’ lives when the 
cyberbullying events were occurring. The voices illuminated events which would 
otherwise be forgotten as there was no one to ask the questions. This confidence sprung 
from the rapport established between the subject and their caregivers. They were 
comfortable with the setting and the manner in which the interviews were conducted. 
Despite the limitations listed, the study illuminated the impacts the cyberbullying events 
had on the subjects and described how each person became the victim of a bully. Future 
similar studies have the potential to provide additional information regarding how 
individuals are victimized by bullies using ICT. 
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Conclusion Based on the Research Questions 
The focus of this section was based on the participants’ experiences regarding the 
primary research question which asked how the subjects found themselves a victim of a 
cyberbullying event. The interviews with the participants for this study illuminated the 
details of their lives as they were undergoing the cyberbullying attack and how each 
individual responded to their unique circumstances. While much has been written about 
cyberbullying events in terms of the event occurring, there was no evidence of the impact 
these events had on the lives of individuals, as discussed in Chapter 2. Allowing the 
victims of these events the opportunity to give a voice to their experiences deepens the 
understanding of how these events impact individuals, families and schools. 
The central question for this research project asked: How did you find yourself a 
victim of a cyberbullying event? To reach a deeper level of understanding of this issue, 
the researcher sought the answer to the three sub-questions, the first being: How does it 
make you feel if your friends use social media (like Facebook) to spread rumors about 
you? The subject obviously felt poorly about the way they were treated as the event was 
occurring, with some feeling more strongly than others. Throughout the interview process 
the researcher observed that each participant was so keenly focused on the events that 
were happening to them at the time, that they seemed unaware how all the elements of 
the attack came to bear on them. “Social media’s a terrible thing to have, really,” was one 
comment made by a subject. Another voiced, “…she texted me rude things…nasty 
things”. Yet another summed up a frustration indicting, “She could talk to five people at 
one time and describe it once.” Another manner of approaching the phenomena was 
evidenced in the comments, “I don’t want to be in school” and “I need to get out of here”. 
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The researcher identified changes in attitude toward schooling as a result of the cyber-
bullying incidents. The subjects reported they felt the incident did not impact their 
grades, but also indicated they turned in work late to their teachers. One subject indicated 
the cyberbullying was so extreme that she sought solace in a different option for school. 
Qing Li (2005) notes that cyberbullying incidents may lead to students dropping out of 
school to avoid the pressures brought about by the incident. Li notes that there is a degree 
of humiliation in these events which may lead to a lack of focus in school (2005). King 
(2010) notes that, “Cyberbullying can cause serious psychological harm, including 
depression, low self-esteem, anxiety, alienation, and suicidal intentions” (p. 851). She 
also discussed the extreme instance of Megan Meir’s suicide as a result of cyberbullying 
(2010, p. 846). 
Similarly, the participants found a level of frustration when they were confronted 
by an administration which attempted to manage the situation. The subjects reported: “It 
made me feel like I was doing the right thing, but I’m being punished for doing the right 
thing”, “They told me to ignore it…that’s basically it” and “The brought me and the other 
person in and said if this turned into a fight, we’d both be in trouble”. The researcher 
observed that the subjects all did not feel their stories were heard by the administrators. 
Singer and Slovak (2011) note that schools have the obligation to protect students, but 
laws designed to protect the student “have the unintended consequences of restricting 
staff member’s ability to protect against cyberbullying” (p. 7). Prensky (2001) notes that 
digital natives have developed their brains to complete tasks differently, and expect 
responses to be quick and to the point. There is little time for reflection. When a 
cyberbully uses social media to harass another, a quick response is the best way to make 
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their point. School officials seek a logical and methodological approach to a task and do 
not understand how someone could make these mistakes. King (2010) notes that school 
administrations operate in uncertain territory as there are few laws regulating the issue. 
They must address the cyberbullying issue or anticipate a “self-perpetuating culture of 
cyberbullying”, but are not allowed to punish students for events which take place out of 
the school day (p. 852). This unsatisfactory situation allows the victim of a cyberbullying 
attack to feel as if they are not heard. 
The second sub-question that was used in this research project was: How do you 
think a cyberbullying incident impacts your caregivers when they try to help you? All 
three subjects recalled they informed their caregivers about the event, with two of the 
subjects indicating the information arrived at the time of the event. The third participant 
stated she did not immediately tell her caregiver and admitted this choice caused her 
more difficulties. One caregiver made the comment which provided a glimpse of their 
perceptions of their abilities in this regard: “I don’t know how that stuff works, and I 
don’t want to know because I hate the Internet”. Attewell (2001) argues that the second 
digital divide defines how children who have more access to ICT learn to work with the 
machines in a different manner than those who have lesser models. Albert Bandura 
emphasizes how children learn tasks from each other and then embellish what they learn 
as the process continues (Gredler, 2009). Sheri Turkel (1995) investigated the manner in 
which people, especially young people, use virtual reality to interact. She indicated this 
method was different since people are not face to face, but can create their avatar in such 
a way as to be different than their real person. By following this method, people are 
emboldened to act in a different way than they would otherwise. The researcher observed 
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that the subjects anticipated their caregivers had a fundamental knowledge of how the 
ICT functioned, but realized that they also did not have a firm grasp of what they were 
encountering. At different places in each interview, the subjects recognized their 
caregiver provided them with appropriate advice despite their lack of knowledge. 
The third sub-question: “What has changed with your friends after a 
cyberbullying incident?” The subjects’ comments contained elements of support and 
isolation contained here: “I just tried to avoid everybody”, “There’s someone that can 
listen and relate”, “They said they understood”, and “They had my back”. Each of the 
subjects identified they had a small, select group of friends who were there to support 
them. They also noted that at the onset of the event, they believed they had more friends 
supporting them. As the event wore on, some people they thought were friends either 
defected to the bully or distanced themselves from the victim. The participants noted that 
there was a sense of loss when they noticed the loss of people they believed were their 
friends. They indicated that the friends who remained were helpful during the 
cyberbullying incident, but all also noted that the bully had a greater number of friends. 
Chisholm (2006) noted that the difference with female use of ICT is they tend to use the 
forum to “engage in a passive, relational style of aggression that extends into their online 
behavior (e.g. spreading rumors, the threat of withdrawing affection excluding someone 
from the social network, and/or important social function) (p. 79). Friends who followed 
the social media cues provided a context to understand who was actually supporting the 
victim by their actions. In events related by the participants in the interviews, there were 
a few friends who remained loyal, and some who did not support them. Bryce and Klang 
(2009) noted that young people may provide inappropriate information without thinking 
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about the consequences of their actions. The victims of cyberbullying have access to 
follow the path taken by people who contributed to the cyberbullying event, and can 
observe the remarks made by friends. Since many remarks made by teenagers in the 
world of ICT are made with little regard to the consequences of the action, some people 
who believed themselves to be friends of the victim found themselves allied with the 
bully. The voices the victims brought to the interviews illuminated the circumstances 
which their peers used the ICT and social media sites such as Facebook to extend the 
reach of the bully.  
General Conclusions 
The interviews allowed the researcher an opportunity to learn about the conditions 
the victims faced as they navigated their days with a cyberbully. Their voices spoke of 
the remembered emotional pangs of the event as they recounted their experience for the 
interview. Even with the passage of time, the participants could readily recall and 
intimately describe that time of their lives when they faced the bully and their henchmen 
as the bullies employed the use of ICT and social media sites to continue their attack 
while they engaged others in support of the negativity. As the interviews progressed, it 
became clear to the researcher that the individuals who were cyberbullied did not overtly 
or intentionally offend the bully, rather they were acting in what they, the victims, 
thought was an appropriate manner. In two of the cases, the victims sought to do what 
they were taught was the correct action to take. It also was clear to the researcher that the 
victims were caught by surprise, not only by the initial attack from the cyberbully, but 
also by the tenacity, ferocity, and duration of the attacks. Listening to the account of the 
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events as voiced by the participants, the reality and anguish the participants faced because 
of the events became readily evident as the victims gave a voice to their plight. 
The researcher was surprised that these events took place in the school in which 
he worked. He had no prior knowledge of the episodes before interviewing the 
participants for this study. The school itself is small and intimate, which created an 
environment where most people in the building knew each other. While the victims 
painted the reality of their experience in vivid detail during the interview, it was as if 
there was no evidence of the behaviors found within the school itself. Certainly, there 
was an admission from at least one of the participants that they were reluctant to share 
their experiences with any adults in the school due to their shyness. The other victims 
kept the secret of the event to a select group of people within the school, and the event 
did not become public knowledge in the school or community setting.  
The interview process allowed the researcher a glimpse into a rather exclusive 
world where cyber-bullying events became a large part of the reality of life for three 
young women. The report of their experiences was unsettling and caused concern for the 
participants and their caregivers. Their experiences, fortunately, culminated in a more 
positive manner than some of the tragedies which are reported in the news media. The 
participants all acknowledged that they relied on their caregiver to provide them with 
care and understanding as they endured the cyberbullying attacks. Each also described 
some sense of relief knowing that the caregiver supported them during these trying times. 
Each also admitted that they had a few true friends who also offered their support 
throughout the incident. 
145 
 
Recommendations 
Introduction 
This section is broken between recommendations for actions to be taken by the 
school district to prepare their staff to manage a cyberbullying situation in their school 
and recommendations for further research. 
Actions 
This research project was conducted with high school students from a very small, 
rural school district in central Pennsylvania. Since there had been no examples in the 
literature about the experiences of victims, the information these students voiced in their 
stories revealed represented a new set of information about the impact that cyberbullies 
have on their victims, families and communities. Thus the recommendations derived 
from this research project could be applied to school districts anywhere, as way to begin a 
process to work with cyberbullies and their victims. The first recommendation is to 
identify a group of teachers who only work with a grade level of students in their required 
subject areas and train them to listen and observe. (This group of teachers should include 
more than the academic teachers for the grade level, and most certainly should contain 
the health and physical education teachers.) The intent of this recommendation is to 
identify a power structure between the students who are entering the room, and witness 
what their students are saying in conversation and how they treat each other as they enter 
their classrooms. The key is to identify a configuration in which one student seems to be 
targeted by others, and where the interaction indicates some type of duress. The 
observable data should be maintained in a table in which each teacher notes the salient 
details of the events. This group of teachers should identify one teacher who should be in 
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charge of collecting the data. Data collection from each teacher in the group may be 
shared by means of attaching a copy of their table notes to an email to their collection 
agent. This teacher will then organize the combined set of data to illustrate a pattern of 
continued power inequality. Identifying patterns in which a student is ostracized or the 
brunt of jokes, especially those comments or directives made by someone who has more 
power than the victim may be the way to begin an identification process of a victim. 
Likewise, those initiating the behaviors may be the bully or henchmen in the incident, 
especially if the actions are taken against a weaker or lower status individual. For 
instance, when the teacher observes there is pattern of two reported incidents of potential 
bullying behavior per day, repeated in a cycle of three of five consecutive days of classes, 
this teacher should then make a report to the school’s student assistance program team. 
The report should contain observable and documented comments and actions that were 
created by the grade level team members, ideally illustrating the behavior with forwarded 
copies of the data table. The student assistance program team should then take the 
information and follow their policies and procedures for working with at risk students. 
A second recommendation is to identify those staff members who are known to 
the student body as trusted individuals who will listen to stories nonjudgmentally and 
who have the rapport to gain the trust of the student who are victims of these events. One 
typically thinks of guidance counselors as providing this role, and they should be the first 
choice in the school. A repeated theme observed from the interviews in the research 
project was that the victims felt they were not heard by staff. The students in this research 
project expressed a frustration that the guidance counselors were not always available 
when they felt the need to confide in someone. Other select staff who have the confidence 
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of the students could create an opportunity to break the secrecy involved in a cyber-
bullying incident. As there is a great deal of power in secrets, the bully will want to 
remain anonymous. Stripping away the veil of anonymity reveals the bully for what they 
are. While the bully is likely to resort to more threatening behaviors, steadfast adherence 
to the goal of uncovering the behavior will be the goal. Prior to any ad hoc counseling 
sessions, basic training should be provided to the teachers to ensure the teachers are 
redirecting students appropriately, if needed. Also, the school district should create an 
opportunity for students to connect to staff during the day. This time might be provided if 
the school is willing to look into some creative scheduling options. For instance, a school 
may designate a one hour block of time to provide lunch for all students. During this 
period, everyone in the school has time for lunch. Teachers could be assigned duties for 
half this time, obtaining their duty free lunch during the other half. Rotating teachers into 
monitoring duties and “office hour” duties with set days and times could allow for 
students to access the teachers in a way they cannot do under traditional scheduling 
configuration. This type of lunch schedule may also reap other benefits. A longer break 
with everyone eating at the same time would mean everyone could find their friends to 
eat together, potentially without the conflict of identifying a place where all could eat. 
The break in the day would mean that the students and teachers could find the time to 
regroup after the stresses of morning classes, and be better prepared for the afternoon 
schedule. 
A third recommendation is to develop a set of reference guides showing 
caregivers how to access different social media sites with a listing of web addresses. Each 
document should include instructions how to create an account and basic instructions 
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how to use the site. In addition, each document should provide insight regarding how to 
connect to other people and why this is important. These documents should also include a 
way to connect with their child potentially allowing the child to become the caregiver’s 
teacher. These document should include the way these sites are used by teenagers, the 
time of day when there is likely to be activity, and how to check histories or places where 
child had visited. An introduction outlining the need for caregivers to become aware of 
the need for their children to visit these sites will become an initial step in creating a 
transparent process for the caregivers to obtain a fundamental understanding of the world 
in which their children live. Practicing the skills needed to interact on the social media 
sites should be encourages. Finally, while there is a need for children to learn to manage 
their own lives, the caregivers need to understand there is also a need for them to provide 
a safety net for their children. Understanding the process their children use to interact 
virtually should follow the same guidelines for verbal interactions; when correction is 
needed the caregiver needs to provide it. 
The final recommendation is for the district to provide information to the 
caregivers in the district, and training for their administrators regarding how they manage 
a cyber-bullying event. Clearly, school officials can manage a cyberbullying event if the 
event occurs during the school day. It becomes much less clear regarding their response 
when the event actually takes place outside of the school day. The speed at which ICTs 
evolve is astonishing, and the manner in which students adopt and adapt to these changes 
is incredible. Bureaucracies by their nature provide a stabilizing influence on the 
communities in which they operate. Unfortunately, when the educational bureaucracy is 
confronted with such a swift moving phenomena as ICT and the use of various social 
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media sites, there is a dichotomy created regarding the actions that can be taken. The 
administration is correct that they need to respond to cyberbullying as it occurs, or suffer 
the backlash in the school as the victim resorts to a response in kind. Presently, there is 
no effective way for school officials to manage a cyberbullying situation which takes 
place after school hours between individuals. The exception to this circumstance is if the 
event creates “a substantial disruption” in the school setting. Additionally, school 
officials are required to ensure First Amendment rights regarding free speech between 
individuals are not impeded. The ambiguity of this legal terminology causes additional 
confusion for the schools. Until, or unless, the laws are changed, there will continue to be 
ambiguity and confusion between the administration and the public. The interviews 
indicated that the victims and their caregivers felt as though the administration was tacitly 
supporting the bully when bully and victim are issued the same warning in the office. 
Perhaps the administration should adopt a procedure to alert caregivers about how they 
will manage suspected cyberbullying situations. This procedure could be inserted into the 
school’s student handbook and/or become a document in the packet of information that 
each student receives each year with a place for the caregivers to acknowledge they have 
read the document. In addition, administrators should be aware that the methods they are 
currently employing are useful to meet the criteria of curtailing the cyberbullying event, 
but their actions are causing resentment in the students and caregivers. By proactively 
seeking any changes which are being made legislatively, and relaying this information to 
the caregivers in the district, perhaps the administrators can create an ally in the victim 
and their caregivers to combat the impact the cyberbully. 
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A potential resource for uncovering what is changing in the Commonwealth is a 
new book by Merle Horowitz and Dorothy M. Bollinger entitled Cyberbullying in Social 
Media within Educational Institutions: Featuring Student, Employee, and Parent 
Information. Purchasing copies for a professional library within the school district and 
providing guided reading of the material should provide a groundwork for training the 
administration and staff. 
Further Research 
As there is little in the literature regarding the stories of victims of cyberbullying 
events, a similar interpretative phenomenological analysis would be a welcomed addition 
to reach a more complete understanding of the phenomena. This research project 
interviewed students from a small, rural school in central Pennsylvania. One of the 
limitations noted in this research project was the small size of the sample. Another 
limitation is the demographics of the district itself. With the addition of other voices 
describing the phenomena, a more complete understanding of the impacts cyberbullying 
has on the individual involved. Documenting the phenomena from a similar setting where 
students were enrolled in another small, rural school could provide additional details 
about the process of cyberbullying and its impact on the families and communities in 
which it is observed. Were studies to be completed with students from different sized 
districts or communities, with commensurate different demographic markers, a more 
complete picture would emerge as a result of the stories these victims’ voices are heard 
and documented. Based on the observed interactions between researcher and student, 
establishing a sound rapport with the students prior to conducting the research will be an 
essential ingredient to successfully gathering the information of a new study. 
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A recommendation for further study would also be to identify if a similar type of 
event is found within the male population of school districts. It was unanticipated that 
there were no male subjects to be identified for this research project. In fact, the 
researcher specifically requested male participants for study, but was informed by the 
guidance counselor there were no males who reported being cyberbullied. It would be 
interesting to note if this is an issue facing female students, or if there are analogous 
reports from males in other districts. 
Summary 
Describing the events of cyberbullying incidents as reported by three subjects 
provided a window into the lives of these victims at the time of the event and created a 
more dynamic picture of what it means to be bullied via information and communication 
technologies and the various forms of social media than recounting the events through a 
survey format. While the literature search identified there were bullying and 
cyberbullying events occurring throughout the world, these reports lacked the emotional 
charge evident as the subjects recounted a time in their lives which still had the power to 
cause them to break down and cry as the details of the events came tumbling out of the 
recesses of their memory. This imagery made the academic subject of bullying and 
cyberbullying more intimate and helped to reconstruct the events for someone who was 
not present when the event occurred. 
To say the events that the students recalled were unpleasant diminishes the 
emotional pangs that the remembrance of these events brought back to light for the 
victims of the events. The potential for serious harm to befall the victims of these attacks 
became more clearly focused as the reality of the type of power the social media sites had 
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on the victims was illustrated. The victims of these attacks recalled with rather alarming 
clarity what it meant for them to revisit this time of their lives. The vitriolic commentary 
from the social media sites did not stop. The contributors to the social sites may or may 
not know the victim or what the issues were, but they made commentary based on what 
seemed to provide a certain element of entertainment for them. The concept of finding 
entertainment in someone else’s misery seems foreign to many people, particularly if 
they are older and from the digital immigrant class. The sometimes crude commentary 
found on social media sites as people try to outdo themselves to put others down is 
reminiscent of the trash talk found between professional athletes before they meet. The 
students seem to have no realistic idea how their comments impact others. The final 
insight from the victims’ perspective was that these actions could be taken from the 
comfort of their home at any time and that many people could make untold numbers of 
comments while the victim could only shudder at their number and content. 
Repeatedly, the subject arose that the individuals Marc Prensky called the digital 
natives, demonstrated their ability to use their devices to attain their immediate demand 
for action and response. Digital natives have grown up with this type of technology at 
their disposal and expect the hardware and software to work in concert to provide them 
with a nearly instantaneous response. Quickly responding to others is the expected norm. 
One could anticipate this type of behavior will only grow, particularly in the short term as 
more digital natives come of age and the technology continues its fast paced evolution. 
The tipping point may be attained when the oldest digital natives become caregivers 
themselves and hold a basic level of understanding of the devices as their children do. 
Until that time, it behooves the legal and school systems to come to a more complete 
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understanding of what is happening with the youth and the technology they hold. Falling 
back to old remedies to treat the problem of cyberbullying is at best short sighted and at 
worst ineffective. Digital immigrants must educate themselves (again) about the manner 
in which the hardware and software is employed to gain an understanding of how to 
ameliorate the discrepancies currently found in the digital divide. Schools should heed 
the clamor of warning bells which are sounding and focus some time to teach what is 
acceptable in the use of electronic devices and how to appropriately respond when 
someone is not following these guidelines. Failure to address the situation will likely 
result in continued issues between students with the attending heartbreak noted in this 
research project. 
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Appendix A 
 
 
Alert Now Message 
Lewisburg Area School District 
Sent: January 15, 2014 
Dear Parents/Guardians: 
I have been working with Mr. Carl Krause for the past year to help him complete his 
doctoral work and superintendent’s certification at Drexel University.  As a component of 
his program, he will be conducting a study on the effects of cyber-bullying and will be 
seeking student volunteers from the Lewisburg Area School District.  Initially, this study 
was opened to all high school students, but it has now been opened to eighth grade 
students as well. 
This program is strictly voluntary and will be highly confidential.  All interview sessions 
will be held off school grounds and no records of the interviews will be shared with the 
district.  The issue of cyber-bullying has been a serious concern to our parents, educators, 
and administrators over the years as many episodes of bullying that begin on-line often 
are carried over into the school environment.  These incidents can have a negative effect 
on the well being of the child being bullied and others in the school.  We believe it is 
important for researchers, such as Mr. Krause, to bring light to this phenomenon in an 
effort to help parents and school personnel assist students experiencing cyber-
bullying.  The Lewisburg Area School District supports this important research study by 
Drexel University and Mr. Carl Krause.  If you have any questions regarding the district’s 
support of the study, please contact me at 522-3204. 
Sincerely, 
Mark D. DiRocco, Ph.D., Superintendent 
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Appendix B 
 
 
Hello – 
My name is Carl Krause and I am a student at Drexel University where I am pursuing a 
doctor’s degree in Educational Leadership and Management. Part of the program is to 
complete research in a topic of interest to me and the school. I would like to better 
understand what happens to students when they encounter a bully when the bully uses a 
computer.  If you are a chosen participant, your child will be asked to explain their 
experience with cyber-bullying. 
I would like the chance to interview your daughter/son about the experience they had 
when they were bullied. I do not want to seek out the bullies. I do not intend to ask the 
bully’s names or look for a way to punish the bully. I would like to talk about what your 
daughter or son did when the event was taking place. I want to see if there is a better way 
for children to talk to adults (both school personnel and parents) about what happened. 
I would like to gather information about what choices your daughter/son made to reply 
(or not) to a bully when the event was happening. I wonder if they thought their action 
made any difference for them. I would also like to see if the bullying event changed what 
your daughter/son did on a daily basis both in school and out of school. This would be 
important for the way they studied or how their friends treated them as the event was 
happening, from their point of view. 
All of the stories I gather from your child will be kept strictly confidential. I will only use 
them to describe the events from their point of view. Their story will help the teachers 
and staff in the school and you as a parent to be better prepared for working with children 
who were bullied in the future. If you decide you would like to participate and then later 
decide to stop, that would be fine. There will not be any consequences to you or your 
child not completing the interviews. 
To be sure I collect your child’s story accurately; I will take notes and record the 
conversations. This information will only be used for me to complete my written report 
accurately. Before I send the report in to the school, I will allow your child and you to 
review the report to be sure I am writing about the event as described by your child. 
These notes will be destroyed after the report is accepted. 
Thank you for your time to help me with this important topic. If you have any questions 
for me, you may contact me at:  570-898-0706 or clk66@drexel.edu.  
Sincerely, 
Carl Krause, Doctoral Candidate 
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Appendix C 
 
 
Interview Protocol 
Study: Cyber-bullying 
Date: 
Time of Interview: 
Place: 
Control Number: 
This project is to discover what it means to be a victim of a cyber-bullying event from 
your point of view. It is important that you tell your story from what you remember about 
the event. This includes what you were feeling at the time and what you are feeling now. 
Your mother/ father/ guidance counselor will be here while we are talking. I will use a 
digital recorder to make a record of our conversation only to use as reference to write my 
report. If you feel like you do not want to continue, please tell me and we will stop. There 
is no penalty for stopping. All the information that you tell me will be held in the most 
confidential manner and your name will not be told to anyone. You will be known by the 
control number and when I finish the report the researcher write based on the stories, I 
will destroy the number and the recording. Your name will not appear in the report. We 
will take as long as we need, but I expect we will be done in about an hour. 
Please read and sign the consent form. 
I will now turn on the recorder. 
Questions: 
1. What were the events that led to the cyber-bullying incident? 
a. How did you feel as the incident began? 
b. At what point did you know the incident was different? 
c. How did you feel as the incident went on? 
2. How did your friends treat you during the incident? 
a. How did this make you feel? 
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b. What would you have liked your friends to do instead? 
c. What did you wish you would have done instead? 
3. Please describe how your school day went while the incident was happening. 
a. Why do you think this was so? 
b. Which places did you go to during the school day? 
c. How was school different after the incident? 
4. What did the adults in your life do while this incident was taking place? 
a. How did you let them know anything was happening? 
b. What difference did they make? 
c. How do you think they treated you differently as the incident went on? 
5. How did you feel when you tried different things during the incident? 
a. What happened if you tried to ignore the information? 
b. What happened if you tried to retaliate to the information? 
c. How did the incident end? 
Thank you for your help with this project. I appreciate the time you took to help me 
understand your experience. Again, I will not use your name or identify you when I write 
my report. I may need to talk with you again if I have questions about what you said 
today. 
 
